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Vocabulary 
 
Background The part of a picture or scene that appears to be farthest away from 

the viewer, usually nearest the horizon. 
 
Balance                       When composing the scene of the painting, the balance     
                                      provides harmony between elements such as: shapes, colours,   
                                      people, buildings, etc. 
 
Composition   The plan, placement or arrangement of the elements of art in a 

work of art. 
 
Compelling                 Very interesting or forceful.  In a work of art, the image or things 

within the image may be very compelling, and hold your attention. 
 
Conceptual Referring to the concepts or ideas behind a work of art; conceptual 

art is intended to convey this idea or a concept to the viewer. 

Concerned                 This type of photography is concerned with recording or 

documenting how the world appears.  It is a form of documentary 

photography.  It may also focus on showing the lives of the 

underprivileged or disadvantaged.  

Contrast                      A large difference between two things; this term refers to a way of   
                                      juxtaposing elements of art to stress the differences between  
                                      them. Thus, a photograph might have bright colour which contrast      
                                      with dark colours, or angular shapes which contrast with    
                                      curvaceous shapes. 
 

Depth                           The illusion of space. 
 
Foreground                 The area of the scene, which is closest in the overall image. 
 
Formal qualities Structural qualities that make up an artwork; focusing on the 

effective organization of the elements of art through use of the 
principles of design.  

 
 
Immigration              An act or instance of coming into a foreign country to live. 

http://www.artlex.com/ArtLex/Con.html
http://www.google.ca/url
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Juxtaposition                  The act of two things being seen or placed close together with  
                                           contrasting effect. 
 
Mood                                An artwork may have, or illicit an emotional quality (ex. Sad,  
                                           dull, gloomy, happy, somber, energetic) 
 
Narrative                         A spoken or written account of connected events, a story.  
 
Newcomer                      An Immigrant or refugee who has been in Canada for a short    
                                          time, usually less than 5 years.  
 
Setting  the place or type of surroundings where something is positioned 

or where an event takes place.  
 
Subject                  a person or thing that is being discussed, described, or dealt    
  with. 
 
Social Justice                  Justice in terms of the distribution of wealth, opportunities, and       
                                          privileges within a society. 
 
Tone                                 Also known as "Value" - The degree of lightness or darkness, or  
                                          color variation from cold tones (blues) to warm tones (reds), in  
                                          an area of a print, whether a color print or a black-and-white  
                                          print. 
 
Visual elements basic components used by the artist when producing works                                      

of art. Those elements are colour, value, line, shape, form, texture, 
and space. 
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Exhibition Essay 
 

 Madhu Kumar: Stories of Immigrant Women  

by Margaret Bessai 

 

If your portrait could speak, what would it say? Madhu Kumar’s “Stories of Immigrant Women” 

combines large-scale paintings of émigrées to Canada with text, audio, and augmented reality. 

Her subjects are quite diverse. Some women left school at a young age, others earned 

advanced degrees; some married happily, others are happily divorced; some live alone, others 

with families. These are professionals, entrepreneurs, house-wives, students. Coming from 

Bangladesh, Afghanistan, India, Uganda, Syria, Eritrea, Vietnam, Bosnia and Mexico, some 

have escaped from situations of war or slave labour; many have experienced painful separation 

from family, marital violence or abandonment, loss of accreditation, depression or mental 

illness. They speak of being frustrated, feeling invisible, but also of joy. An immigrant herself, 

Kumar knows how difficult it can be to adapt to new customs, climate, foods, and to learn new 

languages and laws.  

 

The goal of Kumar’s project is to create a respectful space for each woman to be heard. It takes 

courage to speak publically, especially about hardship or violence: retelling events can feel like 

reliving them. [1] Kumar’s process begins with a video interview in each person’s home. She 

then chooses details to develop the composition of her painting. Adding the audio and 

augmented reality components is important to Kumar in order to share the actual voice of 

each person, rich with accent and emotion. For example, Sediqah Galari’s early life was bleak, 

growing up in Iran and married at 11 to a much older man (who tried to sell her child for drug 

money), but listening to her in A Small Girl Big Dream about emigrating with her sons and 

realizing her dream to drive reveals a woman filled with positive humour.  

 

Another strategy to honour her subjects is Kumar’s choice of scale. Each canvas is heroically 

large, similar in size to formal portraits of bank presidents, political leaders, or aristocrats. 
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Historically, this larger-than-life size signals respect for the portrait sitter: it carves out a space 

for the subject to be seen. [2] In contrast to their large size, the portraits have a casual, 

intimate quality. This effect comes from Kumar’s strategy in choosing compositions. In some 

of the images, women are talking, captured in mid-sentence; in others they are listening, or 

working. These are not the poses that advertising, blogs, and social media tell us are the 

standards for a “good portrait”. Posing for a portrait usually means dressing in special clothes 

or make-up, standing in a rehearsed posture, and flashing a practiced smile. Kumar is not 

interested in using these conventions. Nor does she pose her subjects as aspirational icons, or 

stoic heroes. Instead, she selects a naturalistic moment or a spontaneous gesture from her 

interview documentation that reveals authentic and unguarded emotion, and emphasizes the 

intimacy of being “at home” with each woman by composing her paintings as if they were 

quick snapshots. In some cases, the axis of the picture plane is slightly tilted, in others, the 

framing cuts off the subject’s body at midpoint. These poses bring us closer to each person, 

opening the picture plane for us to mentally to step in and feel part of the discussion.  

 

Kumar works with oil paint, which is well suited for portraiture. Applied in layers, oil conveys 

the warmth and depth of a person’s skin, and gives a sense of life. She begins by applying an 

even mid-tone to the canvas, then blocks out the shapes with a quick brush. As she fills in the 

painting, she concentrates on building up the most important visual areas in her subject, while 

leaving other areas undetailed, even unfinished. This draws the focus of the painting to each 

face, and invites eye contact. Kumar also includes visual details in her paintings that she feels 

are important about each woman’s story, but may not be directly mentioned in the text 

accompanying each portrait. In Hope for example, Kumar paints Naiela Al Shatir, an immigrant 

from Syria in a double portrait with her cat, giving equal visual weight to both. Though she 

does not say so in her text, Naiela risked delaying her own immigration application to bring her 

pet with her. After losing her sister in the war, she couldn’t leave any more loved ones behind.  

 

When Kumar completes a painting, she asks her subject to name their portrait. The titles are 

poetic, and serve as an introduction to each woman’s story: Moving On; Hope; A Small Girl Big 
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Dream; Mending; The Daily Grind; A Story of Desperation, Defeats and Triumph; Speaking Up My 

journey; Amira’s Energy World; Love, Life and Opportunity; Walking to Peace and Working Hard 

for Success; Abundance. The paintings are shown with text written by the person in the portrait. 

With the use of a smartphone, the free “Artvive” app allows access to a video interview as well.   

 

These collaborative portraits are narratives that bear witness to struggle, but they also address 

us with messages of advice, good humour, accomplishment and hope. In sharing “Stories of 

Immigrant Women” Madhu Kumar creates a respectful space to reflect on our values around 

identity, bravery, violence, and validation.    

_____________________________________________________________ 

[1] Whether it’s talking about mental health, domestic violence, or slavery, people often fear that if they speak 

about their situation, they will be labelled and their future stigmatized by. In recent years, the opposite has 

proved to be true. As more people share their stories, it has become easier for people in similar situations to 

realize that they are not alone, and that they can ask for help. Today, survivors are more likely to get help with 

their PTSD, and their stories have also made it easier for our communities to understand, and offer support. 

 For further reading:  

“The Most Dangerous Time, Five women tell their stories of leaving an abusive relationship” Guardian Australia, 

Interviews by Melissa Davey (2020) [last accessed January 2020] 

https://www.theguardian.com/society/ng-interactive/2015/jun/02/domestic-violence-five-women-tell-their-

stories-of-leaving-the-most-dangerous-time 

 

“We are the dead, A months’-long Maclean’s investigation into intimate-partner violence reveals how systems, 

politicians and people have failed women and girls” by Anne Kingston Sep 17, 2019 [last Accessed January 2020]  

https://www.macleans.ca/news/canada/we-are-the-dead/ 

 

[2] Looking critically into Western culture, art-historian Shearer West writes that over time portraits have been 

used for a variety of “dynastic, commemorative, judicial, personal, and propagandist” purposes. Through these 

functions a visual language of cultural signifiers has developed to that tells the audience about the person in a 

portrait. Analyzing historical images by dividing them into categories by purpose reveals commonalities in 

representation of class, gender and age. Images of people identifiable by name are documents of those with 

status: leaders and members of the upper class. (Unnamed or Allegorical characters were more often modelled by 

anonymous servants and artist’s models drawn from the lower classes.) Men in power are respected for their 

experience or wealth, and their images reflect wisdom gained through age, and aspects of their wealth or station. 

https://www.theguardian.com/society/ng-interactive/2015/jun/02/domestic-violence-five-women-tell-their-stories-of-leaving-the-most-dangerous-time
https://www.theguardian.com/society/ng-interactive/2015/jun/02/domestic-violence-five-women-tell-their-stories-of-leaving-the-most-dangerous-time
https://www.macleans.ca/news/canada/we-are-the-dead/
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Women, by contrast, have historically gained power through marriage, and their portraits reflect beauty, 

expressed as innocence, fidelity or fertility. Constructed over hundreds of years in Western Culture, the signifiers 

of respectful documentation have become ingrained in our collective consciousness such that they continue to 

inform the construction of identity. 

Shearer West, Portraiture, Oxford University Press, 2004; see also, Lucy Soutter, Why Art Photography, 2nd 

Edition, Routledge 2018 
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The Tour 
 

1. Focus Attention 
 

Provide an opportunity for all members of the group to participate. Ask some questions 
which focus the group’s attention and introduce some key concepts in the exhibition. 
Invite participants to consider their own experiences. 
 

• How many of you have seen an art exhibition before? 

• What did you see? 

• What do you expect to see today? 

• Why do artists make ART? 

• What materials do they use? 

• How do art works communicate ideas? 

