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PART I – I NTRODUCTION
E XHIBITION E SSAY
Curated and organized by the Moose Jaw Museum & Art Gallery with funding
assistance from the City of Moose Jaw, Saskatchewan Arts Board, SaskCulture,
Saskatchewan Lotteries, and the Canada Council for the Arts.

The exhibition, I do not have my words, features printmaking, photography,
sculpture, and beaded, mixed media works by Indigenous, Saskatchewan artists,
Joi Arcand, Catherine Blackburn and Audrey Dreaver. Each artist’s body of works
explore language loss and considers how language is connected to one’s cultural
identity.

Joi Arcand explores the interruption of intergenerational language-learning, as a
result of the residential school system and other colonial attempts to remove
Indigenous culture, through the revitalization of the Cree language. Emphasizing
the discontinuation of the language within Arcand’s own family by rendering it
hyper-visible in location and material, the work further questions how the public
presence of language is connected to acknowledging Indigenous peoples. Arcand is
a photo-based artist from Muskeg Lake Cree Nation in central Saskatchewan
(Treaty 6 Territory) who is currently based in Ottawa, Ontario. She received her
Bachelor of Fine Arts degree from the University of Saskatchewan in 2005, and has
exhibited across Canada, the United States and Europe. In 2006 she co-founded
The Red Shift Gallery, a contemporary Indigenous art gallery in Saskatoon. In 2012,
she created K IMIWAN ‘ ZINE , a magazine for Indigenous artists and writers.
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Catherine Blackburn’s art practice is informed by her Dene and European ancestry,
considering Canada's colonial past through her personal relationships and life
experiences. The pieces in, I DO NOT HAVE MY WORD S , use media, traditional
materials, like beading, and artistic processes that connect to the various themes
and histories Blackburn explores in the work, including the Dene language.
Blackburn holds a BFA Honours from the University of Saskatchewan and is based
in the village of Leask, Saskatchewan. An artist of mixed Dene and European
heritage, her work addresses contemporary concepts and personal experiences
through traditional media. Blackburn has taught art at the English River and
Mistawaskis First Nation Culture Camps, and has exhibited throughout
Saskatchewan, and in Toronto and Taichung, Taiwan. Her work is in the holdings of
the Mann Art Gallery, Prince Albert and in private collections in Canada and
Taiwan. Blackburn is represented by Slate Fine Art Gallery in Regina and Alcheringa
Gallery in Victoria, BC.

Audrey Dreaver’s prints document her research into her family’s history of Cree
language loss and consider how this loss has impacted her cultural identity as a
Cree woman. In this exploration, Dreaver poses questions: How did my family
come to lose our language? Is your language who you are? Does my inability to
speak my language mean that I am less Cree? The artist invites viewers to engage
in her exploration and consider if language loss affects identity by breaking
continuity with one’s past and culture. Dreaver is nēhiyawak (Plains Cree) and
grew up in Prince Albert; her family comes from the Mistawasis and Ahtahkakoop
Cree Nations of Saskatchewan. Dreaver received her MFA in painting from the
University of Regina (2015), her BFA in painting, printmaking, and small metal
sculpture, and her BA in Museum Studies in curating and Native art history from
the Institute of American Indian Arts in Santa Fe, New Mexico. Since returning to
Canada in 2008 Dreaver has worked as an independent consultant and curator
focusing on art instruction, Aboriginal art history, and exhibition development.

I NTRODUCING :
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THE A RTISTS
J O I T. A R C AN D
“Language is Culture.”
Arcand is Muskeg Lake Cree
from Treaty 6 Territory in
Central Saskatchewan. Her
grandmother was the last
person in her family to
speak Cree fluently; she
now has set out to develop
her relationship with her
ancestral language and is producing work
throughout that process.
Joi Arcand’s body of work prompts the viewer to
engage with the concept of language, specifically,
the disappearance of First Nations languages.
Her photographic work featured in this exhibition
aim to bring awareness to the loss of language.
“Here on Future Earth” explores language in
connection to one’s cultural identity, the primary
theme of this exhibition.
She first began exploring her own concept of
identity through photography and printmaking

when she attended university. Since then she
developed her interests through her artistic
practice using a variety of mediums from collage,
zines, and publishing. She is also a jewellery
designer, her line Mad Aunty focuses on
Indigenous languages and themes.
Arcand wants to make art and language
accessible to everyone, a great example is her
series featured in this touring exhibition.
Inserting Indigenous languages onto signage
challenges the level of visibility of the languages
and by extension, cultures.
“The language wasn't lost — it was taken. And
we're here to take it back.”
Arcand’s work challenges the dominance of
language by not always making a translation
easily available, applying the aesthetically
pleasing fonts to offer introspection to those
who put in the effort to learn what these words
translate to.

Joi T. Arcand attained a Bachelor of Fine Arts degree with Great Distinction from the University of
Saskatchewan. Arcand, along with Felicia Gay, cofounded the Red Shift Gallery, a contemporary Aboriginal art
gallery also in Saskatoon that was in operation from 2006 to 2010. She was founder and editor of the
Indigenous art magazine, kimiwan (2012-2014) and she has served as chair of the board of directors for
PAVED Arts in Saskatoon. Among her accomplishment Arcand has sat on the board for Paved Art and New
Media in Saskatoon and was shortlisted for the 2018 Sobey Award. Recent solo exhibitions of Joi Arcand’s
work have been exhibited at Walter Phillips Gallery, Banff; ODD Gallery, Dawson City; Mendel Art Gallery,
Saskatoon; Wanuskeiwn Heritage Park, Saskatoon; Dunlop Art Gallery, Regina; and Gallery 101, Ottawa. Her
work has been shown in several group exhibitions at many reputable galleries such as the Winnipeg Art
Gallery; McMaster Museum of Art, Hamilton; The Center for Craft, Creativity and Design, Asheville, North
Carolina; Woodland School at SBC Gallery of Contemporary Art, Montreal; Ottawa Art Gallery; PAVED Arts,
Saskatoon; Grunt Gallery, Vancouver, and many more.
joitarcand.com

C A T H E RI N E B LA CK B UR N
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“Through beadwork that I
found my way back to
cultural investigation.”
Catherine Blackburn explores
cultural trauma using
beadwork. In this exhibition
Blackburn’s work combines
the cultural practices of
beading with contemporary
art practices such as photography to explore
themes of culture and identity. Many of her
pieces feature her ancestral language of Dene to
develop the dialogue and understanding that
surrounds indigenous culture.
Blackburn’s meticulously crafted pieces in this
exhibition are photographs of tongues with
words such as ‘us,’ ‘speak,’ and ‘no’ beaded onto
the photographs. This use of beadwork
superimposed on top of imagery of tongue is to
evoke an understanding of the desecration that
took place in the indigenous community, when
indigenous children spoke their native tongue
they were punished by having their tongues
pierced with pins and needles.
Her works create a sense of discomfort while at
the same time celebrating culture and language.
She works in a multitude of mediums from
painting, photography, and mixed media in

addition to beadwork. Many of her works are
contemporary in their style, evoking notions of
street art and graphic design with traditional
Dene imagery.
Feeling disconnected her culture by not speaking
the language she has found her voice through
her artistic practice. Her use of traditional
imagery brings forward cultures once considered
to be dying to the national stage.
“What started as a place of disconnect really
evolved into a place of celebration.”
Blackburn feels connected to her cultural
heritage through her beadwork. In doing so she
is keeping her culture alive and thriving. Growing
up Blackburn witnessed her grandmother create
traditional garment and was a bead work artist
although she learned the traditions of beadwork
from a friend on Morley reserve, beadwork has
been a means to familiarize herself with the
traditions of her culture.
Her fresh take on her culture’s traditions of
beadwork and garment creation has expanded
her artistic practice into the Fashion industry
with her body of work titled ‘New Age Warriors’
and this body of work was hosted at Indigenous
Fashion Week in Toronto in 2018.

