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PART I - INTRODUCTION 
 
Introducing the exhibition: Common Truths 
 
Toured through OSAC’s Arts on the Move program. 
 
Exhibition Essay 
 
Donna Langhorne: Common Truths 
Exhibition Essay by Peter Sametz 
 

 
 

The stream of time has brought us to a peculiar junction, where allegations of “fake 
news” and assertions of “alternative facts” blur the line between truth and falsehood. It is an 
age where irony, once presumed dead, abounds. Case in point: although the tools of 
documentation and communication at our disposal have never been as sophisticated, our 
capacity to discern fiction from fact has become more, not less, complicated. Historical 
revisionism trades as the currency of the day, both counterfeit and genuine. One breeds denial 
through imagined conspiracy; the other seeks to expose the dust of fraud and deceit 
surreptitiously swept under the carpet of history.  

Such twists and turns erode the bedrock of our national identity, calling into question 
our taught heritage. For example, the travesties unveiled by the Truth and Reconciliation 
Commission of Canada [TRC] and the National Inquiry into Missing and Murdered Indigenous 
Women and Girls testify to a turbulent undercurrent that challenges the country’s national 
mythos. 

Against this backdrop a unique voice has emerged from Northern Saskatchewan 
through the steady hand and keen eye of Donna Langhorne [aka “Donna the Strange”]. In 2014, 
this self-styled artist began to explore new thematic territory, moving from a fascination with 
abstract horror and pop iconography to a focus on issues of contemporary Indigenous identity. 
Her introduction to the powerful canon of Norval Morrisseau sparked a personal renaissance 
and provided a formalistic means for her to synthesize and capture visionary observations on 
both the plight of Indigenous persons in our day and prospects for moving ahead in a positive 



way. In short order she has established a national reputation as a Woodlands artist, pushing the 
boundaries of the movement. 

With continued support from the Saskatchewan Arts Board, the artist first tested these 
ideas in her 2016/17 series, Seven Visions. That project considered how the Seven Sacred 
Teachings in Indigenous culture provide opportunities for healing in the context of 
Reconciliation.  Common Truths, supported by both the Canada Council for the Arts and the 
Saskatchewan Arts Board, allowed her to continue this work. 

Interestingly, there is a duality to the expression “common truths” that invites the 
presence of Thalia and Melpomene, the respective Greek Muses of comedy and tragedy. The 
former consigns what is “common” to the banal and trivial. In this sense, “common truths” 
speak to the universal experience of what is confounded and absurd, as in the case of so-called 
Murphy’s Law [‘anything that can go wrong, will go wrong’]. In contrast, the tragic sense of 
commonality draws on shared or collective experience. Such truths plumb depths of human 
ordeals that are poignant and profound. As it turns out, both Muses vie for attention here. To 
be sure, the twenty paintings shed light on heartbreaking realities, cross-referenced as they are 
to the TRC ‘calls to action’ and UNDRIP [the UN Declaration of the Rights of Indigenous People]. 
But they also remind us that these problems have become institutionalized, their victims 
chastised and dismissed as of little value or import.   

There are several noteworthy structural elements to the series. Firstly, each painting is 
titled by a single word, reinforcing the fact that even brutal truths are simple in conception and 
perpetration. Secondly, just as many of the paintings incorporate the use of lines to connect 
subject matter and symbols, the overall presentation of the work is symmetrically configured to 
illustrate how the truths depicted are intertwined. Thus, while the paintings are contained by 
the geometry of their surfaces, the symmetries of both the overall pattern and each of the five 
groupings liberate them to act in concert.   

Most significantly, the artist draws upon her Anishinaabe heritage [Plains Ojibway] as a 
member of Fishing Lake First Nation in Saskatchewan. In particular, she does so through its 
pentagonal kinship structure, connecting clan doodems [animal totems] to specific subject 
areas. In this way, each of the representative doodems is imagined to lead the resolution of its 
associated issue, thereby serving as a beacon of hope for healing and revitalization.  
Analytically, the installation breaks down as follows: 
 

• Group 1: Giishkizhigwan [teachers] 
o Gather [lost traditions] – Snapping Turtle 
o Stung [treaty betrayal] - Frog 
o Forbidden [language suppression] - Snake 
o Hooked [addiction] – Catfish 

 
• Group 2: Nooke [protectors] 

o Silenced [residential schools] - Lynx 
o Remember [youth suicide] – Grizzly Bear 
o Taken [60’s scoop] - Wolf 
o Missing [MMIW] – Bear 