 

2. Introduce the Exhibition 
 
The viewing process often involves dialogue-either a silent one between the viewer and 
the work of art or a verbal one involving two or more viewers discussing an artwork. You 
are a catalyst. Your task is to stimulate dialogue and initiate discussion. You will not tell 
a group about each work. You will supply some information at appropriate points. 
 
What is the title of this exhibition and where did it come from?  
Today you will be looking at the exhibit The Stories of Immigrant Women. The exhibition 
is touring the province through the Organization of Saskatchewan Arts Councils’ (OSAC) 
Arts on the Move touring exhibition program.  
 
Why has this exhibition come to your (our) community? 
The exhibition is being toured by OSAC to communities like yours throughout 
Saskatchewan.  OSAC is a non-profit organization of groups of volunteers in over 50 
Saskatchewan towns and cities across the province. The vision of OSAC is that the arts will 
be integrated into the lives of Saskatchewan people through assisting the arts council 
members in developing, promoting and programming the performing and visual arts. 
 
Before we talk about the images, I would like each of you to quietly walk through the 
exhibition and look at all the work.  We will take about 5 minutes to do this, and then 
meet back here to talk about what you saw. 
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3. Questioning Strategy  

 

The purpose of questioning is to set up conditions for learning.  Questions can focus the 
group’s attention on specific concepts or ideas. Following are a wide range of questions.  
They are presented to offer you options and stimulate your thoughts. A good questioning 
strategy starts with good knowledge of the exhibition being presented.  See background 
information about the artist and the exhibition. 
Questions should be: 

• Clear in their meaning  

• Easily understood 

• Simple 

• Specific  

• Definite and direct 

• Thought provoking and challenging 

 

The purpose of questioning is to set up conditions for learning.  Questions can focus the 

group’s attention on specific concepts or ideas. Following are a wide range of questions.  They 

are presented to offer you options and stimulate your thoughts. A good questioning strategy 

starts with good knowledge of the exhibition being presented.  Read the accompanying 

exhibition essay located at the beginning of the tour.  

Questions should be: 

 

• Clear in their meaning  

• Easily understood 

• Simple 

• Specific  

• Definite and direct 

• Thought provoking and challenging 
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Gather the group together and ask guiding questions that will allow them to describe their first 

impressions of the exhibition.  Begin by focusing on one portrait. Ask the following questions in 

order.  

What is the title of this exhibition and where did it come from? 

 

What is the first word that comes into your mind when you look at this portrait? 

 

What interests you most about the person in the portrait? 

 

What do you see in this picture?  What else do you see? How does the painting make you feel? 

 

How would you describe this painting to a person who hasn’t seen it? 

 

What does this painting remind you of? 

 

What do you think this painting  is about?  Why would you say that? 

 

Change focus to the accompanying narrative.  

Read the narrative provided with the portrait. Generate a discussion based on the narrative.  

 

How does the narrative make you feel? Why? 

 

Have any of you had a similar experience? What can you relate to in this story? Share it with the 

group.

 
Interpretation 
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At this stage, you will be asking questions that encourage the group to explain the meaning 
they discover in the works. Comparing works often makes the interpretation process flow 
more easily.  
Please ask the following questions: 

• Do the art works tell stories?  Which ones? What stories? 

• What was the artist’s purpose in creating these works? (See background 
information of artists and exhibition) 

• Do these artworks speak of the past, present or the future? 

Remember that there is no right or wrong answer to any question! 

 

Synthesis 
 

Now it is time to combine all of the information gathered during the stages of: 
First Impressions, Analysis, Interpretation and Context, so the viewer may arrive at a 
personal evaluation of the artwork. Ask the following: 
 

• What will you remember most about this artwork? 

• What is its significance to the community? 

 

Next, review the artist’s intent (refer to the Background Information). Compare the 
artist’s intent with the viewer’s personal interpretation and evaluation. 
Ask the following: 
 

• Did the artist achieve their purpose? 

• What one thing will you remember most about this exhibition?  
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Pre-Tour Activities 
 
The following activities may be used as pre-tour activities to introduce concepts 
presented in the exhibition.  They have been developed according to the Saskatchewan 
Arts Education Curriculum objectives for grades K - 12.  They are intended to inspire your 
group to respond through creative reflection and expression and to complement their 
viewing and learning experiences.  
A great place to start is by viewing this video made about Madhu’s work: 
https://www.cbc.ca/player/play/1559025219768  

 
Looking at Portraits: Portraits in Line 
 
https://www.getty.edu/education/teachers/classroom_resources/curricula/portraits/portraits_lesson03.html  
Grade:   Middle School (6–8) 
Subjects:   Visual Arts 
Time required:  One to two class periods 
Author:   J. Paul Getty Museum Education Staff 
 
Featured Getty Artwork 
Portrait of Joseph Roulin by Vincent van Gogh 
http://www.getty.edu/art/collections/objects/o145.html 
 

Lesson Overview 

Students will use Van Gogh’s Portrait of Joseph Roulin as inspiration for their own portraits of friends in 
the classroom.                                                                                                         

 

Learning Objectives 
Students should be able to:  
- learn about portraits.  
- analyze Van Gogh’s use of line in his Portrait of Joseph Roulin. 
- learn the technique of hatching and cross-hatching. 
- use the art element of line, along with the techniques of hatching and cross-hatching, to execute a portrait. 
  
Materials 

- Image of Portrait of Joseph Roulin by Vincent van Gogh 
- Drawing paper 
- Ink pens 
- Reed pens  
- India ink 
- Looking at Portraits Glossary 

https://www.cbc.ca/player/play/1559025219768
https://www.getty.edu/education/teachers/classroom_resources/curricula/portraits/portraits_lesson03.html
http://www.getty.edu/art/collections/objects/o145.html
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Lesson Steps 
1. Begin by using the Questions for Teaching for Portrait of Joseph Roulin by Vincent van Gogh. Both can be found 
in the Image Bank for the Looking at Portraits unit in the Education section of getty.edu, or by clicking on the 
thumbnail of the image from the Web page where you downloaded this lesson.  
 
2. Focus the discussion on the techniques Van Gogh used to create this portrait. Look at the questions that 
examine the types of line used in the portrait. Focus on how he creates contrast and shade using both hatching 
and cross-hatching. 
 
3. Explain to students that they are going to create portraits of friends using the techniques that Van Gogh used in 
his portrait of Joseph Roulin.   
 
4.  Explain facial proportions: 

- The eyes are halfway between the top of the head and the chin.    
- The bottom of the nose is halfway between the eyes and the chin.         
- The mouth is halfway between the nose and the chin.      
- The corners of the mouth line up with the centers of the eyes.  
- The tops of the ears line up above the eyebrows. 
- The bottoms of the ears line up with the bottom of the nose. 

 
5. Demonstrate the technique of hatching and cross-hatching to create shade and shadow and define forms. 
Students will also be asked to include a variety of line work in their finished portrait. Have students practice using 
hatching and cross-hatching on three-dimensional forms like the cube, pyramid, and sphere. 
 
6.  For their portrait, students will choose a friend as their subject, just as Van Gogh chose to draw and paint his 
friend Roulin. Students should take turns drawing each other, possibly allowing about one class period for each 
drawing.    
 
7.  Students will work on their drawings using ink pens or reed pens. They may begin by setting up their 
proportions using pencil for preliminary work. Shading and hatching should be done with the ink pen or reed pen.     
 
8. Hold a class critique of their portraits. Discuss the challenges and successes of working with the hatching 
technique and with getting the facial proportions worked out.   
 
Assessment 
Students will be assessed based on their use and understanding of the facial proportions, hatching and cross-
hatching techniques, and the variety of line work used in their portrait.    
 
Extensions 
Research other portraits of Joseph Roulin by Vincent van Gogh.  

- How does his treatment of the same subject change in different media?  
- Why do you think he painted the same portrait repeatedly?  
- How do the portraits of Roulin change over time?  
- Van Gogh not only painted Joseph Roulin repeatedly but he also painted Roulin’s entire family many times. 
Why do you think Van Gogh was interested in painting an entire family?  
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Composition:  How Rules Are Made/Made To Be 
Broken 

Recommended Level: K -12 

 

 
 
Materials: 

• Magazines 

• Scissors 

• Glue 

• Paper 
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This activity has two different but similar components.  Each component involves the students 
cutting out images, however, one practice will follow a certain method, and the other will 
involve a similar but different form of editing/cutting. 
 
At first it will be best to explain to students the rules of composition.  In this lesson, also take 
the time to go through the vocabulary given, this in turn will allow the students to think of key 
concepts as they begin to create their own compositions.  Start by reading with the students 
this formula: 
 
http://www.digitalcameraworld.com/2012/04/12/10-rules-of-photo-composition-and-why-
they-work/ 
 
It may also be best if you look at these rules before discussing them in class.  As you read, ask 
the students how they feel about these rules.  It is interesting to note, the final piece of advice, 
which is to ignore the rules.  See what the students think about this idea.  It is here where we 
will go into how they will compose photos be either collage or “analogue” Photoshop (i.e. by 
their own hands and not with the use of a computer). 
 
One part of the project is to create a collage as seen in the example above.  The second, is, 
creating a photograph using “analogue Photoshop”.  With this method, the students will make 
a Photoshop looking image by simply cutting images manually.  Example: 
 
http://collageartbyjesse.tumblr.com/image/129320480336 
 
Steps: 

• Have the students find a landscape photograph in a magazine 

• Then have them find another object  

• Cut out the single image and glue it to a hard card stock 

• Next apply the object anywhere in the image of the landscape 
 
Observe how the image does or does not fit in the frame.  Does it change the image drastically?  
Or add a certain/new dynamic which makes the picture now more engaging? 
 

 
 
 
 

mailto:info@osac.sk.ca
mailto:info@osac.sk.ca
http://collageartbyjesse.tumblr.com/image/129320480336
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Tour Activities 
 
Description Game 
Recommended for Grades K-6 
 
 

Objective 
To increase students’ awareness of the elements of visual art through description and 
have them visually study works of art. 
 