Catherine Blackburn attained a Bachelor of Fine Arts from the University of Saskatchewan and Convocated
with Honours. She has received a Governor General History Award, the highly recognized Elizabeth
Greenshields Foundation grant, and the Saskatchewan RBC Emerging Artist Award. She has shown her work
in many notable galleries such as Slate Fine Art Gallery, Regina; Textile Museum of Canada, Toronto; the
renowned 2017 Bonavista Biennale, as one of only 26 Canadian artists; the Contemporary Indigenous Art
Biennial 2018/La Biennale d'Art Contemporain Autochtone (BACA) in Montreal, Quebec; Gallery 101, Ottawa;
Lei Gallery, Taichung, Taiwan; Gordon Snelgrove Gallery, Saskatoon; and many more.
catherineblackburn.com

A U D R E Y D R EAV E R
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“Art is an important
element of voice in
Indigenous
communities.”
Audrey Dreaver is an
independent curator,
museum and fine art
consultant, art and art history instructor and
also a painter. She comes from Nehiyiwak
(Plains Cree) and her family comes from the
Mistawasis and Ahtahkakoop Cree Nations of
central Saskatchewan.
Audrey Dreaver explores language loss and
the impact language loss has on an individual
through painting and photography. Her
artistic practice explores the emotional and
psychological impact that not being affluent
in one’s ancestral language has. Dreaver
seeks to evoke an understanding of the
relationship language has on one’s identity.
Her artistic practice has included research
into her ancestry and family history.
Dreaver’s work reflects her feelings of
identity and cultural disconnect from loss of
language.
The resulting art she creates document her
research into her family's history of Cree
language loss and consider how this loss has
impacted her cultural identity as a Cree
woman. Her work pose many questions:
How did my family come to lose our
language? Is you language who you are?

Does my inability to speak my language
mean that i am less Cree? The artist invited
the viewers to engage in her exploration and
consider if language loss affects identity by
breaking continuity with one's past and
culture.
The works featured in this exhibition not
only explore the inner identity language has
on Dreaver as an individual but also how
language loss influences external influences.
There is a concept called “language shame”
that is explored in her works. The loss of
language also has those same feelings of
shame when you do not share the primary
language of the generations before. Dreaver
has made strides in visually conveying these
complex concepts and communicating them
to people who aren’t familiar with the
impact language has on identity and the
concept of self.
Dreaver works as an independent consultant
and curator focused on the historic value
Indigenous cultures placed on art. Art
instruction, Aboriginal art history, and
exhibition development are Dreaver’s areas
of focus. As an Adjunct Instructor she looks
specifically at the role artists have played in
conveying and/or recording stories of
Indigenous cultures of North America. Her
consulting has also involved coordinating
conferences/symposia, and communitybased discussions about art-based programs.

Dreaver has served on several Councils and Boards including Tribe Inc., the Institute of American Indian
Arts Board of Trustees, and the Canadian Museum for Human Rights Advisory Council, the
Kitotaminawak Council, and the Heritage Saskatchewan Interim Board of Directors. Audrey Dreaver
attained her Masters of Fine Arts from the University of Regina and Bachelor of Fine arts, and Bachelor
of Arts in Museum Studies (curating) from the Institute of American Indian Arts in Santa Fe, New
Mexico. Dreaver currently serves on the advisory committee for Sâkêwêwak Artist Collective Inc. and is
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curator for Saskatchewan Indian Cultural Centre (SICC). Dreaver’s work has been exhibited in Art
Gallery of Regina, Regina; Mann Art Gallery, Prince Albert; Moose Jaw Museum & Art Gallery, Moose
Jaw; Estevan Art Gallery, Estevan; and many more.
https://artgalleryofswiftcurrent.org/past-exhibitions/no-i-do-not-speak-cree/

PART II – I NTRODUCTION TO I NDIGENOUS
A RT
Indigenous Art includes many divergent artistic practices from Aboriginal Peoples of
Canada as well as art from indigenous peoples around the globe. Indigenous Art in
Canada includes First Nations, Métis, and Inuit artworks. Many contemporary indigenous
artists draw on their ancestral connections, combining these with their knowledge and
engagement with contemporary international art practices. The resulting art is often a
critique of current social conditions that are the consequence of colonial histories. The
experience of forced assimilation, cultural repression, and displacement, common to
many indigenous peoples are defining characteristics of these art forms.

B UILDING

AN I NDIGENOUS

1.
Aboriginal:
Inuit, and Métis peoples.

A RT V OCABU LARY

The first inhabitants of Canada, and includes First Nations,

2.
Ancestor:
A person, typically one more remote than a grandparent,
from whom one is descended.
3.
Beadwork:
The art or craft of attaching beads to one another by stringing
them with a sewing needle or beading needle and thread or thin wire, or sewing them to
cloth.
4.
Cree: a member of an indigenous people living in a vast area of central Canada; the
Algonquian language of the Cree, closely related to Montagnais.
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5.
Cree Syllabics:
Cree syllabics are the versions of Canadian Aboriginal
syllabics used to write Cree dialects, including the original syllabics system created for
Cree and Ojibwa
6.
Culture:
The customs, arts, social institutions, and
achievements of a particular nation, people, or other social group.
7.
Curator:
A curator is someone who supervises the
development or selection of art for a gallery or museum.
8.
Dene:
An aboriginal group of First Nations who inhabit the northern
boreal and Arctic regions of Canada who speak Northern Athabaskan languages. Dené is
the common Athabaskan word for "people."
9.
Fine-art Photography:
Fine-art photography is photography created in
accordance with the vision of the artist as a photographer, using photography as a
medium to bring something to life that only lives in the artist's mind.
10. First Nation:
"First Nations people" refers to Status and non-status
indigenous peoples in Canada. Many communities also use the term "First Nation" in the
name of their community. Currently, there are 617 First Nation communities, which
represent more than 50 nations or cultural groups and 50 Aboriginal languages.
11. Heritage:
a tradition.

Something that is passed down from preceding generations;

12.

The distinguishing character or personality of an individual.

Identity:

13. Indigenous:
A term used to encompass a variety of Aboriginal groups. It is
most frequently used in an international, transnational, or global context.
14. Language:
The method of human communication, either spoken or
written, consisting of the use of words in a structured and conventional way.
15. Language Loss:
The suppression of an indigenous language or mother
tongue. Language loss results in the loss of the human factors (which language embodies)
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relevant for self-definition, self-expression and self-representation, and sociocultural and
economic growth.
16. Language Shame:
Language shame can be described as interactions that
deride, disparage or demean particular ways of using language. Like other forms of
stigma, language shame may have deleterious effects on the groups and individuals
concerned and may result in low self-esteem, a lack of self-worth and social alienation.
17. Metis:
A collective of cultures and ethnic identities that resulted
from unions between Aboriginal and European people in what is now Canada.
18. Tradition:
The transmission of customs or beliefs from generation to
generation, or the fact of being passed on in this way.

PART III – P RE -T OUR A CTIVITIES

C REE L ANGU AGE L ESSONS (R ECOMMENDED

FOR

G RADES K-2)

Objective
11

• To learn to count in Cree, the goal is to create language revitalization in very
children.
Curriculum Connections
•

Explore and develop counting and understanding in another language.

