
 

Wóknaga: He Tells His Own Story 

Dave Pelletier 

 

 
Dave Pelletier, Pebbles, acrylic on canvas, 24 x 36", 2023, Collection of Moose Jaw Museum & Art Gallery 

 

 

Education Guide 
Moose Jaw Museum & Art Gallery 

Developed by Justine Stilborn 
  

mailto:educator.mjmag@sasktel.net


Wóknaga 
Education Guide| 2 

 
 

Contents 

PART I – Introduction ................................................................................................ 4 

1.1 Exhibition Statement ................................................................................................. 4 

1.2 The Artist ..................................................................................................................... 7 

PART II – Introduction to Indigenous Art ................................................................ 9 

2.1 Building an Indigenous Art Vocabulary .................................................................. 9 

PART III – Pre-Tour Activities ............................................................................................... 17 

Inside-Out Animals (Grades K–2) ...................................................................... 17 

The Power of a Name (Grades 3–6) ............................................................................. 20 

Line as Connection (Grades 6–8) ................................................................................. 22 

The Ethics of Style (Grades 9–12) ................................................................................. 24 

PART IV – The Tour ............................................................................................................... 27 

Focus Attention ............................................................................................................... 27 

Introduce the Exhibitions .............................................................................................. 27 

Questioning Strategy ..................................................................................................... 27 

First Impressions ............................................................................................................ 28 

Analysis ............................................................................................................................ 29 

Interpretation.................................................................................................................. 30 

Context ............................................................................................................................. 31 

Synthesis .......................................................................................................................... 32 

PART V – Tour Activities ....................................................................................................... 34 

Energy Line "Conductors" (Grades K–2)...................................................................... 34 

The Title Detective (Grades 3–6)......................................................................................... 36 

Sounding the Story (Grades 6–8) ........................................................................................ 38 

The Curator’s Critical Eye (Grades 9–12) ............................................................................ 40 

PART VI – Post-Tour Activities ............................................................................................. 41 

Rocking Identity – Paint A Story Rock (Recommended for grades Pre-K-3) .......... 41 

Personal Memory Maps – Place & Identity (Recommended for grades 3-6) 44 

Garbage To Gallery – Assemblage Collage (Recommended for grades 6-9) . 45 

Letter To My Past/Future Self (Recommended For Grades K-4) ............................. 47 

PART VII – More Information ................................................................................. 50 

Exhibition Works ............................................................................................................. 50 



Wóknaga 
Education Guide| 3 

OSAC Exhibition Touring Schedule .............................................................................. 56 

OSAC Information .......................................................................................................... 57 

Visual & Media Arts Program .............................................................................................. 58 

 

 
 
 
 
 

  



Wóknaga 
Education Guide| 4 

PART I – Introduction 

1.1 Exhibition Statement 

The exhibition, Wóknaga1, Nakoda for “He Tells His Own Story”2, features paintings by 
Métis/Nêhiyawak/Nakoda/Anishinaabe/Scottish artist, Dave Pelletier, of môso-tâpiskan3, 
now known as Moose Jaw. Working within a Woodland School style, Pelletier honours 
Indigenous intergenerational transfer of knowledge through storytelling within these 
canvases, while offering his own imagined narratives that play out through the graphic and 
colourful compositions of animals and figures of Turtle Island. Inspired by the work of 
Norval Morriseau, Pelletier’s compositions, of stylized, abstracted forms, bold colours and 
crisp, black outlines and energy lines, offer narratives that speak to the artist’s own search 
for traditional knowledge and his journey to place himself and connect with his Indigenous 
cultures. 

Turtle Island is a recurring subject in the exhibition, a reference to various Indigenous 
origin or creation stories where the turtle carries North America or the world on its back, 
becoming a symbol of life and a “marker of identity, culture and a deeply held respect for 
the environment".4 In his references to Turtle Island, Pelletier offers his own interpretations 
of origination stories, creating narratives that speak of the interconnectedness of all beings 
and honour the land as a living entity and source of knowledge, such as in the work, Turtle 
Islands, where the artist acknowledges the multiple origins of the diverse nations on this 
planet.5 References to knowledge, learning, and discovery also appear throughout this 
collection of works, which span the course of the artist’s twenty-year, artistic practice. The 
work, New World, includes symbols embedded within its complex, colourful patterns of a 
sweat lodge and pictographic images of a hunt, suggesting that learning and the transfer of 
knowledge come in various forms and sources.  

While these visual narratives in Wóknaga present Pelletier’s own imagined storylines, like 
in Warm Breezes, which offers his own, playful concept of how Moose Jaw got its name, they 
also present his responses to current day narratives and issues. Turtle Island Day speaks to 
humanity’s impacts on and imbalance with the natural world in its acknowledgement of 
Earth Day, while Forked Tongue and Pebbles address Truth and Reconciliation and the 
ongoing, colonial impacts on Indigenous peoples and communities. Pebbles, which 

                                                
1 Pronounced WOKE-nah-gah in Nakoda.  
2 Translated by Nakoda speaker, Matthew Spencer, May 12, 2024. 
3 Pronounced moh-so-TAHP-skun in nêhiyawak (Cree). 
4 Canadian Encyclopedia, Turtle Island, published online by Amanda Robinson, November 6, 2018, 

accessed May 24, 2025. 
5 From an interview with the artist on May 17, 2024. 
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acknowledges the spirit energy of rocks or stones, is a direct response to the discovery of 
possible unmarked graves of children at Tk'emlups te Secwépemc and Cowessess First 
Nations.6 Chief David Belardes, of the Juaneño Band of Mission Indians, Acjachemen 
Nation, California, stated that, “Rocks possess a spirit, an energy that draws people. They 
are sacred beings … and they carry the weight of cultural memory in their very molecular 
bonds.”7 

In these works, Pelletier reflects on the power of storytelling in the transfer of traditional 
knowledge, the sharing of lived, embodied experience and cultural memory, and how, in 
this transfer of sharing and learning, stories contribute to identity and navigating or situating 

oneself within ones’ culture.   

Dave Pelletier was born in Balcarres, raised in Lebret and later moved to Moose Jaw in 1968, 

which has been home ever since. His parents were William Pelletier of Lebret, and Corinne 

McArthur from the White Bear First Nation in Saskatchewan. Dave joined the military after high 

school, and returned back to Moose Jaw in 1977. In 1978, he trained at the Saskatchewan 

Technical Institute in Radio/TV Electronic Servicing and worked in that field for a couple of 

years. It was during that time that Dave became involved in Friendship Centres to eventually 

become Executive Director of the Friendship Centre in Moose Jaw. It was this connection that 

inspired his interest in his own Indigenous background and led him to seek out the legends and 

stories of his culture. After completing a Diploma in Business at SIASTF, he took the initiative to 

start his own business in 2003 - Moosgaw Arts & Gifts in Moose Jaw and began to pursue his 

own ideas and interpretations of the Indigenous world in his paintings. In 2023, he retired from 

working as a federal government employee at 15 Wing. His work has been exhibited in 

Saskatchewan and is in numerous private collections throughout Canada. 
 
Jennifer McRorie, Curator 
 
MJM&AG acknowledges the generous funding support provided by the City of Moose Jaw, 

Canada Council for the Arts, SK Arts, Government of Saskatchewan, Saskatchewan Lotteries 
and SaskCulture. Special thanks to Matthew Spencer, Nakoda speaker of Carry the Kettle 
First Nation, for Nakoda translation. 