Curriculum Connections 

• Identify different colors, lines, textures, shapes. Forms and patters in in 
surrounding and art works  

• Observe and identify details of the physical appearance of plants, animals, and 
objects and create visual representations.  

• Note how patterns can be created by repetitions of colours, lines, and shapes.  

• Identify and explore many different colors in own surroundings and in art works, 
and identify red, yellow, and blue as primary colours 

• Identify and explore many different textures, shapes and forms in own 
surroundings and in art works.  

• Classify a large variety of lines 

• Describe and represent the position of objects relative to other objects (space 
and size) 

• Observe visual details, and include details to enhance depictions of animals, 
people and objects.  

• Identify geometric and organic shapes and forms; symmetrical and asymmetrical 
shapes and forms 
 

Concepts  
This activity gives students the opportunity to investigate and view art in two different 
ways.  
 

1. Students who are describing the artwork must find ways of investigating and 
describing the elements of visual art to their blindfolded classmates.  This 
encourages students to engage in conversations about art using terminology 
applicable to their grade. Encourage younger students to focus on lines, colours, 
patterns and textures. While older grades can describe objects in relativity, visual 
details, shapes and forms.  
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2. Students who are listening to the description of the artwork are limited in their 

senses therefor must use their audio skills to understand art. This forces the 
students to trust the student describing the artwork, and to use their imagination 
to understand the painting.  
 

As well, this activity is a great way of group interaction amongst peers to trust and listen 
to each other.  
 
Procedure 
Sit students in the gallery and have all but one close their eyes.  The student whose eyes 
are open is asked to choose and describe a work of art there in the gallery.  As this 
describer proceeds, the other children are asked to reconstruct in their mind’s eye their 
own version of the observer’s vision.  When the description is finished, everyone opens 
his or her eyes and guesses which artwork has been described. 
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Cut Out Poem: How to Imagine and Re-Imagine 
Recommended For Grades: 3-12 

 
 

 
 
In this project have students create poems describing an artwork in the exhibition that they are 
drawn to.  Now, have them write in pen or pencil, rather largely, and with enough space in 
between each line, a poem that describes what they see.  Have the students then tear each 
line, using a ruler.  If the lines are re-formed, what happens?  Ask the students.  What can be 
gained from such an exercise? 
 
If more than two students are working on the same artwork, can they trade lines and combine 
each other’s words to create a wholly new poem?  Are their descriptions or poems much 
different from their schoolmates? 
 
This game will also allow the students to understand how different perspectives may shape 
how an artwork is perceived and understood. 
 
For this project you will need: 
 

• Pencil or Pen 
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• Ruler (to tear the paper) 

• Hard board to write on (optional) 
 
 
*Note:  To tear the paper evenly, simply lay the ruler in between the lines creating a straight 
edge, the paper should easily tear while pressure is being applied to the ruler. 
 
*Remember that these poems can be simple or challenging.  Both are valid and encouraged. 

 
 

The Red Wheelbarrow 
by William Carlos Williams 

 
so much depends  

upon 
 

a red wheel 
barrow 

 
glazed with rain  

water 
 

beside the white  
chicken 
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Y- Chart 
Recommended for Grades 3-12  

 
Objectives 
To have students interpret artwork as a group using a Y-chart to determine what a 
specific piece of artwork looks like, sounds like, and feels like.  
 
Curriculum Connections 

• Explore inquiry questions visually 

• Observe visual details 

• Demonstrate critical and creative thinking when responding to visual art 

• Interpret and understand that figures, objects, etc., can imply a multiplicity of 
meanings 
 

Materials 

• Pencil 

• Paper 

• Y-chart (provided on next page for print on page 20)  
 

Procedure 
During the tour, split students into groups of 3-4 and give each group a Y-chart and a 
pencil. Each group will collectively decide on one piece in the exhibition. They are to 
interpret the piece using their senses. After groups have filled out their Y-chart the 
students will gather together. One speaker from each group will share with the class the 
piece their group chose, and their interpretations. 
 
This activity can also be conducted as a group activity, with the instructor leading the 
discussion. Ask the following questions, and fill out the Y-chart: 
 
What does the artwork look like? 
These are immediate visuals that you see when looking at the piece of art. 

• E.g. red, blue, circles, bold lines, birds, brushstrokes, etc.  
 

What does the artwork sound like? 
Students ask themselves, “if this piece came alive what would I hear?” 

• E.g. loud, silence, banging, machinery, river flowing, etc.  
 

What does the artwork feel like? 
Students will write down what emotions they feel while viewing the artwork.  
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• E.g.  calm, angry, confused, etc.  
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.google.ca/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=SwTkbPqflynD3M&tbnid=xwheaa-6wFr3gM:&ved=0CAUQjRw&url=http%3A%2F%2Fwww.peelweb.org%2Fadmin%2Fdata%2Farticles_online%2Fi10p025a5.htm&ei=C6iXUvvJLITboASJuoHICg&bvm=bv.57155469,d.cGU&psig=AFQjCNEzFGnkFRAOyvy84IAkOdVAl6y4uw&ust=1385757059303383
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Post-Tour Activities 
 
 

The following activities may be used as post-tour activities to review and reflect on 
concepts presented in the exhibition.  They have been developed according to the 
Saskatchewan Arts Education Curriculum objectives for grades K - 12.  They are intended 
to inspire your group to respond through creative expression and to complement their 
viewing and learning experiences. 

Blind Contour Portraits 

Written by: Andrea Mulder-Slater [Andrea is one of the creators of KinderArt.com] 

Appropriate for all age ranges.  

Summary: 

Blind contour drawing is an excellent way to train the eye to draw what it really sees rather 
than what it thinks it sees. 

Objectives: 

When making a blind contour drawing, the eye is not watching the hand as it draws on the 
paper. 

Blind contour drawing is an excellent way to train the eye to draw what it really sees rather 
than what it thinks it sees. 

The first contour drawings you do will look, well, funny. However, with practice, you will find 
that you will be able to accurately record an image on paper without looking at your hand as it 
draws! 

It is a great warm-up drawing activity for any age group. 

What You Need: 

• Pencils 
• Paper 
• Everyday Objects (shoes, plants, desks, pencils, people, etc.) 

What You Do: 
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1. Choose an object to draw (a door, a book, shoes, window, plant etc.). 
2. Pick a point on the object where the eye can begin its slow journey around the contour 

or edge of the object. Remember, the eye is like a snail, barely crawling as it begins its 
journey. 

3. When the eye begins to move, so should the hand holding the pencil. At no time should 
you look at your hand as it draws. Try drawing the entire contour of the object without 
lifting your pencil form the paper. 

4. Practice this drawing method often and you will find your drawings looking more and 
more like what you are looking at. 

5. If you are feeling adventurous, poke your pencil through a paper plate before you draw 
… that way there is no possible way for you to see what you are drawing! Try it. And 
remember … don’t panic if your drawing of a shoe looks more like a squashed beetle. 
Relax and keep it fun. 

6. Practice, practice, practice. That’s how the real artists do it. 
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Picture a Character  
 

http://www.getty.edu/education/teachers/classroom_resources/curricula/arts_lang_arts/a_
la_lesson10.html  
Grades:  Upper Elementary (3-5) 
Subjects:  Visual Art, English-Language Arts 
Time Required:  Four one-hour sessions 
Author:  Ana Infante, Teacher 
 186th Street School, Los Angeles Unified School District 
 
Lesson Overview 
Students write descriptions and create portraits of characters from the fairy tales of Hans 
Christian Andersen using a variety of media. 
 
Learning Objectives: 
Students should be able to: 
 - analyze and describe selected Getty portraits using the vocabulary of art. 

- identify literary elements that authors use to define characters. 
- create a work of art that communicates the characteristics of a literary character 

visually. 
 
Featured Getty Artwork: 

Maria Frederike van Reede-Athlone at Seven by Jean-Étienne Liotard 
  http://www.getty.edu/art/collections/objects/o833.html 

Prince Charles Louis of the Palatinate with his Tutor by Jan Lievensz 
http://www.getty.edu/art/collections/objects/o660.html 

Portrait of a Woman with a Book of Music, attributed to Bacchiacca 
  http://www.getty.edu/art/collections/objects/o777.html 

Portrait of Leonilla, Princess of Sayn-Wittgenstein-Sayn by Franz Xaver Winterhalter 
  http://www.getty.edu/art/collections/objects/o910.html 

Portrait of the Marquesa de Santiago by Francisco José de Goya y Lucientes 
  http://www.getty.edu/art/collections/objects/o823.html 
 
Materials 

- paper, pencils, crayons, color pencils, pastels, tempera paint or watercolors, paper 
- Come Look with Me: Enjoying Art with Children by Gladys S. Blizzard. Lickle Publishing, Inc., 

1992. 
- The Little Mermaid and Other Stories by Sarah Hines Stephen. Scholastic Junior Classics, 

2002. 
- various Hans Christian Andersen fairy tales 
- Character Sketch Worksheet  

 
Steps 

http://www.getty.edu/education/teachers/classroom_resources/curricula/arts_lang_arts/a_la_lesson10.html
http://www.getty.edu/education/teachers/classroom_resources/curricula/arts_lang_arts/a_la_lesson10.html
http://www.getty.edu/art/collections/objects/o833.html
http://www.getty.edu/art/collections/objects/o660.html
http://www.getty.edu/art/collections/objects/o777.html
http://www.getty.edu/art/collections/objects/o910.html
http://www.getty.edu/art/collections/objects/o823.html
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1. Read aloud several fairy tales by Hans Christian Andersen. 
2. Discuss how authors and illustrators define their characters by what they look like, say, do, 

think, and feel. Cite examples from the books. Students find examples on their own. 
3. Model how to compose a written character sketch using the worksheet. Describe each 

aspects of a character in the appropriate space. Students then select a character from an 
Andersen fairy tale and write their own character sketch. 

4. Students use their character sketch to write a multi-paragraph composition describing a 
character. 

5. Display various Getty portraits and guide a discussion, using various entry points. 
- Visual Thinking Strategies: What's going on in this artwork? What can you say about this 

person? How can you tell? What do you see that makes you say that? Can you say more 
about that? What else can you find? 