•

Prepare children for an encounter with a possibly new language.

• Demonstrate how concepts like numbers can have different names or words
attached.
Materials
• Review the following video for pronunciation:
https://www.youtube.com/watch?v=UJTYRJxP9f4
0.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

zero : mwac ke'kwa'n: Literally: not anything
one: pe'yak
two: n'iso
three: nisto
four: n'ew, ne'wo, ne'yo
five: niya'nan
six: n(i)kotwa'sik or kotwa'sik
seven: te'pakohp
eight: ayina'new (dialects: e'na'ne'w)
nine: ke'ka'c mita'taht (Literally: almost ten)
ten: mita'taht (W. dialects: mita'yaht for mita'taht)

Concepts
•
The children will be able to understand that all ideas even as simply as numbers
have different ways to communicate.

Procedure
1.

Count the following aloud in Cree:
o The windows in the room.
o The doors in the room.
o The chairs in the room, or, if you are in a classroom, just count the
students.
12

o The rooms in your house.
2.
The buttons on your shirt or dress.
3.
Anything else that seems to consist of ten or less.
4.
Name the numbers in the following in Cree, and write them down in figures so your
teacher can check you:
o Your phone number.
o Your license plate (if you have one).
o Your house number, or room number, or post office box number.
o Anything else you can think of.

C HARADES (R ECOMMENDED

FOR

G RADES 3-12)

Objective
•

Explore and develop non-verbal communication.

Curriculum Connections
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•
Charades is a fun game that is enjoyed by many students, whether they are
young, old, ESL students, or native English speakers.
•
A major benefit of playing charades in the classroom is that it helps develop
students' non-verbal communication skills primarily, as well as listening, speaking, and
reading skills, while also strengthening vocabulary.

Materials
•

Small slips of paper with current vocabulary words
Or

•

Locate a word generator like this one

Concepts
•
This is a vocabulary game where students try to guess a vocabulary word based
on other students' gestures. The goal is to develop communication without language.

Procedure
1.
Divide students into groups - you can divide the class in half or into smaller
groups.
2.
One student in each group is given a vocabulary word, and required to use
gestures to get the other students in the group to guess the word. The gesturer must
be silent the entire time.
3.
You may give students special signs to indicate part of speech so they can reduce
the scope of possible words. Some other special signs are typically used in charades:
o A tug of the ear is used to indicate "sounds like" (followed by gestures
for a similar sounding word)
o Touching the forearm with fingers indicates a particular syllable in the
word (the first time this is done, it typically indicates the number of
syllables in a word.) So the person gesturing would first touch their
forearm with 3 fingers for "elephant," and then could touch their wrist
again with one finger to indicate they are going to make gestures that
are for the first syllable.
4.
When the word has been guessed correctly, the gesturer touches their nose.
5.
The emphasis is on cooperation and communication, not competition.
14

Variations:
o This game can be played for points between two teams, in which case a
time limit should be set. During the time limit, only students from the
same group can try to guess the word. If the student exceeds the time,
students from the other group may guess the word. Whichever group
guesses the word correctly receives a point.
o The game can be played as a race between two groups. Each group is
given the same number of vocab cards. Each person in the group is
required to draw a vocab word. When the group guesses the word
correctly, the next person in the group has to draw. The first group to
guess all of the vocabulary words wins.
o In order to make the game more communicative, one can ask students
to use a correctly guessed word in a sentence for an extra point or a
piece of candy.

Have the students make lists. Ask them to consider the objects inside the space.
•

What does their furniture look like?

•

Is there art in the space, and what does it look like?

•

What types of activities happen in there?

•

How much time do they spend in this room?

Once they get to the gallery, they will be able to compare their own living rooms to the
Living Room at the Gallery.
•

How are the spaces different?

•

How are they the same?

P ERLER W ORDS I DENTITY & C REE P ATT ERNS (R ECOMMENDED
G RADES 3-6)

FOR
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Objective
•
To create an appreciation of cultural motifs, using the Perler beads, a material
Catherine Blackburn uses.
•

To explore concepts of self and identity using art.

•
This allows students to engage with the ideas (important words, titles) and physical
materials of the exhibition, along with the theme of the exhibition: language and
language loss.

Materials
•

Perler beads (Pre-sorted colours is better and faster)

•

Plastic Perler bead peg boards
o We recommend that you buy a pack of inter-linkable, transparent square
pegboards, if you plan to create large designs.

Or
•

Wide masking tape or lint roller tape

•

Iron (adult should do this for the students)

•

Waxed paper
o Optional – string to hang word around neck
o Optional – magnets to turn word/design into magnet for locker, fridge
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Concepts
•

The importance of culture and identity reflected in art.

Procedure
1.
Have students think of a word that they feel conveys who they are or a facet of who
they are.
2.
Have students research traditional Cree
(https://www.glenbow.ab.ca/media/cree_full_lp_package.pdf), Dene and
(http://tiny.cc/DeneBeadwork) Metis (https://www.pinterest.ca/macleo11/metisbeading-)
o Or
Print off some templates in advance for students to choose from
3.
Taking the word they've chosen to describe themselves the students create and
embellish that word with Perler beads using Cree patterns and design. This allows students
to engage with the ideas (important words, titles) and physical materials of the exhibition,
along with the theme of the exhibition: language and language loss.
4.
Have students created a template, writing out their chosen word in Cree on the
non-sticky side of the masking tape with a black sharpie or other dark marker, and then flip
the tape over to reveal the sticky side. The reversed word shows through.
Or
Have them arrange their chosen word and design on the Plastic Perler bead peg
boards, tape the design and remove from the board.
o Designs can also be created via digital images here: https://www.beadifier.com
5.
Use wide masking tape or the tape from disposable lint rollers, sticky side up, and
place beads in any direction as long as they are touching one other. For smaller words you
can use Plastic Perler bead peg boards.
o Students will find it easier to create the word as you would read it, but then when
you melt it, the melted side will be the way you read the word. If you prefer the
melted side to be on the back or wrong side of the word, you would need to create
the word backwards with flipped letters (as you would for printmaking / stamping).
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6.
Once they're happy with the design, preheat a dry household iron to its medium or
high setting.
o Do not add water to your iron, otherwise the steam will ruin the beads!
7.
Cover the beads with a sheet of ironing paper.
o Keep the iron level and slowly move it in a circular motion for about 30 seconds
while pressing the beads very gently.
8.
When you're done with one side, put some heavy books on top of the ironing paper
to even out the surface.
o Without the pressure, heated beads may start warping.
9.
Once the beads cool off, gently peel off the ironing paper. Carefully lift the now
fused beads from the pegboard and flip them over. Cover the other side with the ironing
paper and iron it evenly.
http://www.perlest.com/

P ERLER C REE W ORDS I DENTITY (R ECOMMENDED

FOR

G RADES 6-12)
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Objective
•
To create an understanding that many languages can connect to the same words,
using the Perler beads, a material Catherine Blackburn uses in her artistic practice.
•

To explore concepts of self and identity using art.

•
To have students to engage with the ideas (important words, titles) and physical
materials of the exhibition, along with the theme of the exhibition: language and
language loss.
•
To learn a form of beadwork to connect students to materials used by Catherine
Blackburn.
•
To explore the visual aesthetic of Cree in the way the Joi T. Arcand does in her
work.
Materials
•
•

Perler beads (Pre-sorted colours is better and faster)
Plastic Perler bead peg boards
o We recommend that you buy a pack of inter-linkable, transparent square
pegboards, if you plan to create large designs.
19

Or
•

Wide masking tape or lint roller tape

•

Iron (adult should do this for the students)

•

Waxed paper
o Optional – string to hang word around neck
o Optional – magnets to turn word/design into magnet for locker, fridge

•

A device that can access the internet: (http://www.creedictionary.com)

Concepts
•

The importance of language for a sense of culture and identity reflected in art.