 
• Group 3: Bimaawidaasi [hunters and gatherers] 

o Buried [sacred sites] - Moose 
o Hunted [hunting rights] - Muskrat 
o Poisoned [drinking water] - Rabbit 
o Jailed [disproportionate incarceration] – Beaver 

 
• Group 4: Baswenaazhi [communicators] 

o Stuck [human trafficking] – Bald Eagle 
o Rise [Stereotypes] - Thunderbird 
o Assimilated [cultural genocide] - Crane 
o Owned [gang affiliation] – Hawk 

 
• Group 5: Bemaangik [peace-makers] 

o Breath [urban residency] - Loon 
o Smudged [banned ceremony] - Kingfisher 
o Fierce [2-Spirited] - Partridge 
o Diseased [infected gifts] – Black Duck 

 
With bold colours and strongly delineated lines, each painting has a magnetic attraction 

that increasingly unsettles the viewer as the detail unfolds. 
 

 
 



STUCK 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Eagle 
Subject: human trafficking 
 
Altogether, this remarkable series of paintings adds a forceful perspective to the truth-telling 
discourse while offering a creatively constructed hope for a brighter future. 
 
 
 
Artist Statement 
 
Donna Langhorne: Common Truths 
 

This project furthered my examination of how challenges facing Indigenous 
people today can be identified and addressed artistically with reference to 
traditional teachings and concepts. For some time leading up to the project I had 
been specializing in the use of the Woodlands style innovated by renowned 
Anishinaabe painter Norval Morrisseau. This was at the encouragement of 
recognized elders and practitioners in the Woodlands movement. As a member of 
Fishing Lake First Nation in Saskatchewan [Plains Ojibway], my ancestral roots are 
Anishinaabe. Over the course of my work as an artist I became drawn to this 
movement. My exploration of this style has been endorsed by this community of 
artists and recognized as wholly authentic. 
 

In 2016 I received funding from the Saskatchewan Arts Board to create a 
series of large paintings [4’ x 5’] illustrating how the Seven Sacred Teachings can 
help Indigenous People today address current challenges in the context of  
reconciliation. Each painting was conceived as the realization of a Vision, hence 
the title Seven Visions. Subjects addressed were residential school experience, 
MMIW, lost heritage, substance abuse, sovereignty, Idle No More, and equity. 
Work from this project was featured in 2019 on billboards across Canada as part 
of the Artists Against Racism campaign. 
 
The strong response to the Seven Visions encouraged me to continue 
examination of these themes. I had to acknowledge, however, that many 
Indigenous persons are uncomfortable with the idea of Indigenous-initiated 
"Reconciliation". Our historical experience affirms that the plight in Indigenous 



communities today is rooted in aggressive, hostile actions by the Settler 
community as embodied in State law and policy. This underscored the importance 
of the painful but necessary Truth-telling process of the Truth and Reconciliation 
Commission [TRC] in exposing and shedding light on these issues. The TRC "Calls 
to Action" therefore lay a foundation for the Settler community to atone for these 
misdeeds. Beyond atonement, however, there is the critical need for the  
indigenous community to move ahead on our own terms, and in ways that 
strengthen our relationships with all Canadians. 
 
This project began with the recognition that the lived experiences of Indigenous 
Peoples under colonial dominance have resulted in a set of Common Truths. It 
occurred to me to explore whether they could be confronted through some other 
Indigenous cultural perspective. I was drawn to the organization of social 
structure and roles as represented by the clan system and the totems. For 
purposes of this project I have used the corresponding Anishinaabe/Ojibway term 
doodem. 
 
My overall approach was to rely upon the structure of the five classes within 
Anishinaabe clan structure (using four representative doodem per class), to 
confront twenty (20) common truths impacting Indigenous people. References 
drawn from the TRC, the media, and/or the United Nations Declaration 
on the Rights of Indigenous People, were researched for each of the twenty 
identified Common Truths. The underlying principle is the affirmation of family-
based clan roots to facilitate healing and recovery and to identify specialized roles 
for community action to that end. 
 
Accordingly, the project resulted in the production of twenty paintings. As 
originally proposed, each of the five groupings uses a common shape, although in 
the final analysis at slight variance from the initial concept. 
 
I am honoured that the completed project has been chosen to tour 18 
communities in Saskatchewan over the next three years [2020 – 2022] through 
the Organization of Saskatchewan Arts Councils. I am grateful to the Canada 
Council for the Arts for the financial support that has made this project come to 
life, and also to the Saskatchewan Arts Board for its support for the project. 
 