- Formal Properties of the Artwork: What lines, shapes, colors, and textures do you see in 
this artwork? What materials or tools do you think the artist used? What problems 
might the artist have faced along the way? 

- Narrative Quest: What is the story that you see in this work of art? How do the colors help 
tell this story? What emotions seem to be expressed in this portrait? What makes you 
say so? What can you tell from this work of art about the story of the person or the time 
in which he or she lived? 

6. Explain that artists can define people in portraits through the clothing, setting, pose of the 
body, objects, and symbols depicted. Refer back to Getty collection images for examples. 

7. Students make a plan for a visual character sketch of the Andersen character they have 
selected. In written form they plan their choices for their character's clothing, setting, pose, 
objects, and dominant colors. 

8. Students make a quick preliminary pencil sketch of their character. The teacher may need to 
model this, or assist students in solving problems like overlapping, perspective, relative 
sizes, how to draw hands holding objects, and how to show textures, colors, and moods. 

9. Students create a visual character portrait with their choice of media (color pencils, pastels, 
crayons, or watercolors).  
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Portraits That Capture Character  
Adapted from The J. Paul Getty Museum website 

Grades: Middle school (6–8), High school (9–12) 

Subjects:  Visual Arts 

Time Required:  Approximately 7–9 class periods 

Author: Joan Dooley, A.P. Art History and Photography Teacher, Fairfax Senior 
High School Magnet Center for the Visual Arts, Los Angeles, with J. Paul 
Getty Museum Education Staff 

 
Lesson Overview  
Explore the definition of a portrait. Students discuss two of Dorothea Lange’s portraits and 
create their own portraits of their classmates. 
 
Featured Getty Artwork (Located at end of lesson) 

Human Erosion in California/Migrant Mother, Nipomo, California by Dorothea Lange 
Richmond, California/It Was Never Like This Back Home by Dorothea Lange 

 
Learning Objectives 

- Students will define the meaning of the term “portrait.” 
- Students will discuss, analyze, interpret, and compare two images by Dorothea Lange, 

determining whether they are portraits and describing why or why not. 
- Students will interview a classmate in preparation for making a photograph of him or 

her. 
- Students will borrow strategies used by Lange and emphasize certain art elements and 

principles of design to create a portrait that captures the distinctive character of a 
classmate.  

 
Materials Required 

• Cameras, photo printer 
 

• If cameras are not available, use drawing media that can be used to produce 
effects similar to black-and-white photography (charcoal, pencils, graphite, for 
example). 

 
Steps 
 
Day 1: Students discuss the term “portrait.” What are some different examples of photographic 

portraits (annual school pictures, or driver’s license and wedding photos, for example)? 
Some photographic portraits are formal and some are candid. What are some examples of 
each? (Yearbooks often contain both kinds of images.) What is the difference between 
candid and formal portraits? What are some of the functions of portraits? Are all portraits 
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works of art? Why or why not? Have students work in small groups to write definitions of 
the term “portrait.” Have each group share its definition with the rest of the class. 

 
Students view and discuss the two photographs by Dorothea Lange. Are they portraits? 
Why or why not? If they are portraits, do they appear to be candid or formal? Do students’ 
definitions of “portrait” apply to these images? Would students change their definitions 
after seeing and discussing these images? If so, how?  

 
Compare the two photographs, discussing the facial expressions, body language, settings, 
and other details in each image. How are the images alike and how are they different?  

 
What might the artist have wanted to communicate with each image? How would you 
describe the mood of each image? How does the artist communicate that mood? Analyze 
and compare the photographs from a formal standpoint, discussing, for example, how 
Lange composed and framed each image, the vantage point from which she snapped each 
image, and the elements of art and principles of design that are most important in each 
image. How do these elements help to tell the story of the people depicted in each image?  

 
Art historians and critics often describe Migrant Mother as being “iconic” or “emblematic” 
[symbolizing the Depression era or even larger, more timeless (“universal”) themes]. What 
universal themes could the image represent?  

 
Lange continued to make black-and-white photographs long after color photography was 
possible. If these two images were made in color would their meanings change? If so, how? 

 
Day 2: Students discuss Lange’s working methods. Throughout her career, Dorothea Lange was 

assigned to document important historical and social events, such as the situation of farm 
workers during the Depression and Dust Bowl era (Migrant Mother) or the effects of the 
shipbuilding boom in Richmond, California during World War II (“It Was Never Like This Back 
Home”). These assignments required Lange to photograph people she did not know. What 
challenges might this have presented for both the photographer and her subjects? Lange 
often interviewed her subjects. Why might she have done this?  

 
Students pair up with a classmate they will photograph. (Encourage students to work with 
classmates they don’t know very well.) 

 
Students draft interview questions that will help them get to know their subjects better. 
Sample questions: 

- How would you describe yourself in three words? 
- What do you want to be when you “grow up”? 
- What’s your favorite magazine? 
- If the magazine were to publish a cover story on you, what would the first sentence of 

the lead be? 
- What would the cover photo look like? What feeling would it convey? 
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- If the photographer said you could choose any prop or background (with no budget 
limitations), what would you choose? 

 
Day 3: Students interview one another and discuss how to represent one another in a portrait. 

After reviewing their interview notes, students write a short essay describing the essential 
qualities and attitude of their partner. Next, students make notes and sketches detailing 
how they plan to capture those qualities in a photograph. Students should consider facial 
expressions; the choice of settings in and around the school; and the use of close-ups, 
vantage points, framing, and specific elements of art and principles of design, such as 
contrast or texture. 

 
 
Day 4: Students photograph one another according to their plans. Options if cameras are not 

available: 
Students draw one another using charcoal, pencil, graphite, or other black-and-white 
media, and using Lange’s photographs as models for ideas about framing and vantage point. 
Students decide which elements of art and principles of design to emphasize in order to 
capture the character of their partner. 

 
Days 5–7: Students select and edit their final photo. Students mat their photograph (or 

drawing) and title it, using their interview notes and essay as sources of ideas for their title.  
 
Assessment 

- Teacher observation of student discussion and work. 
- In a critique format or essay, students discuss the mood and attitude they attempted 

to capture in their portrait and the choices they made in attempting to do so (setting, 
vantage point, framing, and the elements of art and principles of design they 
emphasized). Students also discuss any relationships they see between their own 
images and those by Dorothea Lange. Did the student achieve what she/he had hoped 
to? Why or why not? Classmates respond with comments and questions. 

 

Teacher also evaluates final products based on the following criteria: 

- Technical: careful framing, detail, clarity, contrast is evident in proof sheets and 
enlargements; careful craftsmanship evident in presentation (matting and written 
captions). 

- Creative: shows exploration of different concepts used to effectively express the mood 
or character of the subject; shows experimentation with different viewing angles, 
lighting, and framing.  
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Picturing the Story: Photo Essay about a Community, 
Event, or Issue 
 
From the J. Paul Getty Museum website 

Grades: Middle school (6–8), High school (9–12) 

Subjects: Visual Arts 

Time Required:  Approximately 10 class periods 

Author: Joan Dooley, A.P. Art History and Photography Teacher, Fairfax Senior 
High School Magnet Center for the Visual Arts, Los Angeles, with J. Paul 
Getty Museum Education Staff 

 
Lesson Overview  
Students consider the function of social-documentary photography. They research Dorothea 
Lange’s documentary projects, and create their own photo essay about a subject of interest to 
them. 
 
Featured Getty Artwork 

White Angel Bread Line, San Francisco by Dorothea Lange 
Human Erosion in California/Migrant Mother, Nipomo, California by Dorothea Lange 
Dust Bowl Refugees Arrive in California by Dorothea Lange 
Highway to the West/U.S. 54 in Southern New Mexico by Dorothea Lange 
Stoop Labor in Cotton Field, San Joaquin Valley, California by Dorothea Lange 
Pledge of Allegiance, Rafael Weill Elementary School, San Francisco by Dorothea Lange 
Richmond, California/It Was Never Like This Back Home by Dorothea Lange 

 
Learning Objectives 

- Students will discuss and analyze examples of social-documentary photographs by 
Dorothea Lange. 

- Students will define “social documentary” and consider the function of social-
documentary photography. 

- Students will research one or more of Dorothea Lange’s social-documentary projects. 
- Students will research a subject of importance or special interest to them (e.g., a 

community they know or are interested in knowing about, or a local or national event 
or a political or social issue they care about) and use interview techniques to develop 
their project.  

- Students will create a photo essay about their subject that meets their definition of 
“social documentary.” (See suggestions in “Steps” for modifying the lesson if students 
do not have access to cameras.) 

 
Materials Required 

Cameras, film, photo paper, darkroom 
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If no darkroom is available: Use digital or Polaroid cameras or have film developed at a 
commercial lab. For black-and-white photos, use C-41 black-and-white film (such as Ilford 
Super XP-2). Although this film prints black-and-white, it can be processed at any one-
hour color lab.  
 
Materials for presenting photographs: 16-x-20-inch paper or board for mounting and 
displaying photographs with captions or materials for accordion books—good-quality, 
heavy-weight paper eight times as long as it is wide (for a nine-page book, paper should 
be nine times as long, etc.); two pieces of cardboard, foam core, or other paper board for 
book covers; rulers; scissors; glue sticks; and tools for scoring and folding (e.g., a bone 
folder). 

 

 

Steps  
 
Day 1: Using the following photo-analysis questions, students discuss one or more of the Lange 
images, focusing on how it expresses and informs about an event, issue, group, or community: 

- What do you see, feel, and think? 
- What sort of response do you think the photographer wanted you to have? 
- What group, event, issue, or community is shown? 
- What do you learn about it in the photo? 
- What story is the photograph telling? 
- What details in the photograph help to tell the story? 

 
Homework: Each student researches the term “social documentary” and drafts a definition. 
(Students might also research two related terms currently in use by artists, art historians, 
and art critics: “concerned photography” and “compassionate photography.”) Students also 
research on the Internet or in books other images by Lange that were part of social-
documentary projects she undertook (for example, additional photographs she took while 
working for the Farm Security Administration). Students bring to class examples from the 
Internet or books. 