               

      

                                                
6  Ibid. 
7 ScenicHudson.org, Connecting with the Valley’s Indigenous Spirited Ceremonial Stone Landscapes, 
https://www.scenichudson.org/viewfinder/connecting-with-the-valleys-indigenous-spirited-
ceremonial-stone-
landscapes/#:~:text=Rocks%20possess%20a%20spirit%2C%20an,%2C%20Acjachemen%20Nation%2
0(Calif.), accessed on May 25, 2024. 

https://www.scenichudson.org/viewfinder/connecting-with-the-valleys-indigenous-spirited-ceremonial-stone-landscapes/#:~:text=Rocks%20possess%20a%20spirit%2C%20an,%2C%20Acjachemen%20Nation%20(Calif.)
https://www.scenichudson.org/viewfinder/connecting-with-the-valleys-indigenous-spirited-ceremonial-stone-landscapes/#:~:text=Rocks%20possess%20a%20spirit%2C%20an,%2C%20Acjachemen%20Nation%20(Calif.)
https://www.scenichudson.org/viewfinder/connecting-with-the-valleys-indigenous-spirited-ceremonial-stone-landscapes/#:~:text=Rocks%20possess%20a%20spirit%2C%20an,%2C%20Acjachemen%20Nation%20(Calif.)
https://www.scenichudson.org/viewfinder/connecting-with-the-valleys-indigenous-spirited-ceremonial-stone-landscapes/#:~:text=Rocks%20possess%20a%20spirit%2C%20an,%2C%20Acjachemen%20Nation%20(Calif.)
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1.2 The Artist 

 
Introducing: 

 
Dave Pelletier Woknaga exhibition opening (photo by Gordon Edgar) 

Dave Pelletier was born in Balcarres, raised in Lebret and later moved to Moose Jaw in 1968, 

which has been home ever since. His parents were William Pelletier of Lebret, and Corinne 

McArthur from the White Bear First Nation in Saskatchewan. Dave joined the military after high 

school, and returned back to Moose Jaw in 1977. In 1978, he trained at the Saskatchewan 

Technical Institute in Radio/TV Electronic Servicing and worked in that field for a couple of 

years. It was during that time that Dave became involved in Friendship Centres to eventually 

become Executive Director of the Friendship Centre in Moose Jaw. It was this connection that 

inspired his interest in his own Indigenous background and led him to seek out the legends and 

stories of his culture. From there, he took the initiative to start his own business in 2003 - 

Moosgaw Arts & Gifts in Moose Jaw and began to pursue his own ideas and interpretations of 

the Indigenous world in his paintings. His work has been exhibited in Saskatchewan and is in 

numerous private collections throughout Canada.  
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PART II – Introduction to Indigenous Art 

 
Indigenous Art includes many divergent artistic practices from Aboriginal Peoples of 
Canada, as well as art from indigenous peoples around the globe. Indigenous Art in Canada 
includes First Nations, Métis, and Inuit artworks. Many contemporary indigenous artists 
draw on their ancestral connections, combining these with their knowledge and 
engagement with contemporary international art practices. The resulting art is often a 
critique of current social conditions that are the consequence of colonial histories. The 
experience of forced assimilation, cultural repression, and displacement, common to many 
indigenous peoples are defining characteristic of these art forms. 
 

2.1 Building an Indigenous Art Vocabulary 
 

1. Aboriginal:   A legal term in Canada that refers collectively to the first 
inhabitants of the land, including First Nations, Inuit, and Métis peoples. While 
still used in legal and some institutional contexts (e.g., Constitution Act, 1982), it 
has largely been replaced by the term “Indigenous” in everyday usage, which is 
considered more respectful and inclusive. 
 

2. Ancestor:   A person, typically more remote than a grandparent, from 
whom one is descended. Ancestors are central to many cultural traditions, oral 
histories, and ways of understanding identity. 

 

3. Anishinaabe:  A group of culturally related Indigenous peoples (including the Odawa, 

Ojibwe, and Potawatomi) whose traditional territories surround the Great Lakes. The artist 

identifies part of his heritage as Anishinaabe.  

 
4. Colonization:  The act of one nation taking control over another territory, often 

displacing Indigenous peoples, cultures, and systems. Many contemporary Indigenous artists 

explore the ongoing impacts of colonization in their work. 
 

5. Cree (Nêhiyawak): a member of an indigenous people living in a vast area of 
central Canada; the Algonquian language of the Cree, closely related to 
Montagnais. While still in use, some prefer the term "Nehiyaw," a word from the 
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Cree language itself, used by some Cree groups, especially the Plains Cree, to 
refer to themselves. 
 

6. Cree Syllabics:   A writing system developed in the 19th century to 
transcribe Cree and other Indigenous languages. It uses distinct characters that 
represent syllables rather than individual letters. Cree syllabics were originally 
developed for Cree and Ojibwa and continue to be used today in many Cree-
speaking communities to support language revitalization and cultural continuity. 

 
7. Cultural appropriation: Refers to the use of elements from a culture by artists who are not 

of that culture, especially cultures that have been historically marginalized or oppressed. 

Appropriation typically appears without permission, understanding, or proper context. 
 

8. Cultural Appreciation: Learning about, exploring, and being inspired by a style or culture 

in a way that respects its origins. It involves using those influences to express one’s own 

personal life and story through a lens of education and consent, rather than imitation. 

 
9. Culture:    The customs, arts, social institutions, language, and 

achievements of a particular nation, people, or group. Culture shapes how 
people express themselves, tell stories, and create meaning. 

 
10. Curator:    A person who selects, organizes, and presents art or 

cultural content for museums or galleries. Curators often guide the 
interpretation of artworks and shape how visitors understand exhibitions. 

 
11. Dakota:   One of three major cultural-linguistic groups of the Sioux 

Nation. In Canada, Dakota communities reside primarily in Saskatchewan and 
Manitoba. Unlike many Indigenous groups, some Dakota nations did not sign 
treaties and are considered allies of the Crown. 

 
12. Dene:    An aboriginal group of First Nations who inhabit the 

northern boreal and Arctic regions of Canada who speak Northern Athabaskan 
languages. Dené is the common Athabaskan word for "people." 
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13. Energy Lines (Power Lines): A key feature of the Woodland School of Art. These are lines 

emanating from or connecting figures that represent the flow of spirit, energy, and 

communication between the physical and spiritual worlds.  
 

14. First Nation:  "First Nations people" refers to Status and non-status 
indigenous peoples in Canada. Many communities also use the term "First 
Nation" in the name of their community. Currently, there are 617 First Nation 
communities, which represent more than 50 nations or cultural groups and 50 
Aboriginal languages. 
 

15. Heritage:   Cultural traditions, values, or artifacts passed down from 
previous generations. Heritage can be tangible (like regalia or art) or intangible 
(like stories, songs, or ceremonies). 

 
16. Identity:    The qualities, beliefs, personality, and expressions that 

make a person or group unique. In this exhibition, artists use photography to 
explore how identity is shaped by culture, place, history, and imagination. 

 
17. Indian:   An outdated and colonial term that originated when 

European explorers mistakenly believed they had landed in India. Though still 
used in legal contexts (e.g., the Indian Act, Indian status), the term is generally 
considered offensive or inappropriate in conversation. It is not recommended for 
use outside of legal references. Whenever possible, use “Indigenous” as the 
preferred and most inclusive term. 
 

18. Indigenous:   The preferred contemporary term in Canada and globally 
to describe the original peoples of a territory. In Canada, it includes First Nations, 
Inuit, and Métis peoples. The term is used in global human rights frameworks 
such as the United Nations Declaration on the Rights of Indigenous Peoples 
(UNDRIP). When possible, it is best to use the name of the specific Nation (e.g., 
Nehiyawak [Cree], Dene, Métis, Dakota) for accuracy and respect. 

 
19. Installation:   A type of artwork that is often site-specific and 

designed to transform the viewer’s perception of space. Installations may involve 
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objects, sound, video, light, or performance to immerse the viewer in a particular 
story or idea. 

 
20. Intergenerational Trauma: The transmission of historical or cultural trauma 

across generations. Many Indigenous artists address this in their work to explore 
resilience and healing. 

 
21. Language:  A structured system of communication using spoken, written, or 

signed words. Language is central to culture and identity. 
 

22. Language Loss:   The suppression of an indigenous language or mother 
tongue. Language loss results in the loss of the human factors (which language 
embodies) relevant for self-definition, self-expression and self-representation, 
and sociocultural and economic growth. 
 