Image Info: Donna Langhorne, [Mikinaak], Kinship Group: Giishkizhigwan 
[teachers & healers], acrylic on canvas, 36” x 24”, 2018. 
 
 
Introducing the Artist 

 
 Anishinaabe nation artist 
 
A member of the Fishing Lake First Nation and lifelong 

resident of Air Ronge, Saskatchewan, Donna Rose Langhorne is 
the mother of three children between the ages of five and ten 
years old. Now age 28, she has been working in Northern 
Saskatchewan as a self-taught professional artist since 2010. 

Donna suffers from a debilitating condition that makes it 
extremely traumatic for her to travel. Dealing with this confining 
reality has greatly influenced her artwork, underpinning in one 
way or another, virtually everything she creates, both structurally 

and thematically. Having this condition means it has made it very difficult for her to connect with 
and integrate into the arts community and to also establish herself in a broader marketplace, let 
alone to pursue mentorship and professional development opportunities. 

Even acquiring supplies is problematic, and costly, since they are not readily available in the 
remote Northern community in which she lives. While Donna has produced and sold upwards of 
100 paintings, including creating art for private, public and corporate commissions, her chief market 
has been limited to this economically challenged Northern region. 

She participates at every opportunity in local trade fairs and her work has received 
considerable exposure and acclaim this way. Donna has worked hard to establish an online 
presence and is the owner/operator of the Donna the Strange On-Line Art Gallery, which has a 
strong following. 

More Information About Donna Langhorne 
Her work has become increasingly recognized through sales, grants from funding bodies, 

and invitations to exhibit from curators and galleries. She has recently produced a series of 
paintings called “The 7 Visions – Visions and Inspirations on Canvas for Healing & Reconciliation” 
that was exhibited at Mistasinihk Place Gallery and has been selected for public display nationally 
by Artists Against Racism. Donna has received grants from the Canada Council for the Arts, the 
Saskatchewan Arts Board, and the Saskatchewan Foundation for the Arts. Her current project, 
Common Truths, will be completed in early 2019. Her art has been featured on CBC, and you can 
see her artwork on her Facebook Page, Instagram, and Twitter. 
 
 
https://www.facebook.com/PaintingsByDonnaTheStrange/ 
https://www.instagram.com/donnathestrange/ 
https://twitter.com/DTheStrange/ 
 



Vocabulary 
 

1. Aboriginal:   The first inhabitants of Canada, and includes First Nations, Inuit, 

and Métis peoples. 

2. Ancestor:   A person, typically one more remote than a grandparent, from 

whom one is descended. 

3. Community:  A group of people living in the same place or having a feeling of 

fellowship with others, as a result of sharing common attitudes, interests, and goals. 

4. Culture:   The customs, arts, social institutions, and achievements of a 

particular nation, people, or other social group. 

5. Doodem:  Clans named for animal totems, 

6. First Nation:  "First Nations people" refers to Status and non-status indigenous 

peoples in Canada. Many communities also use the term "First Nation" in the name of 

their community. Currently, there are 617 First Nation communities, which represent 

more than 50 nations or cultural groups and 50 Aboriginal languages. 

7. Indigenous:   A term used to encompass a variety of Aboriginal groups. It is 

most frequently used in an international, transnational, or global context. 

8. Kinship:  A blood relationship or a sharing of characteristics or origins 

9. Ojibway (Ojibwa/Ojibwe): A member of a large tribe of North American Indians found in 

Canada and the U.S., principally in the region around Lakes Huron and Superior but 

extending as far west as Saskatchewan and North Dakota or an Algonquian language 

used by the Ojibwa, Algonquin, and Ottawa Indians. 

10. Reconciliation:  The restoration of friendly relations; harmonization. 

11. Sacred:  /dedicated or set apart for the service or worship of a deity; highly 

valued and important. 

12. Tradition:   The transmission of customs or beliefs from generation to 

generation, or the fact of being passed on in this way. 

13. Woodland Art: (also named Woodlands style, Woodlands School, Anishinaabe painting, 

Legend Painting, or Medicine Painting) is a genre of painting among First Nations and 

Native American artists from the Great Lakes area - including northern Ontario and 



southwestern Manitoba. The majority of the Woodland artists belong to the 

Anishinaabeg - notably the Ojibwe, Odawa, and Potawatomi, as well as the Oji-Cree and 

the Cree.  

 

Woodland Art Vocabulary 
 

1. Colour:   Colours are vivid, even garish, Norval Morrisseau, father of the 

Woodlands style of Art painted with unmixed acrylics straight from the tube and used 

colour intuitively to reflect what he said was the inner reality of the inner being. He 

believed the colour can be used to heal. 