 
Day 2: In small groups students share their definitions of social-documentary photography and 

arrive at a              definition they agree upon. Next, students agree on a definition as a class. 
Students share other examples of Lange’s social-documentary work and discuss how the 
images that were part of the same project relate to one another in terms of subject matter, 
formal qualities, etc.  

 
Homework: Students choose and research a topic of importance or special interest to them 
(e.g., a community they know or are interested in knowing about, or a local or national 
event or a political or social issue they care about) that will be the subject of their own 
social-documentary project, presented in the form of a photo essay (a series of related 
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photographs focusing on a specific topic that is intended to be viewed collectively, often 
with captions). 

 
Day 3: The photo essay was popularized by Lange and other photographers during the 1930s. 

Photo essays by Lange were published in various magazines and reports from the 1930s to 
the 1960s. What is the difference between a photo essay and a single photograph about the 
same topic? What can a photo essay do that a single photograph cannot? Why is 
photography especially well suited for the essay format?   

 
Students discuss topics for their photo essays and brainstorm ideas for how to visually 
express them. Students also brainstorm interview questions for individuals they may 
photograph as part of the project.  

 
Homework: Students continue researching their topic and then write a one-page plan 
summarizing the key story they hope to tell in their photo essay and strategies for doing so, 
keeping in mind their definition of “social documentary.” 

 

Day 4 (Homework or class time): Students shoot one roll of film for their photo essay. During 
photo shoot, students interview their subjects and record responses.  

 
If cameras are not available, students collect existing images representing their topic from 
the Internet, newspapers, magazines, and other sources, or they make a series of drawings 
from observation or based on sources described above.   

 
Days 5–7: Students develop film and print proof sheets and enlargements (or continue to 

assemble found images or work on their drawings.) The images students select should 
collectively tell the key story they defined and described earlier. 

 
Homework: Students select texts from interview material and draft any captions for images 
they will include in their final grouping of images. 

 
Days 8–10: Students lay out their photo essay and texts. Students mount images on 16-x-20-

inch pages, artfully arranging them and interspersing them with text derived from their 
interviews. (This approach approximates the way in which photo essays were most often 
presented in magazines and other publications.) Students can also make accordion books in 
which to present their images. 

 
Instructions for making accordion book: 
1. Fold long sheet of paper in half and crease fold with bone folder. Bringing the left and 

right sides to the center, fold and fold in half again. Fold each of those sections in half 
again to create eight sections. Re-crease all the folds, making an accordion.  

2. Cut two pieces of cardboard 1/8 inch larger than the height and width of pages. 
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3. OPTIONAL: Cut two pieces of colored or patterned paper or cloth 1½ inches larger on all 
sides than the height and width of cover board.  

4. Spread glue stick over one entire side of one cover board. 
5. Center glued side of board on paper/cloth cover and press down firmly.  
6. Cut corners of the cover at a diagonal but don’t make cuts closer than 1/4 inch from the 

corners of board. 
7. Glue and fold edge of cover material around corners of board. 
8. Repeat for back cover. 
9. Spread glue stick over the inside front cover. Center first page of accordion over the 

cover and press down firmly. Use bone folder if available. 
10. Repeat for inside back cover. 
11. Spread glue stick on back of photos and texts and attach to pages. (Note: Instead of 

gluing, insert photos into diagonal slits cut into accordion paper at all four photo 
corners. Allow room for captions below.) 

12. Neatly write captions below each image. 
 

Assessment 
Students and teacher assess whether or not their projects meet the definition they 
established for “social documentary.” 
 
Teacher evaluates final products based on the following criteria: 
- Technical: careful framing, detail, clarity, contrast are evident in proof sheets and 
enlargements; careful craftsmanship evident in presentation of photographs and written 
captions. 
- Creative: both proof sheets and enlargements show exploration of different concepts used 
to effectively tell a story about the chosen subject; shows experimentation with different 
viewing angles, lighting, and framing. Product represents a good selection of negatives from 
the proof sheets. 
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¾ View Portraits from Deep Space Sparkle 

 https://www.deepspacesparkle.com/van-gogh-inspired-%c2%be-

view-portraits/ 

 

By the time I was in seventh grade, I abandoned the frontal portrait 

view in favor of a ¾ view. I loved how drawing portraits from a ¾ view 

perspective looked like the school photos we all had. It does take a bit 

of practice but I believe it might be easier than drawing a frontal view. 

Third graders are really just beginning to get comfortable with a 

standard format portrait so I’m not sure what possessed me to try the 

https://www.deepspacesparkle.com/van-gogh-inspired-%c2%be-view-portraits/
https://www.deepspacesparkle.com/van-gogh-inspired-%c2%be-view-portraits/
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different angle. I suppose that’s the magic of Van Gogh; he is a 

constant source of inspiration! 

 

It’s hard to describe the process of drawing a ¾ view as you can use 

symmetry as your guide, so I created a simple diagram to help explain 

my thoughts. It’s a bit different teaching this view rather than the 

standard view, but trust me, the kids will love it. 

How to Draw a ¾ View Face 
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Basically, the child starts 

by drawing the forehead (#1) on the left hand side of the paper near 

the top. They will continue this line by creating a small angle and 

drawing another arc or curved line down towards the chin (#2). This 

line is rather hard to do so a good technique to use is to draw a dotted 

line or very light line in chalk or pencil to indicate the mid-point of the 

paper. Better yet, curve this line to help mimic the shape of the face. 

The second line is drawn to this mid-point of the paper and then it 

curves slightly up and goes up the other side (#3). You can probably 

understand this better from my diagram rather than from my written 

description. 

https://www.deepspacesparkle.com/wp-content/uploads/2014/02/%C2%BE-view-face-diagram-by-DSS.gif
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The eyes are the hardest in my opinion. You have to convince the 

children that they only want half an eye of the left side of the paper. A 

good trick to use is to draw an oval so that it straddles the contour line 

of the face. Then, wipe away the chalk eye that is outside the face 

contour line. 

The other eye is “normal” and is drawn on the other side of the paper 

mid-point. 

Now that the hardest part is done, it’s time to draw the nose. Believe it 

or not, I always start the nose above the left eye. It’s like drawing an 

eyebrow and connecting to the nose. The nose should be drawn on 

the mid-point of the paper and I keep the shape for the nose really 

simple (especially for this age). I use the upside down number 7 and it 

works for me. 

The mouth is much like the eyes: one side of the mouth is only 

halfway drawn while the other half is fully drawn. This can be 

confusing so try to demonstrate this on the white board using 2-3 lines 

for the mouth and keeping it very simple. 

Tip: You can see in my pictures that my students used light colored 

chalk pastels. I’ve just started using this medium for drawing when I 

know my students will be using tempera paints later. It’s fabulous to 
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draw with as it keeps the artwork big. This is important if you are using 

tempera paint later on. If you are attempting to draw this type of 

portrait with older kids and are using watercolor paints or even colored 

pencils to color with, use pencils. 

 

Okay….the hardest part is over but the kids will really love what they 

come up with. Most if not all of my students had never drawn a face 

like this before so it was quite engaging. 

https://www.deepspacesparkle.com/wp-content/uploads/2014/02/Van-Gogh-Paint.png
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This is where Van Gogh comes in….to match the expressive style of 

our ¾ view portraits, the children use a medium sized brush to 

add lots of color and texture. Many kids forgot to add the multiple 

colors into their backgrounds but once I reminded them how Van 

Gogh painted in shorts strokes and used multiple colors applied 

together, they went over some of their flat paint colors again. 

 

https://www.deepspacesparkle.com/wp-content/uploads/2014/02/van-gogh-.png
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Not all kids love this step and that’s okay. But for most kids, outlining 

with a small brush and black paint is one way to create impact to a 

sometimes messy painting. When children paint with tempera, it’s 

often a messy undertaking. The black paint helps define their efforts 

but its not necessary. 

 

I was very proud of my third grader’s first attempt at a ¾ view portrait. 

This lesson took three, 45-minute classes to complete. This included a 

brief introduction to Van Gogh and a opportunity to look at some of 

Van Gogh’s portraits. 
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Background Information 
 
List of Works 
 

1.  A story of desperation, defeats and triumph, Oil on canvas, 48” X 60”, 2018 

 
2. Hope, Oil on canvas, 48” X 60”, 2018 

 
3.  A small girl with big dreams, Oil on canvas, 48” X 60”, 2016 

 
4.  Mending, Oil on canvas, 48” X 60”, 2015 

 
5.  Abundance, Oil on canvas, 48” X 60”, 2015 

 
6.  The Daily Grind, Oil on canvas, 36” X 48”, 2018 

 
7.  Walking for peace and working hard for success, Oil on canvas, 36” X 48”, 2018 

 
8.  Amira’s energy, Oil on canvas, 36” X 48”, 2018 

  
9.  Love, Life and Opportunities, Oil on canvas, 36” X 48”, 2018 

 
10.  Speaking up my journey, Oil on canvas, 28” X 36”, 2018 
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The Stories 
 

A small girl with big dreams 
Madhu Kumar 
2016 
Oil on canvas 
48” X 60”  
 
Sediqah Galari from Afghanistan.  
 

I came to Canada in March 2011 with my two kids and I've been here for 5 years and 8 months now.  
 

I was living in Iran and my parents wanted me to be married. I was married when I was 11 years old to a 
man who was 35 years old. It was very difficult for me because all I wanted to do was play outside and 
go to school but I had no choice but to stay at home and cook and clean for when my husband got 
home.  
 

Two years later, I found out that I was pregnant. I felt so bad and I cried a lot and told my mom that I 
wanted to go to school and study and that I didn’t know how to take care of a baby. She told me I had to 
give birth to it but once I did she would take care of it for me.  
 

One day, I started to notice that my husband kept coming home late. He wouldn’t come home until 
midnight or he’d disappear for two days. I found out at that he was using drugs and I became very 
scared for the safety of my family. We ended up being kicked out of our home and I had to move back 
to my parents’ house with my children. I started working a cleaning job so I could provide food for them. 