•

Connect an artistic activity to the works of Catherine Blackburn & Joi T. Arcand

Procedure
1.
Have students think of a word that they feel conveys who they are or a facet of who
they are.
2.
Then have the students research the Cree translation for that word
(http://www.creedictionary.com).
3.
Have students created a template, writing out their chosen word in Cree on the
non-sticky side of the masking tape with a black sharpie or other dark marker, and then
flip the tape over to reveal the sticky side. The reversed word shows through.
Or
Have them arrange their chosen word and design on the Plastic Perler bead peg
boards, tape the design and remove from the board.
o Designs can also be created via digital images here: https://www.beadifier.com
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4.
Use wide masking tape or the tape from disposable lint rollers, sticky side up, and
place beads in any direction as long as they are touching one other. For smaller words you
can use Plastic Perler bead peg boards.
o Note: students will find it easier to create the word as you would read it, but then
when you melt it, the melted side will be the way you read the word. If you prefer the
melted side to be on the back or wrong side of the word, you would need to create the
word backwards with flipped letters (as you would for printmaking / stamping).
5.
Once they're happy with the design, preheat a dry household iron to its medium or
high setting.
o Do not add water to your iron, otherwise the steam will ruin the beads!
6.
Cover the beads with a sheet of ironing paper.
o Keep the iron level and slowly move it in a circular motion for about 30 seconds
while pressing the beads very gently.
7.
When you're done with one side, put some heavy books on top of the ironing paper
to even out the surface.
8.
Without the pressure, heated beads may start warping.
9.
Once the beads cool off, gently peel off the ironing paper. Carefully lift the now
fused beads from the pegboard and flip them over. Cover the other side with the ironing
paper and iron it evenly.
http://www.perlest.com/

PART IV – T HE T OUR
F OCUS A TTENTION
Focusing attention and introducing the exhibition and its key concepts can be done by
asking questions. Invite participants to consider their own experiences by providing an
opportunity for all members of the group to participate.
1.
2.
3.
4.
5.

How many of you have seen an art exhibition before?
What did you see?
What do you expect to see today?
Why do artists make ART?
What materials do they use?
21

6.

How do art works communicate ideas?

I NTRODUCE

THE

E X HIBITIONS

The viewing process often involves dialogue-either a silent one between the viewer
and the work of art or a verbal one involving two or more viewers discussing an
artwork. You are a catalyst. Your task is to stimulate dialogue and initiate discussion.
You will not tell a group about each work. You will supply some information at
appropriate points.

What is the title of this exhibition and where did it come from?
Today you will be looking at the exhibit I do not have my words. The exhibition is
touring the province through the Organization of Saskatchewan Arts Councils' (OSAC)
Arts on the Move touring exhibition program.

Why has this exhibition come to your (our) community?
The exhibition is being toured by OSAC to communities like yours throughout
Saskatchewan. OSAC is a non-profit organization of groups of volunteers in over 50
Saskatchewan towns and cities across the province. The vision of OSAC is that the arts
will be integrated into the lives of Saskatchewan people through assisting the arts
council members in developing, promoting and programming the performing and
visual arts.
Before we talk about the images, I would like each of you to quietly walk through the
exhibition and look at all the work. We will take about 5 minutes to do this, and then
meet back here to talk about what you saw.

Q UESTIONING S TRATEGY
The purpose of questioning is to set up conditions for learning. Questions can focus the
group’s attention on specific concepts or ideas. Following are a wide range of questions.
They are presented to offer you options and stimulate your thoughts. A good questioning
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strategy starts with good knowledge of the exhibition being presented. See background
information about the artist and the exhibition.
Questions should be:
•

Clear in their meaning

•

Easily understood

•

Simple

•

Specific

•

Definite and direct

•

Thought provoking and challenging

F IRST I MPRESSIONS
Gather the group together and ask guiding questions that will allow them to describe
their first impressions of the exhibition. Begin by focusing on one artwork. Ask the
following questions in order.

What is the first word that comes into your mind when you look at this artwork?
Record their answers on a large sheet of paper with a marker.
Collect as many words as possible. Select one word from the list.

What has the artist done, specifically, to make you think of the word ______?
The viewer may describe what they see in the artwork. This will generally lead the viewer
from an initial impression into a more analytical exploration of details.
•

Subjects

•

Lines

•

Techniques

•

Colours

•

Textures

•

Space

•

Shapes
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A N AL Y SI S

Analysis is a process of gathering evidence. This step acknowledges that the artist has
manipulated the materials (media) and the elements in such a way as to elicit the
viewer’s first impression.
The group will compare and contrast visual elements, analyze relationships among visual
elements and gather evidence that leads to meaning in the work.
Begin by taking a visual inventory of the formal elements, such as, line, colour, shape and
texture and describe how the artist has used these elements in the artwork.
(Refer to Part I: Vocabulary)

Ask the following:
•

What do you notice first and where does your eye travel from there?

•

What other details do you see in this artwork?

•

What techniques and devices (medium) did the artist use?

•

What do you see up close, and what is noticeable far away?

•

What visual elements are repeated?

•

Compare this artwork with another work in the exhibition.

•

What is different and what is the same?

•

What shapes or symbols have you seen before? Where?

•
How did the artist use colour? What effect did the artist achieve through their use
of colour?
•
To what effect did the artist use line? Do the lines draw your eye along any
particular path of movement? Do they emphasize any one part of the work?
•
Are the shapes you see geometric or organic? What effect did the artist achieve
through her choice?
•

What role does contrast play in this work?

Artists are aware of our expectations and cultural conditioning. They can use them when
planning the impact of their work. Sometimes they deliberately challenge our ways of
thinking.
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Find works that challenge what we believe or know. What looks different than what we
expect to see?

I NTERPRETATION
At this stage, you will be asking questions that encourage the group to explain the
meaning they discover in the works. Comparing works often makes the interpretation
process flow more easily.

Please ask the following questions:
•

If this artwork were the cover of a CD, what kind of music would it be?

•

If this artwork were the cover of a book, what would the book be about?

•

Do the art works tell stories? Which ones? What stories?

•

What symbols does the artist use?

•

Where do these symbols come from? What do you think they mean?

•
What was the artist’s purpose in creating these works? (See background
information of artists and exhibition)
•

Do these artworks speak of the past, present or the future?

Remember that there is no right or wrong answer to any question!

C ONTEXT
Information about the artist and the exhibition (found in the background information
section of this education package) can be shared with participants during the tour as the
opportunity arises. Split this information up, especially for younger students. Too much
lecturing on the part of the tour leader breaks the momentum of the tour.
•

If you were able to give this artwork a title, what would the title be?

•
What title do you think the artist chose for this artwork? (Look on the title card to
see what title the artist chose for the artwork.)
•
Now that you know what title the artist has given this artwork, does it bring new
meaning to the work?
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S YNTHESIS
Now it is time to combine all of the information gathered during the stages of: First
Impressions, Analysis, Interpretation and Context, so the viewer may arrive at a personal
evaluation of the artwork.
Ask the following:
•

What will you remember most about this artwork?

•

What is its significance to the community?

Next, review the artist’s intent (refer to the Background Information, Artists). Compare
the artist’s intent with the viewer’s personal interpretation and evaluation. Ask the
following:
•

Did the artists achieve their purpose?