23. Language Shame:   Language shame can be described as interactions 
that deride, disparage or demean particular ways of using language. Like other 
forms of stigma, language shame may have deleterious effects on the groups 
and individuals concerned and may result in low self-esteem, a lack of self-worth 
and social alienation. 

 
24. Lakota:   A cultural group of the larger Sioux Nation, related to the 

Dakota and Nakota. Most Lakota live in the United States, but there are 
connections across the northern plains into Canada. Their cultural practices are 
deeply ceremonial and community-oriented. 

 
25. Masks:   Objects worn over the face or head to transform 

appearance, convey identity, or tell a story. Masks are often used in art, 
performance, and ritual to explore themes of character, spirit, or narrative. 
 

26. Metis:    A distinct Indigenous people and nation who emerged 
from the historic unions of First Nations women (primarily Cree, Saulteaux, and 
Dene) and European fur traders, particularly in the Red River region. Métis 
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people developed their own language (Michif), governance systems, cultural 
practices, and homeland, which spans across much of western Canada. Métis 
identity is rooted in shared history, kinship, political recognition, and cultural 
continuity, not simply mixed ancestry. 

 
27. Mixed Media:   An artwork created using a combination of different 

materials, such as photography, textiles, beads, found objects, or paint. Many 
contemporary artists use mixed media to layer multiple stories, histories, and 
concepts in their work. 

 

28. môso-tâpiskan:   The traditional Nêhiyawak (Cree) name for the area now known as 

Moose Jaw, translating to "the moose’s jawbone."  

 
29. Nakota:    Also called Assiniboine or Stoney, the Nakota are part of 

the Sioux cultural family and reside in Alberta and Saskatchewan. Their language 
and culture are unique, but share ties with the Dakota and Lakota peoples. 

 
30. Nahkawé (Saulteaux): A branch of the Anishinaabe peoples, the Nahkawé (or 

Saulteaux) primarily reside in Manitoba and Saskatchewan. They speak a dialect 
of Anishinaabemowin and maintain strong spiritual, cultural, and land-based 
traditions. 

 
31. Narrative:   A spoken or written account of connected events; a story. 

In art, narrative refers to how artists use images, symbols, and compositions to 
tell stories or communicate meaning. 

 
32. Native American:   A term commonly used in the United States to 

describe the Indigenous peoples of that country. It is not commonly used in 
Canada and is not appropriate when referring to Indigenous peoples in Canadian 
contexts. Whenever possible, use “Indigenous” as the preferred and most 
inclusive term. 
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33. Ornamentation / Adornment:  Use of clothing, jewelry, makeup, or accessories to 
express identity, status, or cultural meaning in visual culture and performance. 

 
34. Oral History:  The practice of passing down knowledge, stories, and 

histories by word of mouth. Central to Indigenous knowledge systems and often 
informs contemporary art and storytelling. 

 
35. Performativity:  The concept that identity is constructed through repeated 

actions, behaviours, and performances. In art, it refers to how posing, clothing, 
or gesture in a photograph can "perform" a story or identity. 

 

36. Pictographic:  Images or symbols used to represent words, ideas, or stories. 

Pelletier uses pictographic images, such as a hunt or a sweat lodge, to show how knowledge 

is recorded and shared.  

 
37. Reclamation:  The act of reclaiming or taking back something that was 

lost or taken. In Indigenous art, this often refers to reclaiming culture, language, 
identity, and land. 

 
38. Regalia:   Traditional clothing, accessories, and adornments worn 

for ceremonial, cultural, or celebratory purposes. Regalia often holds spiritual, 
historical, and familial significance and reflects the wearer’s identity, community, 
and culture. 

 
39. Representation:  How individuals or communities are portrayed in art and 

media. This connects directly to artists’ work in challenging stereotypes or 
misrepresentations. 

 
40. Sacred Sites / Sacred Spaces: Locations with spiritual, cultural, or historical 

significance, often referenced in Indigenous art and performance. 
 

41. Symbolism:   The use of symbols in art to represent ideas, 
beliefs, or identities. Critical in understanding layered meanings in photography 
and performance art. 
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42. Tradition:    The passing down of customs, beliefs, and practices from 

one generation to the next. Traditions can be maintained, adapted, or 
reimagined through performance, storytelling, and art. 

 

43. Truth and Reconciliation: The ongoing process in Canada of recognizing the historical and 

contemporary impacts of the residential school system and working toward healing and 

justice for Indigenous communities.  

 

44. Turtle Island:  A name for North America used by many Indigenous nations. It 

refers to various creation stories where a giant turtle carries the land on its back, symbolizing 

life, environmental respect, and cultural identity.  

 
45. Visual Culture:  The part of culture communicated through visual images 

such as art, photography, fashion, advertisements, and media. Artists often 
engage with visual culture to challenge, reflect, or reinterpret how individuals 
and communities are perceived. 

 

46. Wóknaga:   The Nakoda word for “He Tells His Own Story,” emphasizing the 

importance of Indigenous people sharing their own narratives and histories rather than 

having others tell them. 

 

47. Woodland School:  A style of Indigenous painting (pioneered by Norval Morrisseau) 

characterized by bold black outlines, vibrant colours, and "x-ray" views that show the internal 

anatomy or spiritual essence of animals and people. 
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PART III – Pre-Tour Activities 

 

Inside-Out Animals (Grades K–2) 

 
Bison - Dave Pelletier 

Objective 

● To introduce the concept of "X-ray" painting, showing the internal spirit or feelings of a 

subject. 

● To explore how colour can represent emotions or "inner sparks" rather than just realistic 

appearance. 

Curriculum Connections 

● Visual Arts: Using line and colour to express feelings; exploring "inside/outside" 

perspectives. 

● Science: Observing local animals and their characteristics. 

● Health/Wellness: Identifying and naming internal emotions. 

Materials 

● Simple printed outlines of local animals (bison, deer, turtle, or wolf). 

● Bright markers, crayons, or oil pastels. 

● Black markers (for bold outlining later). 

Concepts 
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● Artists sometimes paint what is inside a person or animal (feelings, thoughts, energy) to 

show who they really are. 

● In the Woodland School style, colours don't have to be "real" (like a brown bear); they 

can be "emotional" (like a bright blue bear for a calm spirit). 

Procedure 

1. Ask students, "If we could see inside your chest right now, what colour would your 

happiness be?  

a. E.g. What colour would your 'brave' be?" 

2. Have students select an animal that they feel a connection to today  

a. E.g., "I feel slow and steady like a turtle” or “I feel as protective as a bear.” 

 

3. Have students select an outline of an animal, just like above, or you can have kids draw 

them, depending on their age.  

4. Instead of colouring the fur or skin, have students fill the inside of the animal with 

patterns, colours, and shapes that represent their own "inner spark" or feelings. 

5. Once the inside is colourful, have students use a thick black marker to trace the outside 

of the animal. Explain that this "holds the story together." 

6. Students share their animal and explain why they chose their "inside" colours. 

Why it’s best for this age group and exhibition: This introduces the technical "X-ray" concept 

of the Woodland School without using sacred Indigenous spiritual terms. It allows children to 

focus on their own emotional life while preparing them to see how Dave Pelletier uses the same 

technique to show the spirit of Turtle Island. 
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The Power of a Name (Grades 3–6) 

Objective 

● To explore the connection between language, place, and identity. 

● To introduce the aesthetic of bold lines and vibrant colours through personal typography. 

Curriculum Connections 

● Language Arts: Exploring etymology and the meaning of names. 

● Social Studies: Understanding the importance of traditional names (like môso-tâpiskan 

aka Moose Jaw). 

● Visual Arts: Graphic design, bold line-work, and colour contrast. 

Materials 

● Large cardstock or heavy paper. 

● Pencils and erasers. 

● Black permanent markers (various thicknesses). 

● Vibrant watercolours or markers. 