 

My husband’s behavior only got worse, he tried to sell one of my son’s for money, and that’s when I 
realized I needed to leave him. I applied for a divorce and I got custody of the children. At the same 
time, I learned about the UN and applied for a Canadian citizenship. I was told that we had to wait four 
years until they could help. Those four years were very hard for me. I struggled as a single mother to 
feed my children and we ended up being forced to leave to another neighborhood because I wouldn’t 
accept the marriage to another man. I constantly fought with my father because I needed help but he 
told me I’d made a choice to be on my own.  
 

One day, I met an Iranian woman who was very rich and I told her my story. She gave me a room to live 
and said I could clean her house and she would give me money and give me food. I worked that job for 
two years and then finally the UN called and I was so happy. Three months later, we had passports and 
we moved to Canada. It was so amazing.  
 

Now I drive, I have a job, a job where people really like me and they're happy with me. I really like my 
job. My kids, the oldest finished Grade 12 and now he wants to go to University. My youngest is so 
happy and he plays basketball.  
 

It was hard for me to communicate at first because I couldn't speak English but I learned how to speak 
through a program at Open Door Society and they were all so nice to me. The people have been so 
friendly here and I feel happy and calm living in Canada.  
 

Message from Sediqah: Exercise or dance while thinking about the things you love the most. Dreaming 
is important, keep dreaming. Trust your self. Work hard. 
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Abundance 
Madhu Kumar 
2015 
Oil on canvas 
48” X 60” 
 
Shuba Kumar from India.  
 

I came to Canada with my husband, Dr. Krishan Kumar. He moved to Canada to take his training for 
Neurosurgery so he could qualify to become a Neurosurgeon. We came to Canada by ship from London 
in 1959 and then we took a plane from Quebec to Halifax.  
 

When we first arrived, we started looking for a place to stay. My husband met a man named Sifu and he 
told us that we could stay at his sister’s place while she was gone for the summer. We spent a few 
months there and then found a new place where we had our own bedroom but had to share the kitchen 
and bathroom.  
 

I was able to find a job at the hospital working at the nurses’ desk. I remember having to buy pants 
because I didn’t own a pair. It was very cold in Canada so I had to buy warm clothes, especially for my 
walks home during the winter.  
 

We decided to do some traveling and we met a guy that was driving to Boston. We offered to help him 
with gas for the drive there. Once we got to Boston, we toured Harvard and then made our way to New 
York and stayed in a small hotel for $4.00/day. We didn’t have much money at the time so we’d buy 
milk, cheese, and bread for lunch and then find a hot meal at a café for dinner.  
 

My husband was finally offered a job in Edmonton so left NYC to settle down there. We enjoyed 
Edmonton. I found a job as an assistant librarian and we made some new friends who’d also moved 
from India. After two years, my husband decided to write his fellowship exam in Saskatoon so we 
moved here and that’s where I learned about getting a Canadian residency. We applied and became 
citizens along with our children in 1962. 

After his fellowship exam, my husband began looking for a job and met a doctor who wanted to leave 
Canada because he didn't like the winter so my husband took over his practice. I remember him 
questioning whether or not he could make it on his own but I was very positive and gave him a lot of 
strength. We use the $5000 we had saved and put it into his practice.  
 

My husband went on to have his own practice with multiple doctors for over 20 years and I managed all 
the bookings and accounting. He received many medals and awards for his work. Although, he worked 
day and night, we have been very happy here in Canada. We have grandkids that I see quite often and 
my husband and I recently celebrated our 60th anniversary with all our family.  
 
Message from Shuba: “You may not control all the events that happen to you, but you can decide not to 
be reduced” Maya Angelou. 
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Amira’s energy 
Madhu Kumar 
2018 
Oil on canvas 
36” X 48” 
 
Amira Silic from Bosnia.  
 
I came to Regina in 1995 from Bileca, Bosnia that’s right along the border of Croatia. I came to escape the 
Bosnian war that resulted in the break up of Yugoslavia that led to the death of hundreds of thousands of 
people. That was the beginning of my life and now I’m here living another chapter in such a beautiful country 
like this.  
 
When I first came here, I was afraid. Leaving my family behind in a war torn country had high impact on me 
and then coming here and not knowing anyone or how to speak the language was difficult. My second 
language is German and it had some connection to English but I still didn’t know much so I decided that I was 
going to learn English sentence by sentence and change my life in a positive way.  
 
I met so many people from around the world that were learning the same language and that’s what I loved 
the most.  Our teacher was kind and friendly and we all became like a family. We had a translator trying to 
help us, taking us to places around the city and introducing us to schools. I was afraid that I wouldn’t be able 
to do all of it in such a short period of time. I just focused on the language and the city was so supportive. 
 
I went and applied for a job at an engineering firm called Cliffton Associates. My English wasn’t great and I 
did have a license but I was determined to learn and improve myself. They were very friendly and let me 
volunteer at their firm and as I gained experience (and got my drivers license) I started testing concrete, then 
I went on to work for the Sask Wheat Pool and eventually ended up working on a digging project for 
Wascana Lake.  
 
All I wanted to do was accomplish something. You can’t be a complainer as a new immigrant. I worked for 
many years in Engineering and then I decided it was time to start having a family so I start having kids and 
then I decided that I wanted to start my own business. I never did business school and knew nothing about it 
but being an entrepreneur is inside of you, and I think everyone has it inside them but people are afraid to 
make that change.  
 
I became a homebuilder and started building homes over $500.000 so I was really happy about that. At this 
point, I had three boys. I don’t think that there is a better place that has people like Regina. I’ve travelled a 
lot but there’s something about this city and the people. Yes, people say that it’s too small but if you’re 
coming from a place that had war then you’d appreciate it so much more. I’ve been really lucky to be here in 
Saskatchewan.  
 
I’m now 44 years old and I’m trying to live a healthy life. I try to be positive every day and give thanks to my 
parents and god for how beautiful life is. My mom used to be a teacher and she loved books and every year 
she would buy me a book for my birthday and she never missed a year. Through all the books I read, I will 
never forget one, it was written in Israel, and she stated, “Even if you’re not happy, go to yourself in the 
mirror and look at yourself and say I’m pretty and start laughing, and that will make your day.” We have to 
be strong and we have to make everyday for ourselves beautiful.  
 
Message from Amira: Stay simple be who you are and be proud off your self! The whole life is a lesson 
...Believe in life and stay positive as much as you can with enough patience thinks will get always better! 
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Walking for peace and working hard for success 
Madhu Kumar 
2018 
Oil on canvas 
36” X 48” 
 
Elsa W. Michael from Eritrea.   
 

The reason I came to Canada is that in my country there was a war between Eritrea and Ethiopia that 
lasted for 30 years. In between, in 1991, we got our independence but before that we travel by foot 
from my city Asmara to Sudan for 20 days. It took us a long time because we had to hide in the forest in 
order to reach Sudan. When we reached Sudan, we stayed there and someone helped us with a little bit 
of money and we traveled from Sudan to the Middle East. From the Middle East, my husband and I 
came to Greece, and when we arrived, we had twin girls – Sophia and Maria. 

 

In the four years and six months that we were in Greece, we were in contact with people from 
Milestone, Saskatchewan and eventually we became sponsored by two churches that brought us to the 
town. When we arrived at the airport, they took us straight to the small town, and when we went to this 
town, we didn’t know anything or even where we were on the map of the world.  
 

The Weyburn Review wrote a story about the history of our family. It was a newsletter or something 
like that. A year later, we started training at Regina Open Door but there weren’t any jobs for us in 
Milestone so we had to move to Regina. I started working at Regina Pioneer and I’ve worked there for 
23 years but now since I have a special needs child and my husband has left the family, I have to look 
after him until I find someone that can look after him so that’s why I’m at home. 

 

I’m a very hard working person. I work outside. I do gardening and I rent a plot every year at a public 
garden. I save money and don’t spend it so I’m finally at a spot where I am comfortable and can look 
after my son.  
 

As an immigrant woman, I’m very happy that I am here, but there is a lot of suffering in between to. It’s 
not easy going to work and raising children and leaving your children with a babysitter you haven’t met 
before. These are my children but there is no other way to look after them, we have to work. Nobody 
said that the government could support us so I’ve had to work and leave my children with a babysitter 
and that has always made me cry. 

 

I have 10 siblings in my county and we’ve never fought. I used to help them and love them and I still love 
them. But here, nobody knows who you are. No one asks you who you are deeply. They know my name 
and where I live but that’s it. Where I grew up, the whole neighbourhood would visit you and care for 
you. 

 

Everyone is equal to me, it doesn’t matter what color their skin is, as long as they are a good person. I 
am Christian and my husband was Muslim and that never separated us. We never had any problems for 
that reason. I’m a simple person and try to be happy. I’ve sponsored other family members here so I 
could help them get from a bad situation to a peaceful country and to live their life. I hope everyone is 
happy with what I’ve done for them. 
 
Message from Elsa: My message to women who are immigrated or they live under oppressive life from 
my experience just keep going forward and shove it back any obstacles of life; then instead of failure 
you will be successful and happy. 
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Love, Life and Opportunities 
Madhu Kumar 
2018 
Oil on canvas 
36” X 48” 
 

Hannah Nguyen-Lowe from Vietnam. 

 

“Knowledge is power and no one can ever take it away from you.” To this day, I can still hear my father’s 
voice, who taught me the importance of education when I was a teenager. My father sacrificed and 
risked everything that he had for his children. He stayed behind in Vietnam and lived under the 
communist regime while sending eight of his young children in small, crowded boats into the vast China 
Sea to an unknown fate.  
 

The adjustment to a new country was difficult. The language barrier, culture shock, bullying, 
harassment, and trying to fit in made it even harder. Racist and negative comments such as “Jinky, go 
back to where you belong” or “Don’t take our jobs away” were made in the school yard, supermarket, 
and other public places. Like countless other immigrants, I faced discrimination and racism when 
coming to live in a new country. It was disheartening and scary, but eventually, I learned to adjust, 
ignore, and forgive those that were ignorant. 