2. The Divided Circle: A circle divided in half, connected with the main image by lines of 

communication is an especially meaningful symbol used by woodland artists. The 

divided circle represents dualities present in the world - good and evil, day and night, 

sky and earth, honest and dishonest, function and dysfunction for example. 

3. Lines of Communication: Woodland artists often portray animals and people joined with 

flowing lines which indicate relationships which reflect the artist's understanding of the 

nature of the interdependence between the two beings.  

4. Lines of Movement: Very short lines, clustered near an organ like a heart as in this 

example, indicate movement and an active attempt at communication with the viewer. 

The lines are particularly significant surrounding shaking tent imagery. 

5. Lines of Power: Woodland art often shows lines of power radiating from the 

heads and bodies of both animals and people. The lines are usually short but the 

variations in length and intensity indicate the quality of power. The lines can both 

transmit and receive information. 

6. Lines of Prophecy:  Some powerful creatures may have narrow ivy-like lines spewing 

from their mouths which indicate more than simple speech - they indicate prophecy, 

particularly in association with shaman imagery. 

7. X-Ray Decoration: The term would have been meaningless to prehistoric woodland 

artists, but nowadays the concept of an x-ray view aptly describes the way woodland 



artists depict inner structures of people and animals. They are representations of inner 

spiritual life. 

Sources: 
www.native-art-in-canada.com/woodlandart.html 
 

 
Ojibway Vocabulary 
 
Animals: 
 

1. Ajijaak(wie)   Crane 
2. Amik(waa)  Beaver 
3. Bine    Partridge 
4. Binesi    Thunderbird 
5. Bizhiw    Lynx 
6. Gekek    Hawk 
7. Ginebig  Snake 
8. Ma'iingan   Wolf 
9. Maame  Sturgeon 
10. Maanameg  Catfish 
11. Maang   Loon 
12. Makade Zhiishiib  Black Duck 
13. Makwa   Bear 
14. Mikinaak  Snapping Turtle 
15. Mishimakwa  Grizzly Bear 
16. Moozwaanowe Moose 
17. Ogiishkimanisii  Kingfisher 
18. Omigizi(we)   Bald Eagle 
19. Waabooz(oo)  Rabbit 
20. Wazhashk  Muskrat 

 
Key Concepts: 
 

1. Baswenaazhi   Outside Relationships 
2. Bemaangik   Tribal Peace 
3. Bimaawidaasi   Scouting, Hunting & Gathering 
4. Giishkizhigwan  Teaching & Healing 
5. Nooke    Defense and Healing 

 
 
 



PART II – TOUR ENGAGAMENT 
 
Pre-Tour Activities 
 
Colour Sorting Game (Recommended for Grades 2-6) 
 
Objective 

To develop student understands of colour. 
 
Curriculum Connections 

• Explore the different ways in which we categorize colours 
• Examining how colour can be used to influence thinking 
• Review the terms and meanings of colours 
• Explore how colour can be used to heal 

  
Materials 

• Cut-outs of various colours of construction paper  
• Magnets 
• or 
• Sticky Tack 

 
Concepts 

Assigning a feeling to each piece of art and exploring the feelings that colour can 
influence. 
 
Procedure 

1. Write out some basic colour terms horizontally one your chalkboard or whiteboard. Use 
the following terms: 

o Cool 
o Warm 
o Neutral 
o Primary 
o Secondary 
o Happy 
o Sad 
o  
o Mad 
o And any other terms you think colours can be categorized into. 



 
 

2. Have the coloured cut-outs prepared with either a magnet glue on the back 
(whiteboards) or sticky tack. 
 

 
 

3. Introduce the students to the terms on the board, and call students up randomly to the 
board. Have each student place a colour underneath the category they thought it 
belongs to. 

 

  
4. Have the entire class vote on whether they agreed or not to open the floor to a 

discussion. This is a great introduction to colour theory and the meanings of colour. 
 
Source: 
https://theartofeducation.edu/2010/11/02/color-sort-game/ 
https://www.canva.com/colors/color-wheel/ 
https://www.oberlo.ca/blog/color-psychology-color-meanings 
 



 
 
Exploring Feelings with Colour (Recommended for Grades K-2) 
 
Objective 
To develop student’s emotional language in connection to art using colour. 
 
Curriculum Connections 

• Examining one’s own feelings and the ability to make connections between colours and 
feelings. 