Concepts 

● Names carry stories and history. Just as Moose Jaw has the name môso-tâpiskan, our 

names have meanings too. 

● Bold outlines and high-contrast colours make a "story" stand out so everyone can see it 

clearly. 
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Procedure 

1. Have students look up the meaning of their first, middle or last name, or a nickname they 

love. 

2. Have students sketch their name in large, thick letters. 

3. Around their name, they draw lines that "radiate" outward.  

a. Are they zig-zags (high energy) or smooth waves (calm energy)? 

4. Using black markers, students create "crisp, black outlines" around their letters, similar 

to Pelletier’s style. 

5. Fill the letters and the background with vibrant, non-realistic colours that match the 

"vibe" of their name’s meaning. 

Why it’s best for this age group and exhibition: It builds a bridge to the vocabulary term 

môso-tâpiskan. By focusing on their own names, students appreciate the importance of 

Indigenous reclamation of place names without appropriating the names themselves. It also 

mimics the "graphic" quality of Pelletier's canvases. 
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Line as Connection (Grades 6–8) 

Man on Turtle Island - Dave Pelletier 

Objective 

● To understand the concept of "Energy Lines" as a tool for showing relationships. 

● To practice abstracting real-world connections into visual art. 

Curriculum Connections 

● Visual Arts: Understanding the element of "Line"; symbolic composition. 

● Science/Environment: Exploring ecosystems and how living things rely on one another. 

● Social Studies: Analyzing community and family structures. 

Materials 

● Drawing paper. 

● Protractors or rulers (for straight lines) and flexible wire or string (for curved lines). 

● Two colours of ink/marker: Black (for objects) and a "glow" colour (like neon yellow or 

orange) for lines. 

Concepts 

● In many Indigenous worldviews, everything is connected. 

● "Energy Lines" (or Power Lines) in art are a way to show a "conversation" or a "bond" 

between two things that we usually can't see with our eyes. 

Procedure 
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1. Have students pick two objects in the room that "need" each other (e.g., a plant and a 

window, a book and a chair, a student and a friend). 

2. Draw those two things on opposite sides of the paper using the "Woodland style" (bold 

outlines, simplified shapes). 

3. Use the "glow" colour to draw a line connecting the two. Experiment with the type of line: 

a jagged line for "exciting" energy, or a spiralling line for "growing" energy. 

4. On the back, write what is travelling across that line (e.g., "The window is giving the plant 

sunlight energy"). 

Why it’s best for this age group and exhibition: Middle years students are ready for more 

abstract concepts. This teaches them to look for the "Energy Lines" in Pelletier's work as a way 

to "read" the relationships between the animals and figures on the canvases. 
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The Ethics of Style (Grades 9–12) 

Fish Spawning - Norval Morrisseau 

Bear - Dave Pelletier 

 

Objective 

● To distinguish between cultural appreciation (inspiration) and cultural appropriation. 

● To analyze the history and impact of the Woodland School of Art. 

Curriculum Connections 

● Social Studies/Indigenous Studies: Understanding the history of Indigenous art 

movements in Canada. 

● Visual Arts: Critical analysis and art history; developing a personal "voice." 

● Ethics/Philosophy: Discussing intellectual and cultural property. 
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Materials 

● Comparative images: A Norval Morrisseau painting, a Dave Pelletier painting, and a 

commercial product that "mimics" the style (like a cheap souvenir). 

● Journals or "Response Sheets." 

Concepts 

● Appreciation: Learning from a style to express your own life. 

● Appropriation: Taking symbols, stories, or styles that don't belong to you for profit or 

without understanding. 

● Wóknaga: Telling your own story is the core of authentic art. 

Procedure 

AI-generated mug in Woodlands Style 

1. Show pictures of an authentic Woodland style piece by Norval Morrisseau or Dave 

Pelletier alongside a knock-off piece to the class, and ask:  

a. Which one feels like a real story?  

b. Which one feels like a decoration?  

c. Why? 

2. Have students identify the core technical parts of the Woodland School style visible in 

the authentic paintings, focusing specifically on the thick bold lines, X-ray spirit views, 

and connecting energy lines. 

3. Facilitate a boundary discussion by asking the group to critically reflect on the prompts: 

a. If I use a thick black line to draw my pet cat, am I being disrespectful?  

b. What if I draw a sacred Indigenous spirit I saw in an art book? 

4. Instruct students to think of a specific personal story, memory, or tradition from their own 

family or cultural background. 
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5. Have students sketch a small thumbnail drawing in their journals or response sheets, 

instructing them to use exactly one technical element of the Woodland style, such as a 

crisp, bold black outline, to tell that personal story without copying Indigenous motifs 

 

Why it’s best for this age group and exhibition: High school students need to engage with 

the "why" behind the art. By discussing appropriation before the tour, they enter the exhibition 

with a deeper respect for Pelletier’s specific journey and a clearer understanding of why his 

work is an act of Reclamation. 
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PART IV – The Tour 

 

Focus Attention 

 
Focusing attention and introducing the exhibition and its key concepts can be done by 
asking questions. Invite participants to consider their own experiences by providing an 
opportunity for all members of the group to participate: 

1. How many of you have seen an art exhibition before? 
2. What did you see? 

3. What do you expect to see today? 
4. Why do artists make Art? 

5. What materials do they use? 

6. How do artworks communicate ideas? 
7. How can a painting tell a story without using any words? 

8. What feelings or thoughts do you have when looking at a work of art? 
9. How do you notice details differently when you look closely? 
10. Look around the room. Do you see more humans, more animals, or a mix of both?  
11. Why might an artist choose to focus on animals to tell a human story? 

 
 

 

Introduce the Exhibitions 

Questioning Strategy 

 
The purpose of questioning is to set up conditions for learning. Questions can focus the 
group’s attention on specific concepts or ideas. The following are a wide range of questions. 
They are presented to offer you options and stimulate your thoughts. A good questioning 
strategy starts with good knowledge of the exhibition being presented. 
Questions should be: 

● Clear in their meaning 

● Easily understood 

● Simple 
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● Specific 

● Definite and direct 

● Thought-provoking and challenging 

 

 

First Impressions  

 
Gather the group together and ask guiding questions that will allow them to describe their 
first impressions of the exhibition. Begin by focusing on one artwork. 

● What is the first word that comes to mind when you look at this artwork?  

● Does this painting feel like it is sitting still, or is it moving? 
(Record answers on a large sheet of paper.) 

● Collect as many words as possible. Select one word from the list. 

● What has the artist done, specifically, to make you think of the word ______? 

The viewer may describe what they see in the artwork. This generally leads from an initial 
impression into a more analytical exploration of details: 

● Consider subjects, lines, techniques, colours, textures, space, and shapes. 

● How do these elements communicate feelings, ideas, or stories? 

● Does the artwork remind you of anything in your own experience, 
environment, or culture? 

● How might this piece connect to themes like identity, history, or the natural 
world? 

● If you could step inside one of these paintings, what would the temperature feel like? Is it 

warm like a 'Warm Breeze' or cool and quiet? 

Educator tip: Encourage students to reference vocabulary terms from Part I when 
describing first impressions, reinforcing language and visual literacy skills. 

 

Analysis  
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Analysis is a process of gathering evidence. This step acknowledges that the artist has 
manipulated the materials (media) and elements in such a way as to elicit the viewer’s first 
impression. The group will compare and contrast visual elements, analyze relationships 
among visual elements, and gather evidence that leads to meaning in the work. 
Begin by taking a visual inventory of the formal elements, such as line, colour, shape, and 
texture, and describe how the artist has used these elements in the artwork. (Refer to Part 
I: Vocabulary to reinforce formal art terms.) 
Ask the following: 

● What do you notice first, and where does your eye travel from there? 

● What other details do you see in this artwork? 

● What techniques, materials, or devices (medium) did the artist use? 

● What do you see up close, and what is noticeable far away? 

● What visual elements are repeated? 