 

Remembering the teachings from my father and the reasons why I risked my life to leave Vietnam 
helped me to become more determined and empowered. I had overcome many obstacles despite the 
nightmares, anxiety, flashbacks, and post-traumatic stress that I occasionally experienced. How did I do 
it? This question I sometimes asked myself while recalling memories of swimming in the vast ocean and 
empty horizon surrounded by baby sharks, while not even knowing how to swim. The desperation of 
not having water or food for five days and nights on a small fishing boat and the unknown future that 
lied ahead of us. Could we get help from an oil rig off the Gulf of Thailand or die on the boat? The power 
of the human mind gave me the courage to cool myself from the heat, ignore the overcrowded boat, 
and do what I had to do in order to survive. The fear and nightmares of the Thai pirates that would 
come to refugee camps to take girls and women; and the sight and sound of large rats scuttling around 
the bamboo hut where we lived for six months while waiting to be granted a visa to live in England. All 
of these experiences are still in my memories, even after all of these years.  
 

Having gone through all these difficulties, a near death experience and starvation, I have learned to 
become more optimistic, live life to the fullest, and embrace and treasure every learning opportunity. I 
am forever grateful to England and the captain of the British oil rig who not only saved the 82 people on 
my boat, but gave us a new life, opportunity, and hope. My second home in Nottingham, England gave 
my siblings and I a safer environment to grow up in. I excelled in school and was granted a scholarship 
to university where I obtained my honours degree in biochemistry. After meeting my husband in 
London, England, once again, I moved across the continent and made Regina, Canada my third and 
current home. I had mixed feelings of happiness, excitement, and worry for going back to school as 
both a mature student and mother of two young sons to become a registered nurse.  
 

Now, as an educator in the healthcare field, the personal experiences and challenges I faced created my 
mindset to inspire the patients and students I work with, as well as my children. It is true that attitude is 
everything and life is a continuous learning experience. Embrace every opportunity that life brings 
forward.  
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Message from Hannah: Watching the unveiling of my portrait as I reminisced about the life of a 
thirteen-year-old girl was interrupted by its brilliant artist, Madhu Kumar. This moment brought back 
memories of how hope, determination and hard work helped me to overcome many obstacles 
throughout my transition to a new country. Follow your heart and dreams no matter what life presents. 
You can achieve anything in life if you set your mind to it.   
 
 
The Daily Grind 
Madhu Kumar 
2018 
Oil on canvas 
36” X 48” 
 
Mariana Brito from Mexico.  
 

I was born in Mexico in 1986 and I grew up in Tuijana, the border town next to San Diego and California. 
I grew up around women and my family was composed of mostly strong women. In 2010, I was finishing 
culinary arts school in Mexico and a couple from Regina came down to Mexico to take some treatment. 
I was working at an alternative medicine clinic as a head chef in a very small kitchen focused on organic 
and whole foods and that’s where I learned the importance of high quality ingredients and good food 
and the impact it has on our health. 

 

This couple from Regina asked if I wanted to come back to Canada and teach them how to cook this 
food. I came to Regina for a summer and I lived with that couple and had the best time of my life. It was 
amazing. After that summer in Regina, I ended up traveling to Spain for 6 months for a pastry workshop 
and then moved to New York City to work in restaurant called The Presley for 3 months. It was long 16-
hour workdays for 6 days a week and the money I was making wasn’t enough to pay rent. Dion Graham 
messaged me and said a pastry shop was opening in Regina and that maybe I would get a job there so 
we started that process. 

 

In November of 2011, I moved back to Regina and got the job at the pastry shop and then in 2013, I met 
my husband Keiran. I ended up having to go back to Mexico for 6 months to get approved for a 
Canadian work permit and that was very hard because when you are uncertain of the future or when 
you will see the people you love again or even learning in two places at once, it takes a while to be 
understood and be accepted.  
 

Coming back to Regina, I needed a creative for food, and the idea of a pop-up restaurant came to life 
called The Backyard. It was a good taste of what we could do if we had a restaurant. It was a research 
project for local ingredients in Saskatchewan. Shortly after, I met my business partner Madison and 
together we started dreaming of having a restaurant. That’s when our journey with Malinche began. 
Malinche is a Mexican food truck that has become homage to my heritage and memories. Malinche just 
finished its second year and at the same time we started the truck, my grandmother passed away so it’s 
been a really interesting process of growing this small business and making peace with my past and my 
story and just growing as a person.  
 

The last year in the half has been a really hard journey of healing and recovery and I’m looking forward 
to the future and what’s coming. I’m grateful for the opportunity to live in a country where we can raise 
our voice and we can say what we think without being scared and that’s what I’m mostly grateful for. 
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I’m grateful to have immigrated here and the responsibility I have to do the best I can so that I can 
inspire women of my country or I can go back to Mexico and give back to my community there.  
 
Message from Mariana: Embrace your heritage and use your hands and work to find purpose and 
happiness in foreign land.  
 
 
Mending 
Madhu Kumar 
2015 
Oil on canvas 
48” X 60” 

 
Carmen from Mexico. 
 
I came from Mexico to Canada almost 8 years ago. My husband had come before us looking for a better 
opportunity. It was a very difficult time for us to live in Mexico alone. I was working too hard to support 
my children while they were in high school. 
 
Eventually, we were all given sponsorship to move to Canada, but my children didn't approve of the 
papers and that made it difficult. My middle son decided to stay back in Mexico and that was very hard. 
I cried a lot. But our lawyer told us to come to Canada because there were many opportunities for 
immigrant workers.  
 
When we first arrived in Canada, we lived in Vancouver before moving to Regina. My daughter and son 
were able to find good jobs there so just my husband and I came to live here.  
 
I found a job through the Regina Women's Centre. I love children and get to look after them 3 days a 
week. The program has given me a lot. I used to sew clothes in Mexico, that was my little business to 
support my family and now I try to help people because I have money too. It's very nice to live in Regina, 
I've met a few women from Mexico and other countries and they have a lot of opportunities too so they 
can support their families.  
 
We are very thankful for Regina and the opportunities it has given our family. 
 
Message from Carmen: Be yourself and believe in your dreams, my actions reflect my feelings, always 
give the best and the best will come. 
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Hope 
Madhu Kumar 
2018 
Oil on canvas 
48” X 60” 
 
Naiela Al Shatir from Syria.  
 

I came to Canada as a refugee. I used to work as a high school English teacher in Homs, Syria. I was forced to 
leave my home because of the war and decided to go Jordan with my sister, who was in a wheelchair, and 
my cat.   
 

We had to travel through the dessert because the solider regime patrols the highway so I paid someone 
everything I had to take us across the dessert to Jordan. When we arrived at the border, they didn’t allow us 
to enter. My sister had been wounded through fire and we had to wait for 28 days in the dessert with a few 
bags filled with our things and two bottles of water.  When we finally arrived in Jordan, my sister was rushed 
to the hospital and passed away 21 days later.  
 

I was reunited with the rest of my family in Jordan but still felt depressed from the loss of my sister. From 
everything we’d gone through together, I realized that there was a big need to support more wounded 
people and from my sister’s passing, I knew there would be other people that needed help so I decided to 
work with refugees and wounded people.  
 

I started working for a small volunteer project called Murhaba, in English it means hello. I worked with 
teachers and psychologists to help wounded people or refugees and make a connection with them. After 
that, I went on to work with two non-profit organizations that helped with mental health and psychosocial 
activities like domestic violence, anger management, and women and child support. I'd go to the camp in 
the morning for my job but would stay later to volunteer and help people.  
 

Help finally came for me and I got a call from the UN and they told me I had been chosen to be a Canadian 
immigrant. My mom and my brothers came shortly after I arrived here. Canada is a dream for anyone in the 
world because it is improvement with education, jobs, safety, and dignity so I feel lucky.  
 

When I got here, I volunteered with Regina Open Door and I worked with schools that have lots of Syrian 
students to support the children and explain to them how school works here and give the teachers support. I 
worked that for about 4-5 months and now I work with Open Door for a program called Kids First. I'm happy 
with that because I work with a person who knows I'm a refugee but respect my skills and education and it’s 
helping me to learn to be independent.  
 

I’m happy to live here because we are saved, but you can't cut your roots easily. Maybe if I had come from a 
normal situation it would be different but everyday I hear the news from my country that there is blood and 
victims and that makes me so stressed out. I can't separate what I hear about my country because it’s very 
sad and it's the world's responsibility to solve this war by agreement to save the children and their families.  
 

I hope that Canada brings more refugees here and helps to stop the war in Syria.  
 

Message from Naiela: Just do what you can to live in peace, to save a soul from death as if you saved 
the whole world. 
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A story of desperation, defeats and triumph 
Madhu Kumar 
2018 
Oil on canvas 
48” X 60” 
 
Nesita Watsemwa from Uganda  
 

I immigrated to Saskatchewan in October of 1992. It was winter and the snow was very heavy and I didn't 
understand what it was when I looked at it. Everything was a new experience because even though I had 
studied in school about snow I didn't quite understand how snow would feel like. The whole city was covered 
in snow and you couldn’t see the rooftops or the tree trunks. It was quite a drastic experience; I was in shock.  
 

My story began in Uganda in 1965. I was in a family of 13 children. My dad was a General in the army and he 
was a polygamist. He had three different wives and I was a child from his second wife. Everything in my 
home was based on a military style of upbringing so everything was done in an organized way. We were 
raised as a community and there was no segregation between children and mothers.  
 

That all changed when my dad died after the war of Idi Amin in 1982, in which he had served honorably. We 
began to see the resentment between the mothers that had built up over the years and it was very difficult 
for us to experience as children. We lived through it with the support of each other and help of other family 
members. I had an aunt in Nairobi, Kenya, who supported myself and my siblings through school.  
 

When I finished school, I dreamed of being a lawyer so that I could give voice to the women who were dying 
in silence. I wanted to go to university but my auntie couldn’t afford it so I ended up moving to live with her 
in Kenya to escape the pressure of being married at a young age in Uganda. I was relieved, but I was also 
scared because I didn’t have a Kenyan ID and I had to spend a lot of time in hiding so the police didn’t catch 
me.  
 