•

What one thing will you remember most about this exhibition?

PART V – T OUR A CTIVITIES
E XPLORING F EELINGS

WITH

A RT (R ECOMMENDED

FOR

G RADES K-2)

Objective
To develop student’s emotional language in connection to art using colour.

Curriculum Connections
•
Examining one’s own feelings and the ability to make connections between
colours and feelings.
•

Make observations of how their feelings are influenced externally

•

Assign language to externally describe and express feelings inspired by art
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Materials
•

Coloured Print-outs of Feelings

Concepts
Assigning a feeling to each piece of art

Procedure
Handout a photocopy of the Feelings Wheel on page 33 printed in colour. This is a
standard tool many psychologists, counsellors and social workers use to help children
communicate their feelings. Have a discussion of colours and feelings we typically
assign to colours:
•

Blue = Sad

•

Purple = Scared

•

Red = Mad

•

Orange = Excited

•

Yellow = Happy

•

Green = Disgusted

Invite the children to reflect on the exhibition and assign a colour on their colour wheel
to the art pieces they are interacting with. There is no incorrect answer, if for instance
they align an art piece with “disgust” it is important to ask them why and have them
reflect on their answers as some may find imagery of tongues unappealing, specifically
in a household where they may get reprimanded for sticking out their tongues.

E XPLORING F EELINGS & E MOTIONAL L ANGUAGE
(R ECOMMENDED FOR G RADES 3-5)

WITH

A RT

Objective
To develop student’s emotional language in connection to art using colour.
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Curriculum Connections
•
Examining one’s own feelings and the ability to make connections between
colours and feelings.
•

Make observations of how their feelings are influenced externally

•

Assign language to externally describe and express feelings inspired by art

Materials
•

Black & White Print-outs of Feelings

Concepts
Assigning a feeling to each piece of art

Procedure
Handout a photocopy of the Feelings Wheel on page 33 printed without colour. This is
a standard tool many psychologists, counsellors and social workers use to help children
communicate their feelings. Have a discussion of colours and feelings we typically
assign to colours:
•

Blue = Sad

•

Purple = Scared

•

Red = Mad

•

Orange = Excited

•

Yellow = Happy

•

Green = Disgusted

Invite the children to first colour in their colour wheels, familiarizing themselves with
colour theory. Color theory helps us to express our feelings in an artwork as well as
helping us describe our emotions. Ask the children if they’ve ever heard someone say
expressions such as: someone being so angry they were ‘seeing red’ or being ‘green’
with envy, or having “a case of the blues.” Then ask them to reflect on the exhibition
and assign a colour on their colour wheel to the art pieces they are interacting with.
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There is no incorrect answer, if for instance they align an art piece with “disgust” it is
important to ask them why and have them reflect on their answers as some may find
imagery of tongues unappealing, specifically in a household where they may get
reprimanded for sticking out their tongues.
For further information: https://www.invaluable.com/blog/colors-and-emotions/

E XPLORING F EELINGS & E MOTIONAL L ANGUAGE
(R ECOMMENDED FOR G RADES 3-5)

WITH

A RT

U SING

C REE

Objective
To develop student’s emotional language in connection to art using colour.

Curriculum Connections
•
Examining one’s own feelings and the ability to make connections between
colours and feelings.
•

Make observations of how their feelings are influenced externally

•

Assign language to externally describe and express feelings inspired by art

Materials
•

Black & White Print-outs of Feelings

Concepts
Assigning a feeling to each piece of art

Procedure
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Handout a photocopy of the Blank Feelings Wheel found on page 34. This is a standard
tool many psychologists, counsellors and social workers use to help children
communicate their feelings.
•

Sad = kâmwâtisiwin ᑳᒫᐧᑎᓯᐃᐧᐣ

•

Scared = nikostachin ᓂᑯᐢᑕᒋᐣ

•

Mad = kisôwâsiw ᑭᓲᐋᐧᓯᐤ

•

Excitement = môcikâyâwin ᒨᒋᑳᔮᐃᐧᐣ

•

Happy = kamiyawâtamihk ᑲᒥᔭᐋᐧᑕᒥᕁ

•

Disgusted = wineyihtam ᐃᐧᓀᔨᐦᑕᒼ

Translations from http://www.creedictionary.com
Have each child first write down each feeling with its corresponding Cree translation.
Ensure that we do one at a time so we don’t confuse the children. Once we’ve
established each feeling and its Cree counterpart it’s time to explore the emotional
connections colours can have. Have a discussion of colours and feelings we typically
assign to colours:
•

Blue = Sad

•

Purple = Scared

•

Red = Mad

•

Orange = Excited

•

Yellow = Happy

•

Green = Disgusted

Invite the children to first colour in their colour wheels, familiarizing themselves with
colour theory. Color theory helps us to express our feelings in an artwork as well as
helping us describe our emotions. Ask the children if they’ve ever heard someone say
expressions such as: someone being so angry they were ‘seeing red’ or being ‘green’
with envy, or having “a case of the blues.”
Then ask them to reflect on the exhibition and assign a colour on their colour wheel to
the art pieces they are interacting with. There is no incorrect answer, if for instance
they align an art piece with “disgust” it is important to ask them why and have them
reflect on their answers as some may find imagery of tongues unappealing, specifically
in a household where they may get reprimanded for sticking out their tongues.
For further information: https://creeliteracy.org/2016/07/18/all-about-colours-incree/
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E XPLORING F EELINGS & L ANGUAGE L OSS
(R ECOMMENDED FOR G RADES 6-9)

WITH

A RT U SING C REE

Objective
To develop student’s emotional language in connection to art using colour.

Curriculum Connections
•
Examining one’s own feelings and the ability to make connections between
colours and feelings.
•

Make observations of how their feelings are influenced externally

•

Assign language to externally describe and express feelings inspired by art

Materials
•

Black & White Print-outs of Feelings

Concepts
Assigning a feeling to each piece of art

Procedure
Handout a photocopy of the Blank Feelings Wheel found on page 34. This is a standard
tool many psychologists, counsellors and social workers use to help children
communicate their feelings.
•
•
•
•
•

Sad = kâmwâtisiwin
Scared = nikostachin
Mad = kisôwâsiw
Excitement = môcikâyâwin
Happy = kamiyawâtamihk
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•

Disgusted = wineyihtam

Translations from http://www.creedictionary.com
Have each child first write down each feeling using only its corresponding Cree
translation. Once we’ve established each feeling and its Cree counterpart it’s time to
explore the emotional connections colours can have. Have a discussion of the theory of
colours and feelings we typically assign to colours:
•