● Compare this artwork with another work in the exhibition: what is different 
and what is the same? 

● What shapes or symbols have you seen before? Where? 
o Look closely at the animals. Can you see things inside their bodies (dots, lines, 

smaller animals)? Why do you think the artist wants us to see what is inside 

instead of just the outside? 

● How did the artist use colour? What effect did the artist achieve through their 
use of colour? 

● To what effect did the artist use line? Do the lines draw your eye along any 
particular path of movement? Do they emphasize any one part of the work? 

● Find a black line that connects two different things (like a person to a bird). What do you 

think is travelling along that line? Is it a thought? A song? Energy? 

● Are the shapes you see geometric or organic? What effect did the artist 
achieve through this choice? 

o The artist uses thick black outlines. Do these lines act like a fence to keep things 

in, or like a map to show us where to look? 

● What role does contrast play in this work? 

● How might these visual choices communicate ideas about identity, culture, 
history, or environment? 

● Do any details challenge what you expected or believed? Why? 
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Educator tip:  Encourage students to reference vocabulary terms (line, shape, texture, 
pattern, contrast, space, etc.) in their observations, reinforcing language skills while 
analyzing artworks. 

 

Interpretation  

 
At this stage, ask questions that encourage students to explain the meaning they discover 
in the works. Comparing multiple works often helps the interpretation process flow more 
easily. 

● If this artwork were the cover of a CD, what kind of music would it be? 

● If this artwork were the cover of a book, what would the book be about? 

● Do the artworks tell stories? Which ones? What stories? 

● What symbols does the artist use? Where do these symbols come from? 
What might they mean? 

● How do materials, colour, line, texture, and composition contribute to the 
story or message? 

● What do you think the artist’s purpose was in creating these works? 

● Do these artworks speak of the past, present, or future? 

● How might these artworks connect to broader cultural, historical, or 
environmental contexts? 

Bonus Questions 

● The artist talks about Turtle Island. Can you find a turtle in the room? What is it carrying? 

If you had to carry one thing that represents your whole culture on your back, what 

would it be? 

● In the painting Pebbles, the artist suggests that rocks have spirits and memories. If the 

rocks in these paintings could speak, what secret would they tell us about the land we 

are standing on?  

 
Educator tip: There is no right or wrong answer; encourage thoughtful reasoning, evidence-
based observations, and references to vocabulary terms. 
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Context  

 
Information about the artist and the exhibition can be shared with 

participants as the opportunity arises. Split the information into small chunks for 
younger students; too much lecturing can break the momentum of the tour. 

● If you were able to give this artwork a title, what would it be? 

● What title do you think the artist chose for this artwork? (Check the label.) 

● Does knowing the artist’s title change or enhance your understanding of the 
piece? 

● What materials did the artist use? Why do you think they chose these? 

● How do these materials, techniques, or visual elements relate to cultural 
identity, history, land, animals, or community narratives? 

● Can you connect what you see in this artwork to the stories or themes in the 
exhibition as a whole? 

● What do you know about the artist’s background, culture, or experiences that 
might help you understand this artwork? 

● Are there aspects of the work that challenge your expectations or 
assumptions? 

● How does learning about the context of this piece add meaning to your 
interpretation? 

Bonus Questions: 

● The artist didn't start painting these stories until later in his life. Does this work feel like it 

was made by someone who is teaching a lesson or someone who is learning a lesson?  

● The artist uses a traditional style (Woodland) to talk about modern things (like Earth Day 

or current events). Why is it important to use old ways of storytelling to talk about new 

problems? 

 
Educator tip: Encourage students to make connections between the artwork, the exhibition 
themes, and their own experiences. Use vocabulary terms from Part I to describe 
techniques, materials, and narrative strategies. 
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Synthesis  

 
Combine all the information gathered during First Impressions, Analysis, Interpretation, 
and Context so that students can arrive at a personal evaluation of the artwork. 

● What will you remember most about this artwork? 

● How does this artwork connect to the community, culture, or environment? 

● How do the artist’s choices in materials, colour, line, texture, and 
composition contribute to the meaning or impact? 

● Did the artist achieve their purpose? Why or why not? 

● How do your own experiences or perspectives influence how you interpret 
the artwork? 

● What one thing will you remember most about this exhibition? 

● How might the ideas explored in this exhibition relate to other exhibitions or 
artworks you have seen? 

Educator tip: Encourage students to integrate formal vocabulary terms, personal 
reflections, and evidence from the artworks when forming their evaluations. This reinforces 
observation, critical thinking, and art literacy skills in a transferable way. 
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PART V – Tour Activities 

Energy Line "Conductors" (Grades K–2) 

Art in Motion Summer Camp at Varley Art Gallery of Markham 

Objective 

● To physically engage with the composition and "flow" of the artwork. 

● To understand how lines connect different characters and elements in a story. 

Curriculum Connections 

● Physical Education: Developing gross motor skills through movement. 

● Visual Arts: Identifying "Line" as a path of movement. 

● Science: Exploring how things in nature (animals, plants, the sun) are connected. 

Materials 

● None (uses the body and the artwork). 

Concepts 
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● Energy Lines: Lines aren't just boundaries; they are paths that carry messages or 

power between beings. 

● Interconnectedness: In these paintings, nothing is ever truly alone. 

Procedure 

1. Gather the group in front of a painting with clear "Energy Lines" (like a work showing a 

bird connecting to a human). 

2. Ask students to point their "magic conductor finger" at the painting and, from a safe 

distance, trace the black lines they see in the air. 

3. Have the students stand in a line and ask, "If the energy starts at the sun in the painting 

and travels to the turtle, where does it go next?" 

4. Ask the children to "conduct" the energy with their whole bodies. If the line is a zig-zag, 

they move jumpy; if it is a smooth curve, they move flowy. 

Why it’s best for this age group and exhibition: Kinesthetic learners need to move to 

process abstract concepts. By "acting out" the lines, they learn to see the Energy Lines as 

active parts of the story rather than just background decoration. 
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The Title Detective (Grades 3–6) 

Breezes - Dave Pelletier 

Objective 

● To use visual evidence to infer the narrative or "story" of a painting. 

● To practice using exhibition vocabulary in a conversational setting. 

Curriculum Connections 

● Language Arts: Making inferences and using descriptive adjectives. 

● Visual Arts: Analyzing how subject matter and colour create a "theme." 

● Critical Thinking: Formulating a hypothesis based on visual "clues." 

Materials 

● Small slips of paper or Post-it notes to cover the physical wall labels (to be done by the 

educator before the tour starts). 

Concepts 

● Wóknaga: Every painting is the artist telling a specific story. 

● Symbolism: Colours and shapes are "clues" that help us solve the mystery of the story. 

Procedure 

1. Get ahead of the group of students and cover a few of the art title labels on the walls 

with the post-it notes. 
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2. Split the students into pairs. 

3. Stand in front of a painting where the title is hidden (e.g., Warm Breezes). 

4. Ask the group questions specific to the work:  

a. What do you see that tells you how the weather feels in this painting?  

b. The title of the show is Wóknaga (He Tells His Own Story). If the animals in this 

piece were talking to the humans, what do you think they are saying? 

c. Who is the "main character" of this specific story?  

i. How did the artist use light or colour to make them stand out? 

d. Look at the lines connecting the figures. Are they sharing a secret, a song, or a 

memory? 

e. Can you find a shape that looks like a "pictograph" (a symbol that represents an 

idea)?  

i. What do you think that symbol means in this story? 

f. Why do you think the artist chose to show us the "inside" (X-ray style) of these 

beings instead of just what they look like on the outside? 

g. Dave Pelletier says rocks and pebbles have spirit energy. Where do you see 

"spirit energy" moving in this painting? 

5. Have students turn to their partner and propose a title using the phrase:  

a. "I think the title is _________ because I see _________." 