One day, I went to the market with a friend and ended up being kidnapped by a man who was supposed to 
be her uncle. I was raped for a period of 6 months straight and ended up becoming pregnant. I was able to 
escape back to my auntie but eventually ended up back with that man because he was getting a Canada visa 
and my family voted that it was the best decision for the future of my child.  
 

When I came to Canada, I realized that this was a new country with new rules so I focused on how laws 
worked and learned that I could do something if someone forced themselves on me. I ended up leaving my 
husband, with whom I had had three children, filing for divorce, and going on to raise my children on my 
own. 

 

I did all I could to raise my children to become who they are today. I can’t regret coming here. This country 
has given me an opportunity to be who I am today; I am very thankful and appreciate everything. The things 
I have today is because Canada opened its doors to me and if they hadn’t I maybe wouldn’t be alive today.  
 

The only thing I can say is that nothing in life comes easy as we all know.  We have to work hard for 
everything as long as we are willing to wake up every day knowing that, nothing in life comes easy. Look at 
life in a positive way, take one day at a time, and believe in yourself. Above all, keep your smile on, it goes 
along way!  
 
Message from Nesita: I would like to extend my gratitude to Madhu Kumar for the work that she has done. 
Madhu’s ability to capture, and bring to life the heart of my story through this painting is astounding. Her 
work has truly brought me joy, my heart has smiled from the moment she unveiled it before my eyes for the 
first time. 



 

 

61 

 

 

 
Each one of us has been gifted with unlimited potential, and in this world, there are infinite possibilities, for 
any one of us to achieve our dreams. Believe that you truly can do whatever you wish to set your mind to. 
Aim high, and embrace the best that there is for you. In my life, I have been greatly blessed by recognizing 
that every moment, and every experience, whether it is a failure or success, is an opportunity to learn and 
grow. Let us help one another, let the stories of my failures be stories of your success. Learn from me, and in 
turn I learn from you, let us build up one another in love. Abandon pettiness and superficial pursuits, and 
finally, let us forgive one another with joy. It is my prayer that we all appreciate and value the life we have 
been given, using each precious day to live out our potential. I hope that each day you wake up you will 
rejoice knowing that you are still here with the opportunity to begin again, and be better. 
  

 
 
Speaking up my journey 
Madhu Kumar 
2018 
Oil on canvas 
28” X 36” 
 
Sanjida Hasnin from Bangladesh.  
 

I came to Canada in 2008 after I got married. My husband was already here as a student and was 
working and I was in BC. It was awesome, Kamloops is a beautiful city and then we moved to Regina 
around 2010. I’m a mom of three and I have 2 boys and and 1 girl. They are all under 4 years old so it’s a 
busy household.  
 

The one life changing thing that happened here in Canada for me was that I had a proper diagnosis for 
my illness. I’ve had psychological issues since I was a teenager and was going back a forth between 
therapy, hospitalization and medication. My weight went from 45kg to 70kg within a year so it was 
drastic physical difference and that stopped me from going outside because people noticed and always 
made comments about it and didn’t ask what had happened.  
 

The psychological breakdown came from my family. My family was broken – my mom was sick and my 
dad was abroad for work. I was physically and sexually abused when I was a kid and I didn’t have anyone 
to share that with and since my mom was already sick I didn’t want to have to give her more pain. When 
I was 17, I went to college and I wanted to do very well so I could get scholarships and not have to 
depend on a husband or my father but the pressure started to build and I couldn’t handle it. I broke 
down and shared what had happened to my mom and she helped me get into therapy and I had to take 
a break from school at that time. 

 

Fast-forward, I passed college after 3 years so that was good. In this period of time, I went to London 
and studied and took care of myself alone and then I was introduced to my husband through the 
Internet. We chatted via video for a year and then went back to Bangladesh to get married and then 
came to Canada 6 months later. I told my husband before we got married about my psychological past 
and the abuse that I went through and he was okay with it. He knew he could handle it and he is very 
supportive that way.  
 

In 2011, I broke down again and I had to go see a psychiatrist and that’s when I got a proper diagnosis of 
Bipolar Disorder. I’m choosing to share this not because back home I felt isolated and didn’t have that 
window to share and that was adding to my struggle. But I’ve realized that even here, people don’t talk 
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about Mental Health and I want people to know that it’s okay to share the journey with people you love 
and that talking about it makes you feel much lighter.  
 

This is my contribution to telling my story. I am leading a normal life. I have children, I have a social life, 
and I’m working. My husband and friends know and they are supportive and sometimes when I act out 
they know to give me space. It’s important to share what you’re going through, it’s very normal and it 
doesn’t mean you are mad. Just share and know it’s okay to have issues.  
 
 Message from Sanjida: Dark time comes and it can feel like there is no light. Keeping a strong face 
trying to fight alone makes it just harder. Share, speak up. Your journey will be much more bearable 
and yes there is light. Never give up HOPE. 
 
 
 
 

 
Tour Schedule 
 

• Thu, Oct 1, 2020 to Mon, Nov 23, 2020 at the Jasper Cultural and Historical Centre 

• Tue, Dec 1, 2020 to Wed, Dec 23, 2020 at the Eston & District Arts Council 

• Fri, Jan 1, 2021 to Sat, Jan 23, 2021 at the Garden Gallery 

• Mon, Feb 1, 2021 to Tue, Feb 23, 2021 at the George Layh Theatre 

• Mon, Mar 1, 2021 to Tue, Mar 23, 2021 at the Watrous Art & Cultural Centre 

• Thu, Apr 1, 2021 to Fri, Apr 23, 2021 at the Council Chambers, Leader Town Office 

• Sat, May 1, 2021 to Wed, Jun 23, 2021 at the Godfrey Dean Art Gallery 

• Thu, Jul 1, 2021 to Mon, Aug 23, 2021 at the John V. Hicks Gallery at the Prince 

Albert Arts Centre 

• Wed, Sep 1, 2021 to Sat, Oct 23, 2021 at the Biggar Museum and Gallery 

• Mon, Nov 1, 2021 to Tue, Nov 23, 2021 at the Mistasinik Place 

• Wed, Dec 1, 2021 to Thu, Dec 23, 2021 at the Sherven-Smith Art Gallery 

• Sat, Jan 1, 2022 to Sun, Jan 23, 2022 at the Brooks Hall 

• Tue, Feb 1, 2022 to Wed, Feb 23, 2022 at the Central Park Library/Arts Centre 

• Tue, Mar 1, 2022 to Sat, Apr 23, 2022 at the Humboldt and District Gallery 

• Sun, May 1, 2022 to Mon, May 23, 2022 at the Station Arts Centre, Rosthern 

• Wed, Jun 1, 2022 to Sat, Jul 23, 2022 at the Grand Coteau Heritage and Cultural 

Centre 

• Sat, Oct 1, 2022 to Wed, Nov 23, 2022 at the Allie Griffin Art Gallery 

 
 

https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3877
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3876
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3878
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3879
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3880
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3881
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3882
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3883
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3883
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3884
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3885
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3886
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3887
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3888
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3889
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3890
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3892
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3892
https://www.osac.ca/index.php/visual-media-arts/index.php?option=com_content&view=article&id=112&event=VA3891
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Organization of Saskatchewan Arts Councils  
 
 
The touring exhibition, A Rightful Place, was conceived of and organized by Common 
Weal Community Arts Inc. and toured through OSAC’s Arts on the Move Program. 
 
The Organization of Saskatchewan Arts Councils (OSAC) is a provincial arts organization 
founded in 1968 by a group of volunteers representing eight arts councils from across the 
province.  Since its inception, OSAC has grown and currently has 48 volunteer run arts 
councils and over 100 school centres. OSAC's vision is to be a vital and identifiable arts 
organization, with a purpose to make the visual arts and performing arts relevant to the 
personal and community lives of Saskatchewan people.  
 
OSAC coordinates three Performing Arts Programs resulting in more than 250 concerts on 
an annual basis.  Stars for Saskatchewan is an adult community concert series, Koncerts 
for Kids is a series of performances geared to family audiences and Junior Concerts 
features professional performing artists in entertaining educational school concerts. 
 
Saskatchewan Showcase of the Arts, OSAC's annual conference, features visual art 
exhibitions, performances, workshops, annual general meeting, display hall and much 
more. 
 

Visual & Media Arts Program 
The Organization of Saskatchewan Arts Councils’ (OSAC) Visual Arts Program offers a 
number of opportunities and services to audiences and artists throughout the province.  
Our aim is to develop an awareness and appreciation for visual and media arts in the 
province of Saskatchewan, and to assist in the creative and professional development of 
Saskatchewan visual artists.   
 
Since 1975, OSAC’s Saskatchewan...Arts on the Move program has provided communities 
throughout the province with visual and media arts exhibitions & screenings. Each 
exhibition is accompanied by education materials that compliment the Saskatchewan 
Education Arts Curriculum, offering arts councils, gallery staff and teacher’s strategies and 
means of engaging youth and audiences with the touring exhibitions.  The program 
annually tours 15 exhibitions of visual and media arts to over 50 arts council communities. 
 
The Local Adjudications program, partially funded by OSAC and organized by arts councils, 
provides an opportunity for artists to participate in an exhibition, attend professional 
development workshops, have their work critiqued by an adjudicator, and network with 
their colleagues. Artists, who are noted to be accomplished emerging artists at the 
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adjudication by the adjudicator/s, will be invited to submit exhibition proposals to OSAC 
to be considered for a touring exhibition.   
 
The Visual Arts Program Grants offer arts councils funding for adjudications, classes, 
workshops, professional development seminars, exhibition extension activities in 
response to touring exhibitions and exhibition tour guide training. 
 
 

For further information about our programs: 
visit our website www.osac.ca email us info@osac.ca or call us at (306) 586 1252 

Our office is located at 1102 – 8th Avenue, Regina, SK  S4R 1C9 
                                                                   
                                                                  Funded by: 

 
 
                                             
 
  
 

1102 – 8th Avenue, Regina, SK  S4R 1C9 
(306) 586-1252 
www.osac.ca 

 
 
 
 
 

 

http://www.osac.ca/
http://www.artlex.com/ArtLex/Reh.html
http://www.artlex.com/ArtLex/f/form.html