Blue = Sad

•

Purple = Scared

•

Red = Mad

•

Orange = Excited

•

Yellow = Happy

•

Green = Disgusted

Invite the children to first colour in their colour wheels, familiarizing themselves with
colour theory. Color theory helps us to express our feelings in an artwork as well as
helping us describe our emotions. Ask the children if they’ve ever heard someone say
expressions such as: someone being so angry they were ‘seeing red’ or being ‘green’
with envy, or having “a case of the blues.”
Then ask them to reflect on the exhibition and assign a colour on their colour wheel to
the art pieces they are interacting with and remind them not to use the English
translation. This task is not only to develop their understanding of colours and their
emotional connection but how difficult it can be to convey simple concepts like colours
and emotions once their language has been removed from their communication
toolset.
There is no incorrect answer, if for instance they align an art piece with “disgust” it is
important to ask them why and have them reflect on their answers as some may find
imagery of tongues unappealing, specifically in a household where they may get
reprimanded for sticking out their tongues.
For further information: https://creeliteracy.org/2016/07/18/all-about-colours-incree/
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PART VI – M ORE I NFORMATION
A RTIST B IOGRAPHIES
J O I T. A R C AN D
Joi T. Arcand is an artist from Muskeg Lake Cree Nation, Saskatchewan, Treaty 6 Territory, currently residing
in Ottawa, Ontario. She received her Bachelor of Fine Arts degree with Great Distinction from the University
of Saskatchewan in 2005. Recent solo exhibitions include Walter Phillips Gallery (Banff, AB); ODD Gallery
(Dawson City, Yukon); Mendel Art Gallery (Saskatoon); Wanuskewin Heritage Park (Saskatoon); Dunlop Art
Gallery (Regina); Gallery 101 (Ottawa). Her work has been included in numerous group exhibitions,
including at the Winnipeg Art Gallery; Karsh-Masson Art Gallery (Ottawa); McMaster Museum of Art
(Hamilton, ON); The Center for Craft, Creativity and Design (Asheville, North Carolina); Woodland School at
SBC Gallery of Contemporary Art (Montreal); Ottawa Art Gallery; PAVED Arts (Saskatoon); and grunt gallery
(Vancouver). Arcand has been artist in residence at Wanuskewin Heritage Park (Saskatoon); OCAD
University; Plug-In Institute of Contemporary Art; the Banff Centre for Arts and Creativity; and Klondike
Institute of Art and Culture (Dawson City, Yukon). She has served as chair of the board of directors for
PAVED Arts in Saskatoon and was the co-founder of the Red Shift Gallery, a contemporary aboriginal art
gallery in Saskatoon. She was founder and editor of the Indigenous art magazine, kimiwan (2012-2014), and
most recently curated Language of Puncture at Gallery 101 (Ottawa).

C A TH E RI N E B L A CK B U RN
Catherine Blackburn was born in Patuanak, Saskatchewan. She is of Dene and European ancestry and is a
member of the English River First Nation. Her work in beading, painting, and jewellery address Canada’s
colonial past, prompted by personal narratives. Through the subject of family, she is inspired to express her
own feelings and experiences that speak to the complexities of memory, history, and identity. Her art
merges contemporary concepts with elements of traditional Dene culture that create dialogue between
traditional art forms and new interpretations of them. She has been included in notable exhibitions such as
Beadspeak (2016) at Slate Fine Art Gallery, Regina; Worlds on a String: Beads, Journeys, Inspirations (2016)
at the Textile Museum of Canada, Toronto; the renowned 2017 Bonavista Biennale, as one of only 26
Canadian artists; and 'My Sister,' the Contemporary Indigenous Art Biennial 2018/La Biennale d'Art
Contemporain Autochtone (BACA) in Montreal, Quebec. She has received numerous grants and awards for
her work, including a Governor General History Award, the highly recognized Elizabeth Greenshields
Foundation grant, and most recently the Saskatchewan RBC Emerging Artist Award. She is affiliated with the
Alcheringa Gallery in Victoria BC; the Mann Art Gallery in Prince Albert SASKATCHEWAN,

A U D RE Y D RE AVE R
Audrey Dreaver is a painter, independent curator, museum and fine art consultant, art and art history
instructor. She is nehiyiwak (Plains Cree) and her family comes from the Mistawasis and Ahtahkakoop Cree
Nations of central Saskatchewan. Audrey received her undergraduate degrees from the Institute of
American Indian Arts graduating in 2008 with a BFA Studio (painting, non-toxic printmaking, small metal
sculpture, Native art histories), and a BA Museum Studies (curation, museum history, repatriation, Native
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art histories). Since returning to Canada in 2008 she has worked as an independent consultant and curator
focusing on art instruction, Indigenous art histories of the Americas, and exhibit development. She has
served on several Councils and Boards including Tribe Inc., the Institute of American Indian Arts Board of
Trustees; the Canadian Museum for Human Rights Advisory Council; and the Kitotaminawak Council at
Oskayak High School. She is a Sessional Lecturer for the University of Regina, and First Nations University of
Canada. In 2015, Audrey completed her MFA in the University of Regina’s Graduate Studies Program where
she investigated her family’s language loss in the public school system. Over the past three years, Audrey
has worked as an advisor and consultant to Sakewewak Indigenous Artists’ Collective, and CARFAC
Saskatchewan, supporting Indigenous art practice through several community-based initiatives.

E XHIBITION W ORKS

1.

Joi T. Arcand, Here on Future Earth – Amber Motors, photographic print, 2009,
29.3 x 44.4 cm, Saskatchewan Arts Board, Permanent Collection – 2017-104
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2.

Joi T. Arcand, Here on Future Earth – Duck Lake, photographic print, 2009,
29.2 x 44.5 cm, Saskatchewan Arts Board, Permanent Collection – 2017-105

3.

Joi T. Arcand, Here on Earth – Northern Pawn South Vietnam, photographic print,
29.3 x 44.5 cm, Saskatchewan Arts Board, Permanent Collection – 2017-106
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4.

Joi T. Arcand, Here on Future Earth – Town Hall, photographic print, 29.2 x 44.5 cm,

Saskatchewan Arts Board, Permanent Collection – 2017-107

5.

Joi T. Arcand, Here on Future Earth – Young’s Garage, photographic print,
29.3 x 44.5 cm, Saskatchewan Arts Board, Permanent Collection – 2017-108

38

6. Catherine Blackburn, ee, beads, 24k gold-plated beads, pins, gel photo transfer,
2017,
15.2 x 22.8 cm, Collection of the Dunlop Art Gallery

7. Catherine Blackburn, me, beads, 24k gold-plated beads, pins, gel photo transfer,
2017,
20.9 x 17.1 cm, Collection of the artist
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8.

Catherine Blackburn, no, beads, 24k gold-plated beads, pins, gel photo transfer, 2017
16.5 x 16.5 cm, Collection of the Dunlop Art Gallery

9.

Catherine Blackburn, tti, beads, 24k gold-plated beads, pins, gel photo transfer, 2017,
20.9 x 17.1 cm, Collection of the artist

10. Catherine Blackburn, , beads, 24k gold-plated beads, pins, gel photo transfer, 2017,
25.4 x 36.8 cm, Collection of the Dunlop Art Gallery, PC2017.34
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13a. Catherine Blackburn, Steep, rabbit fur, beads, tea bag, birch bark, sinew, 2017
9.2 X 21.0 x 16.5 cm, Collection of the artist

13b. Catherine Blackburn, Sip, rabbit fur, beads, tea bag, birch bark, sinew, 2017
9.0 X 19.5 x 20.5 cm, Collection of the artist

13c. Catherine Blackburn, Speak, rabbit fur, beads, tea bag, birch bark, sinew, 2017
8.3 X 22.0 x 20.5 cm, Collection of the artist

14. Audrey Dreaver, Poof!, UV silkscreen on paper, 2019, Panel I - 61.0 x 45.7 cm
(a-d – 17.8 x 12.7 cm each), Collection of the artist

15. Audrey Dreaver, No More English Here, UV silkscreen on paper, 2019,
Panel I - 61.0 x 45.7 cm (a-d – 17.8 x 12.7 cm each), Collection of the artist