6. Uncover the label and discuss: "The artist called this Warm Breezes. How close were 

we? What did the artist see that we missed?" 

a. Now that we know the title is [Reveal Title], look back at the painting. What is one 

tiny detail you see now that makes the title make perfect sense? 

b. If the artist had named this something completely different, would it change the 

way you feel about the colours he used? 

c. Why do you think the artist wanted to tell this particular story today? 

d. Scan this QR code that links to an audio file with Dave Pelletier telling the story 

of “Warm Breezes” to share with the students. 

 

Why it’s best for this age group and exhibition: This age group loves a "game" format. It 

forces them to look at the vibrant colours and stylized forms as intentional choices made by 

the artist to communicate a specific narrative.  
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Sounding the Story (Grades 6–8) 

 

Turtle Islands - Dave Pelletier 

Objective 

● To translate visual information into an auditory experience. 

● To deepen the understanding of the "Woodland School" as a living, energetic style. 

Curriculum Connections 

● Music/Arts Education: Exploring texture, pitch, and rhythm through "found sounds" or 

vocalization. 

● Language Arts: Using onomatopoeia and sensory language. 

● Social Studies: Connecting to oral traditions and storytelling. 

Materials 

● None (vocalizations and hand-claps/snaps). 
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Concepts 

● Oral History: Stories aren't just for reading; they are for hearing and feeling. 

● Pictographic: Symbols represent ideas that often have sounds associated with them 

(the crackle of a fire, the flap of a wing). 

Procedure 

1. Pick a complex work like New World and ask students to identify three things in the 

painting that would make a noise (e.g., water, a fire, or an animal). 

2. Assign different groups to each "sound." Group A might do a low hum for the earth; 

Group B a "whoosh" for the wind; Group C a "thump-thump" for the energy lines. 

3. On the count of three, have the students perform their layered soundscape for 10 

seconds while looking at the painting. 

4. Discuss how hearing the painting changes the way they feel about the "energy" in the 

artwork. 

Why it’s best for this age group and exhibition: Middle years students can feel self-

conscious. This group activity allows them to "perform" the artwork in a way that feels 

collaborative. It highlights the spirit energy that Pelletier describes in his work by making it 

audible. 
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The Curator’s Critical Eye (Grades 9–12) 

 

Objective 

● To analyze the intersection of traditional style and contemporary issues (Reconciliation, 

Environment). 

● To understand the role of a Curator in shaping an exhibition's message. 

Curriculum Connections 

● Social Studies: Truth and Reconciliation; environmental impacts on Indigenous lands. 

● Visual Arts: Critical analysis of contemporary art; understanding institutional roles. 

● English Language Arts: Persuasive speaking and structural analysis of a "statement." 

Materials 

● Copies of the "Exhibition Statement" by Jennifer McRorie (at the beginning of this 

Education Package) 

Concepts 

● Truth and Reconciliation: Art can be a response to difficult history (like the work 

Pebbles). 

● Context: Knowing the why changes the what of what we see. 

Procedure 

1. Stand between a "playful" work (like Warm Breezes) and a "serious" work (like Forked 

Tongue or Pebbles). 
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2. Read a small excerpt from the Curator's statement regarding the "spirit energy of rocks" 

and the artist's response to unmarked graves. 

3. Facilitate a discussion:  

a. Why do you think the artist uses the same bright, bold colours to talk about both 

a funny story and a tragic history?  

b. Does the colour 'hide' the message, or does it make us want to look closer? 

4. Ask students to reflect individually: 

a. If you had to write one more sentence for the wall label of Pebbles to help a 

younger student understand it, what would you write? 

Why it’s best for this age group and exhibition: High schoolers are capable of handling the 

weight of Truth and Reconciliation. This activity avoids sensationalism by focusing on the 

artist's choice to use Spirit Energy and Woodland School techniques as a form of resilient 

response to history. 
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PART VI – Post-Tour Activities 

 

The Turtle’s Back (Grades K–3) 

Objective 

● To explore the concept of "Turtle Island" through tactile creation. 

● To use colour and symbols to represent the student’s own "home" and "identity." 

Curriculum Connections 

● Visual Arts: Exploring 3D forms and relief; using colour symbolically. 

● Social Studies: Understanding origin stories and respecting the environment. 

Materials 

● Sturdy paper bowls or air-dry clay. 

● Washable paint or thick markers. 

● Black permanent markers (for the final "bold outline"). 

Concepts 

● Turtle Island: The idea of the land being a living entity that carries us. 
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● Symbolism: Using a single shape or colour to stand for a big idea (like "Family" or 

"Nature"). 

● Natural Timekeeping: For many Indigenous cultures in North America, particularly the 

Anishinaabe and Haudenosaunee, the turtle shell is a sacred representation of time, 

creation, and the Earth. 

● 13 Central Plates (Scutes): These large plates in the center of the shell 

represent the 13 lunar cycles (or moons) in a year. Each moon has a name, 

typically reflecting seasonal changes. 

● 28 Outer Plates (Scutes): The smaller plates surrounding the edge of the shell 

represent the 28 days within each lunar month.  

 

Procedure 

1. Gather students and pass around an upside-down paper bowl, explaining that in many 

Indigenous cultures, the turtle shell serves as a sacred calendar, with the 13 large 

central plates representing the 13 moons of the year. 

2. Pass around paper bowls to the students. 

3. Ask students to think of things that make their "world" (their home, family, school, or 

community) special to them. 

4. Instruct students to flip their paper bowl upside down and use a pencil to divide the flat, 

top "shell" of the bowl into sections, ensuring there is one large section directly in the 

middle. 

5. Have students draw lines radiating outward from that center section to the edge of the 

bowl, dividing the surrounding space into 12 sections along the sides to bring the total 

number of segments to 13. 

6. Have students paint each section using colours that represent those things that make 

their "world" special 

a. bright blue for a favourite lake 

b. green for a backyard tree 

c. yellow for family time 

i. For many Indigenous cultures in North America, particularly the 

Anishinaabe and Haudenosaunee, the turtle shell is a sacred 

representation of time, creation, and the Earth.  

7. Once the colours are dry, use a black marker to draw a "bold outline" around each 

section, just like Dave Pelletier does in his paintings. 

8. In the center, draw one symbol (a heart, a star, a leaf) that represents the student as the 

"protector" of their little island. 

Why it’s best for this age group and exhibition: Young children connect well with the literal 

imagery of the turtle. This activity honours the cultural depth of the turtle shell as a sacred 

calendar while keeping the drafting manageable for young hands. By mapping out 12 sections 

around a central point, young students physically engage with the structure of Turtle Island and 

connect it directly to Dave Pelletier’s signature style of bold black line-work. 
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Memory Stones (Grades 4–7)  

Objective 

● To reflect on the artist’s idea that rocks carry "spirit energy" and cultural memory. 

● To communicate a personal narrative using a single, powerful symbol. 

Curriculum Connections 

● Visual Arts: Painting on non-traditional surfaces; symbol development and 

simplification. 

● Social Studies/Indigenous Studies: Responding to themes of Truth and Reconciliation 

with empathy; understanding traditional land-based relationships. 

Materials 

● Smooth, palm-sized river stones. 

● Acrylic paint pens or small brushes with acrylic paint. 

● Outdoor sealant or Mod Podge (optional). 

Concepts 

● Grandfather Stones: In many Indigenous worldviews, rocks are considered the oldest 

living ancestors or "grandfathers" because they have been on Turtle Island since the 
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beginning of time, they have witnessed all of human history, and they are treated as 

sacred living beings that hold cultural memory. 

● Spirit Energy: The belief that even "inanimate" objects like rocks hold stories, 

experiences, and energy within them. 

● Memory Orbs: Much like the glowing spheres in the movie Inside Out that hold a 

specific moment and shine with the colour of that emotion, Grandfather Stones act as 

nature’s own memory orbs, locking away the history and feelings of the land and its 

people. 

● Wóknaga: Sharing a personal story through art to help others understand your unique 

journey or perspective. 

Procedure 

1. Gather students and recall Dave Pelletier's painting Pebbles, sharing the curator's note 

that rocks carry the weight of cultural memory.  

a. Introduce the concept of Grandfather Stones, explaining that rocks are 

respected as our oldest ancestors because they have sat in the earth and 

witnessed everything.  

b. To help visualize this, ask students to think of the Memory Orbs from Inside Out. 

Explain that to many Indigenous cultures, rocks are nature's real-life memory 

orbs, holding onto the spirit energy of events that happened long ago. 

2. Have students brainstorm a specific, important personal memory, their own "Core 

Memory", that they would want their stone to hold and protect for them. 

3. Instruct students to design one single Pictograph (a simplified visual symbol, like a 

lightning bolt for a summer storm or a heart for family) that represents that core memory, 

rather than trying to paint an entire, complex scene. 

4. Have students paint their stone a solid, vibrant colour first to act as the "glowing" 

emotional background of their memory orb  

a. yellow for a joyful memory 

b. blue for a calm/sad one 

c. purple for a fearful or cautious one 

d. green for a disgusted or highly selective one 

e. red for an exciting one or an angry one 

f. orange for an anxious or worried one 

g. teal for an envious or admiring one 

h. pink for an embarrassed or self-conscious one 

i. Indigo for a bored or indifferent one 

j. rose/maroon for a nostalgic or sentimental one 

5. Wait for the background to dry, then paint their chosen memory symbol directly in the 

center of the stone. 

6. Use a fine-tip black paint pen or permanent marker to draw a "bold outline" around the 

central symbol to make it pop, mirroring the graphic linework of the Woodland School 

style. 

7. Arrange the completed stones in a circle on a table or the classroom floor, and discuss 

how these individual memories come together to create a collective "community 
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memory," just like the rocks on the land hold the history of everyone who has walked 

there. 

 

Why it’s best for this age group and exhibition: By using the Inside Out analogy, students 

immediately grasp how a physical object can "contain" an emotion or a history, and how the 

pebbles hold the memories of culture and land. It provides a respectful, highly accessible 

framework for middle-years students to engage with the themes of cultural memory and Truth 

and Reconciliation through their own lives, completely bypassing the risk of cultural 

appropriation. 
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Interconnected Self (Grades 8–10) 

 

Objective 

● To apply the concept of "Energy Lines" to the student’s own social and environmental 

reality. 

● To create a stylized self-portrait focused on relationships rather than realistic features. 

Curriculum Connections 

● Visual Arts: Composition; using line to show movement and connection. 

● Health Education: Mapping support systems and community connections. 

Materials 

● Large drawing paper. 

● Black ink pens or markers. 

● Watercolours or colored pencils. 

Concepts 

● Energy Lines: Visualizing the invisible bonds between people, places, and ideas. 

● Interconnectedness: Acknowledging that identity is shaped by the things we are 

connected to. 
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Procedure 

1. Have students paint their backgrounds first, they should be pretty flat with minimal 

patterns/textures. 

2. Then have them use a pencil to lightly sketch a simplified, stylized portrait of themselves 

in the exact center of the page.  

a. Keep facial features and hair shapes flat, graphic, and abstract, avoiding any 

realistic 3D shading. 

3. Paint the portraits, let students takes whatever creative liberties they want with their self-

portraits. 

4. Instruct students to identify four distinct "sources of energy" in their lives that help shape 

who they are, such as a grandparent or ancestor, a favourite local park, a hobby, a pet, 

a future goal, etc. 

5. Have students draw a simplified symbol or small icon for each of these four energy 

sources in the open spaces surrounding their central portrait. 

6. Have students draw thick, flowing "Energy Lines" that connect their heart or head 

directly to those four surrounding things.  

a. Encourage them to experiment with line weights, using thick, solid lines for 

strong, established connections and dashed lines for new, growing ones. 

7. Instruct students to draw circles or "energy nodes" along those lines, mimicking the style 

of the Bison painting where lines pass through and connect circular shapes to show 

thoughts or memories traveling back and forth. 

8. Have students use a heavy black permanent marker to trace a "bold black outline" over 

all of their pencil lines to lock the shapes together. 
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Why it’s best for this age group and exhibition: Middle years and early high school students 

are focused on their place in the world. This activity uses Pelletier’s visual language to help 

them map their own identity and support systems. 
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Narrative Landscapes (Grades 11–12) 

Pebbles - Dave Pelletier 

Objective 

● To interpret a local landmark through the lens of "Contemporary Narrative." 

● To practice abstracting a physical location to reveal its "story" or history. 

Curriculum Connections 

● Visual Arts: Abstraction and stylization; advanced composition. 

● Social Studies: Local history and the impact of colonization/reclamation on the land. 

● English Language Arts: Using visual metaphors to "write" a story. 

Materials 

● Sketchbooks and cameras/phones. 

● Canvas boards or heavy mixed-media paper. 

● Acrylic paints. 

Concepts 

● môso-tâpiskan: Recognizing that places have layers of names and histories. 

● Visual Culture: How we choose to represent a place changes how people feel about it. 

 



Wóknaga 
Education Guide| 47 

Procedure 

1. Have students select a specific, well-known local architectural landmark or physical 

landmark from Moose Jaw, or from the community they call home, such as the historic 

train tracks, a local park pavilion, the city hall building, or a landmark statue. 

2. Instruct students to take a photograph of their chosen landmark or use an existing 

reference image to "deconstruct" its architecture or natural forms into basic, flat 

geometric shapes in their sketchbooks. 

3. Have students re-draw the deconstructed composition of the landmark onto their main 

canvas or paper using the distinctive visual language of the Woodland style, removing all 

3D perspective and volumetric shading in favor of flat, flatly painted spaces.  

a. They are transforming the built structure itself, not just adding it to a painting. 

b. Don't just paint the physical object: A train track isn't just steel and wood, and a 

river isn't just water. 

4. Instruct students to map out "Energy Lines" and connected circular nodes across the 

landscape/landmark composition to visually represent the unseen history of the space. 

a. Paint the energy inside it: Like Pelletier's pebbles, break the landmark down into 

flat, bold geometric shapes, and use Energy Lines to show the unseen history 

flowing through the structure. 

5. Have students paint their landmark-based landscape using a vibrant, expressive color 

palette that communicates the emotional or historical mood of the landmark rather than 

its realistic colors. 

6. Instruct students to trace a heavy, uniform black outline around every shape and line to 

lock the entire landmark-focused composition into a bold, unified graphic structure. 

7. Have students compose a short, personal artist statement, or Wóknaga, explaining the 

specific history they chose to reveal within the landmark and how their choices of line 

and color tell the true story of that place. 

8. Scan this QR code that links to an audio file with Dave Pelletier telling the story of 

“Pebbles” to share with the students. 

 

 

 

 

Why it’s best for this age group and exhibition: Senior students possess the critical thinking 

skills required to look at a familiar physical space and analyze its historical layers. This activity 

provides a sophisticated, respectful avenue for them to participate in the process of visual 

storytelling, mirroring Dave Pelletier’s personal method of placing his identity and history back 

into the local landscape.  
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PART VII – More Information 

 

Exhibition Works 

# IMAGE ARTWORK INFO 

1 

 

Dave Pelletier 
Which Way 
print on canvas 

60.96 x 91.44cm 2018 

2 

 

Dave Pelletier 
Turtle Islands 
acrylic on canvas 

60.96 x 91.44cm 2023 

3 

 

Dave Pelletier 
Going to Turtle Island 
Acrylic on canvas 

60.96 x 91.44cm 2022 

4 

 

Dave Pelletier 
Getting the Four Directions 
Acrylic on Canvas Board 
40.6 x 50.8 cm 
2026 
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5 

 

Dave Pelletier 
A Horse 
Acrylic on canvas 
61.0 x 76.2 cm 
2021 
 

6 

 

Dave Pelletier 
Forked Tongue 
Acrylic on canvas 
45.7 x 61.0 cm 
2022 
 

7 

 