16. Audrey Dreaver, NO, archival inkjet print on paper, 2019, 48.2 cm x 33.0 cm
Collection of the artist

17. Audrey Dreaver, SO, archival inkjet print on paper, 2019, 48.2 cm x 33.0 cm
Collection of the artist

18. Audrey Dreaver, IF, archival inkjet print on paper, 2019, 48.2 cm x 33.0 cm
Collection of the artist
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OCAC T OURING S CHEDULE
Sun, Sep 1, 2019 to Mon, Sep 23, 2019 at the Route 11 Arts Cooperative
Tue, Oct 1, 2019 to Sat, Nov 23, 2019 at the Last Mountain Lake Cultural Centre
Wed, Jan 1, 2020 to Thu, Jan 23, 2020 at the Mistasinik Place
Sat, Feb 1, 2020 to Sun, Feb 23, 2020 at the Grand Coteau Heritage and Cultural Centre
Sun, Mar 1, 2020 to Thu, Apr 23, 2020 at the Community pARTners Gallery
Fri, May 1, 2020 to Sat, May 23, 2020 at the Sherven-Smith Art Gallery
Mon, Jun 1, 2020 to Tue, Jun 23, 2020 at the Central Park Library/Arts Centre
Tue, Sep 1, 2020 to Fri, Oct 23, 2020 at the Chapel Gallery
Sun, Nov 1, 2020 to Mon, Nov 23, 2020 at the Tisdale Community Library
Mon, Feb 1, 2021 to Tue, Feb 23, 2021 at the John V. Hicks Gallery at the Prince Albert
Arts Centre
Thu, Apr 1, 2021 to Fri, Apr 23, 2021 at the Gallery Works and the Third Dimension
Sat, Jan 1, 2022 to Wed, Feb 23, 2022 at the Station Arts Centre, Rosthern
Fri, Apr 1, 2022 to Mon, May 23, 2022 at the Allie Griffin Art Gallery
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OSAC I N FORMATION
The touring exhibition, I do not have my words featuring the work of Joi T. Arcand,
Catherine Blackburn, & Audrey Dreaver was organized by the Moose Jaw Museum & Art
Gallery and toured through OSAC’s Arts on the Move Program.
The Moose Jaw Museum & Art Gallery is the only facility of its kind in the area that draws
from a geographic trading area of approximately 55,000 people and exhibits art and
history of local, regional, national, and international origin. The galleries vision is to be a
centre for the visual arts and Moose Jaw’s living history, sharing opportunities for
education, exploration, and inspiration. Whiles the mandate is to interpret, and promote
the cultural and artistic heritage of Moose Jaw and area.
Art education is a major part of the mandate with little or no duplication of our
programming within our community. The galleries education program is well received
and very visible to our community. Last year the MJMAG provided over 163 school,
special and outreach tours and hands-on activities to 3,225 school and special interest
students and 759 participants took part in over 69 art classes.
The Organization of Saskatchewan Arts Councils (OSAC) is a provincial arts organization
founded in 1968 by a group of volunteers representing eight arts councils from across the
province. Since its inception, OSAC has grown and currently has 48 volunteer run arts
councils and over 100 school centres. OSAC's vision is to be a vital and identifiable arts
organization, with a purpose to make the visual arts and performing arts relevant to the
personal and community lives of Saskatchewan people.
OSAC coordinates three Performing Arts Programs resulting in more than 250 concerts on
an annual basis. Stars for Saskatchewan is an adult community concert series, Koncerts
for Kids is a series of performances geared to family audiences and Junior Concerts
features professional performing artists in entertaining educational school concerts.
Saskatchewan Showcase of the Arts, OSAC's annual conference, features visual art
exhibitions, performances, workshops, annual general meeting, display hall and much
more.

Visual & Media Arts Program
The Organization of Saskatchewan Arts Councils’ (OSAC) Visual Arts Program offers a
number of opportunities and services to audiences and artists throughout the province.
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Our aim is to develop an awareness and appreciation for visual and media arts in the
province of Saskatchewan, and to assist in the creative and professional development of
Saskatchewan visual artists.
Since 1975, OSAC’s Saskatchewan...Arts on the Move program has provided communities
throughout the province with visual and media arts exhibitions & screenings. Each
exhibition is accompanied by education materials that compliment the Saskatchewan
Education Arts Curriculum, offering arts councils, gallery staff and teacher’s strategies and
means of engaging youth and audiences with the touring exhibitions. The program
annually tours 15 exhibitions of visual and media arts to over 50 arts council
communities.
The Local Adjudications program, partially funded by OSAC and organized by arts councils,
provides an opportunity for artists to participate in an exhibition, attend professional
development workshops, and has their work critiqued by an adjudicator, and 39 network
with their colleagues. Artists, who are noted to be accomplished emerging artists at the
adjudication by the adjudicator/s, will be invited to submit exhibition proposals to OSAC
to be considered for a touring exhibition.
The Visual Arts Program Grants offer arts councils funding for adjudications, classes,
workshops, professional development seminars, exhibition extension activities in
response to touring exhibitions and exhibition tour guide training.

For further information about our programs: Visit our website www.osac.sk.ca
Email: info@osac.sk.ca or call us at (306) 586 1252
Our office is located at 1102 – 8th Avenue, Regina, SK S4R 1C9

PART VII – P OST -T OUR A CTIVITIES
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S IGHT W ORD B INGO (R ECOMMENDED

FOR GRADE S

P RE -K-3)

Objective
•

Assist children in developing sight word vocabulary.

Curriculum Connections
•

Learning to identify English and Cree words.

Materials
•

Print Sight Word Bingo Cards
https://www.sightwordsgame.com/sightwordgames/bingo/
Or

•

Create customer Bingo Cards to cater the age group.

https://sightwords.com/sight-words/games/bingo/card-creator/

•
Complement each English word with its Cree translation to help develop their
ability to connect two words to the same idea.
http://www.creedictionary.com/

Concepts
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•
The students engage in a quick fun activity that will develop their reading and
writing skills while connecting their understanding of sounds to written language.

Procedure
1.
2.
3.

Once each player has a bingo card, call out the sight words either randomly from
a list or from a random bowl or hat.
Provide stickers, cheerio’s or anything handy can serve as markers which are
placed over the called sight word.
First to complete their bingo card, wins a prize.
*Which Sight Words Should I Use

If you are creating your own bingo cards, consider using the first 25 sight words. Once
your class has mastered these words, proceed to the next list. Consider using the
following 9 sight words which appear frequently in text for younger students/learners.
Game can be modified to be easier or more difficult depending on the needs of the
class, for more information on sight words bingo visit here:
https://sightwords.com/sight-words/games/bingo/

M EMORY G AME (R ECOMMENDED

FOR GRADE S

3-6)

Objective
•
Increase focus and memory retention. Introducing new words for items recognized
in Canada.

Curriculum Connections
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•

Learning more about First Nations, Métis and Inuit culture and heritage.

Materials
•
Print out the memory cards (https://www.rcaanc-cirnac.gc.ca/DAM/DAM-CIRNACRCAANC/DAM-PPLCOM/STAGING/textetext/ach_lr_ks_gms_mem_1302546900944_eng.pdf).
•
Colour the pictures and cut out cards along the dotted lines. You should have 17
pairs in total (i.e. each page contains 17 cards).

Concepts
•
The students engage in a quick fun activity that will introduce how important
memory is to First Nations, Métis and Inuit cultures as traditionally the stories were told
orally (out loud), and passed from person to person - it was very important to remember
them because there was no alphabet to write things down.

Procedure
1.
Shuffle cards, and lay them face down in rows (Try four rows of four cards for a
total of 8 pairs to start. Mix up pairs for each new game).
2.
Turn over the cards two at a time, trying to find the matching pairs! Remember,
only two cards can be face up at a time.
3.
Once you have matched all the pairs, read about each item on the Information
Sheet and learn more about First Nations, Métis and Inuit culture and heritage.
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C REATE Y OUR O WN B EADWORK J EWELLERY (R ECOMMENDED
GRADES 6-12)

FOR

Objective
•
The students will create a Beaded Safety Pin Brooch that expresses their personal,
social and cultural experiences or their physical environment by using a variety of
materials and tools.
•

Utilizes a material that Joi T. Arcand uses in a way that can communicate a part of

Curriculum Connections
•
Explore their personal concept of identity and how in one image they can
communicate a part of their identity.

Materials
•

Size #0 Safety Pins (1 per student/crafter)

•

Size #2 Safety Pins (10-14 small safety pins per student/crafter)

•

Assorted Seed Bead Colors Size 11 (Pre-sorted colours is better and faster)

•

Needle-Nose Pliers

•

Split Ring Opener Pliers

•

Small Flathead Screwdriver
49

•
Review for pattern ideas:
http://evsbeadiecrafts.com/beadies/swap/beaded_friendship_pins.htm

Concept
•
The students will acknowledge the relationship between art and identity and/or
cultural context while using a variety of materials.
•
Students will come to understand the importance that many Indigenous artists and
peoples attach to the aesthetic value of objects and the reflection of identity they can
carry.
•

Connect an artistic activity to the works of Joi T. Arcand

Procedure
1.
String Beads. Working the pattern from left to right, open up a #0 safety pin and
string on the beads. The circle end of the pin is the top and each pin is one row. Once you
have the beads on, close the pin and slip the circle end onto the open end of the #2 safety
pin. Repeat this step by continuing to work the pattern until you have completed beading
all the #0 pins. The pins should be in the correct order as the pattern on the #2 pin. Close
the #2 pin, and check your work to make sure you haven't skipped a row or beads, and
that you are happy with your work.
2.
Crimp Pins. Using your pliers, pinch the end of each #0 pin to crimp the pin closed
so that it won't open.
3.
Thread Pins. Using the split ring opener pliers, open up the coil end of the #2 pin
and slip on the first beaded #0 pin down and around the coil. You can work 2-3 pins
around the coil at a time until all the pins are on the backside of the large pin. Once the
coil has been opened and the first pin has been started, it's easy to move the other pins
around without using the pliers again. I also recommend leaving the large pin closed to
avoid being stuck and to keep your work from falling off and out of place.

P OTATO P RINTS (R ECOMMENDED F OR G RADES K-4)
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Objective
•

Have children use potatoes to create stamps to explore shapes.

•

Expose students to a form of relief printing.

Materials
•

Potatoes

•

Kitchen knife

•

Water based paint

•

Pencil or marker pen

•

Paper plates

•

Paper

•

Waste paper for practicing
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Concepts
•

Explore how symbols and shapes can be used to communicate

•

Demonstrate communication through methods other than language

•

Connect to concepts of print-making at an early basic level

Procedure
1.
Begin by cutting the potato in half.
2.
Draw the desired shapes onto the surface of the potato using a pencil or marker
pen.
3. Cut around this shape with a kitchen knife, leaving the design so it is raised on the
surface of the potato.
o Use a small cutter to make a shape in the potato. Cookie cutters, apple
corers, cutters used to cut shapes from polymer clay and other utensils can
be used to make a shape in the potato. Simply press the cutter into the
potato and then cut around this with a kitchen knife. This is an ideal way to
create more complicated or fiddly shapes.
4. Pour some paint into a paper plate.
5. Have the children dab the potato in the paint, ensuring that the surface is evenly
coated.
o If there is too much pain on the potato stamp it will slip when stamped
onto paper. Therefore to remove any excess paint, stamp the potato onto
waste or scratch paper a couple of times.
6. Start stamping the potato stamp as required.
o This can be stamped several times before the potato needs dipping in the
paint again.
o The potato can be washed after use and used again with another color.
7. Leave the paper to the side for the paint to dry.
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DIY L INO -P RINTING (R ECOMMENDED F OR G RADES 5-8)

Objective
•

Have children use potatoes to create prints using First Nations iconography.

•

Expose students to a form of relief printing.

•
To learn a simple form of printing to connect student to a method Audrey Dreaver
uses for some of the work featured in this exhibition.

Materials
•

Water-based printmaking ink
OR

•

High quality acrylic paint

•

Styrofoam trays

•

Scissors

•

Pencils

•

Paper

•

Carbon paper

•

Soft rubber brayer
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o You can substitute small paint rollers, or a spoon.
•

Baron

•

An old cookie tray

Concepts
•
Teaching children about syllabics and symbols as a way to communicate ideas like
that of language.
•

Connect the notion of culture to that of art using a method common to print artists.

•
Explore the different First Nations iconography and see how it is different and
similar to iconography the children are familiar with.
•

Connect an artistic activity to the works of Audrey Dreaver.

Procedure
1.
Review First Nations symbols with the class, try and find some that they saw in the
exhibition. Here are a few examples:

2.
3.
4.

Have students cut the edges off of the tray to create a flat surface
Cut a piece of paper to match the size of the tray
Draw an image onto a piece of paper

54

5.
Place the carbon paper between the drawing and foam plate facing towards the
foam plate.
6.
Trace the image on the paper using firm pressure to carbon copy it onto the foam
plate using a pencil.
7.
Remove the paper and carbon paper and retrace the image onto the plate ensuring
there is an indentation.

8.
9.

Use the ink brayer or a paintbrush to cover over the Styrofoam with paint or ink,
Lay the paper overtop, press lightly and repeat until you have an edition of prints.

10.

Leave the papers to the side for the paint to dry.
o Advise students to always sign, date and number their prints.

http://mykidcraft.com/polystyrene-tray-printmaking/

L INOCUT P RINTING (R ECOMMENDED F OR G RADES 9-12)
Objective
•
Have children create linocut prints to create art that reflects their identity through
Metis influences.
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•

Expose students to a form of relief printing.

•
To learn a simple form of printing to connect student to a method Audrey Dreaver
uses for some of the work featured in this exhibition.

Materials
•

Straight knives, V-shaped tools and U-shaped gouges.

•

Water-based printmaking ink

Or
•

High quality acrylic paint

•

Soft rubber brayers

Or
•

Small paint rollers

Or
•

Paint brushes.

•

An old cookie tray

Or
•

Piece of plexi-glass to roll the ink out on.

•

Linoleum cutters.

•

Easy-cut linoleum

•

Paper

•

Baron (used to rub paper on linocut surface)

Concepts
•

Teaching student a traditional form of relief printing that has roots in

•

Connect the notion of culture to that of art using a method common to print artists.
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•

Connect an artistic activity to the works of Audrey Dreaver.

Procedure
1. Have students research Metis, Cree, & Dene art, going to this exhibition was a great
start.
2. Have students create a design that incorporates elements of indigenous culture but
tell them to use this symbols, icons, styles, etc. to reflect who they are.
3. Draw the design onto the easy-cut linoleum (softoleum).
o It is possible to draw your idea out on paper first, and then transfer the
image onto the linoleum using carbon paper.
4. Take the knives, V-shaped & U-shaped gouges and carve a design into the easy-cut
linoleum (softoleum).
o Don't carve on the areas you wish to remain the color of the paper you are
printing on.

5.

Once the design has been carved into the block, you are ready to print.
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6.

In the brayer and place onto the easy-cut block.

7.
8.

Paper is placed on the plate and rubbed lightly.
Repeat until you have an edition of prints.
o Advise students to always sign, date and number their prints.

http://www.kinderart.com/printmaking/lino.shtml
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