Dave Pelletier 
Sending Birds & Fish to Turtle Island 
Acrylic on canvas board 
50.8 x 40.6 cm 
2025 

8 

 

Dave Pelletier 
My Brother, The Bison 
Acrylic on canvas 
61.0 x 76.2 cm 
2022 

9 

 

Dave Pelletier 
Pebbles 
Acrylic on canvas 
61.0 x 91.4 cm 
2023 
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10 

 

Dave Pelletier 
Home 
Acrylic on canvas 
61.0 x 61.0 cm 
2021 

11 

 

Dave Pelletier 
Star Walker 
Acrylic on canvas 
61.0 x 76.2 cm 
2018 

12 

 

Dave Pelletier 
The Journey: New World 
Acrylic on canvas 
61.0 x 76.2 cm 
2019 

13 

 

Dave Pelletier 
Man and The Tree of Life 
Acrylic on canvas  
50.8 x 66.0 cm 
2013 

14 

 

Dave Pelletier  
Bear 
Acrylic on canvas 
61.0 x 76.2 cm 
2018 
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15 

 

Dave Pelletier 
Metamorphosis 
Acrylic on canvas 
61.0 x 61.0 cm 
2021 
 

16 

 

Dave Pelletier 
Man & Fish on Turtle Island 
Acrylic on canvas board 
50.8 x 40.6 cm 
2025 
 

17 

 

Dave Pelletier 
Men Meeting on Turtle Island 
Acrylic on canvas board 
50.8 x 40.6 cm 
2026 
 

18 

 

Dave Pelletier 
Warm Breezes 
Acrylic on canvas 
61.0 x 76.2 cm 
2024 

 
 



Wóknaga 
Education Guide| 52 

 

OSAC Exhibition Touring Schedule 
● Mon, Jun 1, 2026 to Tue, Jun 23, 2026 at Shurniak Art Gallery 
● Thu, Oct 1, 2026 to Fri, Oct 23, 2026 at Gallery Works and The Third Dimension 
● Sun, Nov 1, 2026 to Wed, Dec 23, 2026 at Sherven-Smith Art Gallery 
● Fri, Jan 1, 2027 to Tue, Feb 23, 2027 at Alex Robertson Public Library- La Ronge 
● Wed, Sep 1, 2027 to Thu, Sep 23, 2027 at Community pARTners Gallery 
● Fri, Oct 1, 2027 to Sat, Oct 23, 2027 at Biggar Museum and Gallery 
● Mon, Nov 1, 2027 to Tue, Nov 23, 2027 at Brooks Hall 
● Sat, Apr 1, 2028 to Sun, Apr 23, 2028 at Gallery on 3rd 
● Mon, May 1, 2028 to Fri, Jun 23, 2028 at Grand Coteau Heritage & Cultural Centre 
● Fri, Sep 1, 2028 to Mon, Oct 23, 2028 at Station Arts Centre Cooperative 
● Fri, Dec 1, 2028 to Tue, Jan 23, 2029 at John V. Hicks Gallery at the Margo Fournier 

Arts Centre 

 

OSAC Information 

The touring exhibition, Wóknaga featuring the work of Dave Pelletier was organized by the 

Moose Jaw Museum & Art Gallery and toured through OSAC’s Arts on the Move Program. 

The Moose Jaw Museum & Art Gallery is the only facility of its kind in the area that draws from a 

geographic trading area of approximately 55,000 people and exhibits art and history of local, 

regional, national, and international origin. The galleries vision is to be a centre for the visual 

arts and Moose Jaw’s living history, sharing opportunities for education, exploration, and 

inspiration. While the mandate is to interpret and promote the cultural and artistic heritage of 

Moose Jaw and area. Art education is a major part of the mandate with little or no duplication of 

our programming within our community. The galleries education program is well received and 

very visible to our community. Last year the MJMAG provided over 163 school, special and 

outreach tours and hands-on activities to 3,225 school and special interest students and 759 

participants took part in over 69 art classes. 

The Organization of Saskatchewan Arts Councils (OSAC) is a provincial arts organization 

founded in 1968 by a group of volunteers representing eight arts councils from across the 

province. Since its inception, OSAC has grown and currently has 48 volunteer run arts councils 

and over 100 school centres. OSAC's vision is to be a vital and identifiable arts organization, 

with a purpose to make the visual arts and performing arts relevant to the personal and 

https://www.osac.ca/visual-media-arts/event/112-VA4247/w-knaga-assiniboia-district-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4247/w-knaga-assiniboia-district-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4248/w-knaga-melville-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4248/w-knaga-melville-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4249/w-knaga-melfort-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4249/w-knaga-melfort-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4250/w-knaga-la-ronge-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4250/w-knaga-la-ronge-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4251/w-knaga-yorkton-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4251/w-knaga-yorkton-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4252/w-knaga-biggar-district-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4252/w-knaga-biggar-district-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4253/w-knaga-hudson-bay-allied-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4253/w-knaga-hudson-bay-allied-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4254/w-knaga-watrous-and-area-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4254/w-knaga-watrous-and-area-arts-council&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4255/w-knaga-grand-coteau-heritage-cultural-centre&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4255/w-knaga-grand-coteau-heritage-cultural-centre&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4256/w-knaga-station-arts-centre-cooperative&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4256/w-knaga-station-arts-centre-cooperative&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4257/w-knaga-prince-albert-council-for-the-arts&Itemid=1819
https://www.osac.ca/visual-media-arts/event/112-VA4257/w-knaga-prince-albert-council-for-the-arts&Itemid=1819
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community lives of Saskatchewan people. OSAC coordinates three Performing Arts Programs 

resulting in more than 250 concerts on an annual basis. Stars for Saskatchewan is an adult 

community concert series, Koncerts for Kids is a series of performances geared to family 

audiences and Junior Concerts features professional performing artists in entertaining 

educational school concerts. Saskatchewan Showcase of the Arts, OSAC's annual conference, 

features visual art exhibitions, performances, workshops, annual general meeting, display hall 

and much more. 

Visual & Media Arts Program  

The Organization of Saskatchewan Arts Councils’ (OSAC) Visual Arts Program offers a 
number of opportunities and services to audiences and artists throughout the province. 
Our aim is to develop an awareness and appreciation for visual and media arts in the 
province of Saskatchewan, and to assist in the creative and professional development of 
Saskatchewan visual artists.  
Since 1975, OSAC’s Saskatchewan...Arts on the Move program has provided communities 
throughout the province with visual and media arts exhibitions & screenings. Each 
exhibition is accompanied by education materials that compliment the Saskatchewan 
Education Arts Curriculum, offering arts councils, gallery staff and teacher’s strategies and 
means of engaging youth and audiences with the touring exhibitions. The program 
annually tours 15 exhibitions of visual and media arts to over 50 arts council communities.  
The Local Adjudications program, partially funded by OSAC and organized by arts councils, 
provides an opportunity for artists to participate in an exhibition, attend professional 
development workshops, and has their work critiqued by an adjudicator, and 39 network 
with their colleagues. Artists, who are noted to be accomplished emerging artists at the 
adjudication by the adjudicator/s, will be invited to submit exhibition proposals to OSAC to 
be considered for a touring exhibition.  
The Visual Arts Program Grants offer arts councils funding for adjudications, classes, 
workshops, professional development seminars, exhibition extension activities in response 
to touring exhibitions and exhibition tour guide training.  
Short Term Artist in Residence (STAR) is a recently initiated program to promote visual 
literacy and increase public awareness of the visual arts by linking artists and exhibitions 
with communities. Facilitated by an artist, whose work is currently touring with OSAC, the 
program offers ways of engaging with visual artworks through artist talks and hands-on 
activities in response to an exhibition.  
For further information about our programs:  Visit our website www.osac.sk.ca  
Email: info@osac.sk.ca or call us at (306) 586 1252  
Our office is located at 1102 – 8th Avenue, Regina, SK S4R 1C9 