• Make observations of how their feelings are influenced externally 
• Assign language to externally describe and express feelings inspired by art 
• Explore how colour can be used to heal 

 
Materials 

• Coloured Print-outs of Feelings  
 
Concepts 

Assigning a feeling to each piece of art and exploring the feelings that colour can 
influence. 
 
Procedure 

1. Handout a photocopy of the Feelings Wheel (see “Sources”) printed in colour. This is a 
standard tool many psychologists, counselors and social workers use to help children 
communicate their feelings. Have a discussion of colours and feelings we typically assign 
to colours: 

o Blue  = Sad 
o Purple = Scared 
o Red = Mad 
o Orange = Excited 
o Yellow = Happy 
o Green = Disgusted 

 



 
 

2. Invite the children to reflect on the exhibition and assign a colour on their colour wheel 
to the art pieces they are interacting with. There is no incorrect answer, if for instance 
they align an art piece with “disgust” it is important to ask them why and have them 
reflect on their answers as some may find imagery of tongues unappealing, specifically 
in a household where they may get reprimanded for sticking out their tongues. 

 
Sources: 
Feelings Wheel: https://www.therapistaid.com/images/content/worksheet/wheel-of-
emotions-children/preview.png 
https://www.invaluable.com/blog/colors-and-emotions/ 
 
 
Exploring Feelings & Emotional Language with Art (Recommended for Grades 3-5) 
 
Objective 
To develop student’s emotional language in connection to art using colour. 
 
Curriculum Connections 

• Examining one’s own feelings and the ability to make connections between colours and 
feelings. 

• Make observations of how their feelings are influenced externally 
• Assign language to externally describe and express feelings inspired by art 
• Explore how colour can be used to heal 

 
 
Materials 

• Black & White Print-outs of Feelings  
 
Concepts 



Assigning a feeling to each piece of art and exploring the feelings that colour can 
influence. 
 
Procedure 

1. Handout a photocopy of the Feelings Wheel (see “Sources”) printed without colour. This 
is a standard tool many psychologists, counselors and social workers use to help 
children communicate their feelings. Have a discussion of colours and feelings we 
typically assign to colours: 

o Blue  = Sad 
o Purple = Scared 
o Red = Mad 
o Orange = Excited 
o Yellow = Happy 
o Green = Disgusted 

 

 
 

2. Invite the children to first colour in their colour wheels, familiarizing themselves with 
colour theory. Color theory helps us to express our feelings in an artwork as well as 
helping us describe our emotions. Ask the children if they’ve ever heard someone say 
expressions such as: someone being so angry they were ‘seeing red’ or being ‘green’ 
with envy, or having “a case of the blues.” Then ask them to reflect on the exhibition 
and assign a colour on their colour wheel to the art pieces they are interacting with. 
There is no incorrect answer, if for instance they align an art piece with “disgust” it is 
important to ask them why and have them reflect on their answers as some may find 
imagery of tongues unappealing, specifically in a household where they may get 
reprimanded for sticking out their tongues. 

 
Sources: 
Feelings Wheel: https://www.therapistaid.com/images/content/worksheet/wheel-of-
emotions-children/preview.png 



https://www.invaluable.com/blog/colors-and-emotions/ 
 
 
Exploring Feelings & Emotional Language with Art Using Cree (Recommended for Grade 6-9) 
 
Objective 

To develop student’s emotional language in connection to art using colour. 
 
Curriculum Connections 

• Examining one’s own feelings and the ability to make connections between colours and 
feelings. 

• Make observations of how their feelings are influenced externally 
• Assign language to externally describe and express feelings inspired by art 

Exploring Feelings & Emotional Language with Art Using Cree (Recommended for Grade 3-5) 
Materials 

• Print-outs of the Blank Feelings Wheel 
 
Concepts 

Assigning a feeling to each piece of art and explore the feelings with Cree 
 
Procedure 

1. Handout a photocopy of the Blank Feelings Wheel (see “Sources). This is a standard tool 
many psychologists, counselors and social workers use to help children communicate 
their feelings. 

o Sad = kâmwâtisiwin    ᑳᒫᐧᑎᓯᐃᐧᐣ 
o Scared = nikostachin    ᓂᑯᐢᑕᒋᐣ 
o Mad = kisôwâsiw    ᑭᓲᐋᐧᓯᐤ 
o Excitement = môcikâyâwin    ᒨᒋᑳᔮᐃᐧᐣ 
o Happy = kamiyawâtamihk    ᑲᒥᔭᐋᐧᑕᒥᕁ 
o Disgusted = wineyihtam    ᐃᐧᓀᔨᐦᑕᒼ 

 
 



 
2. Have each child first write down each feeling with its corresponding Cree translation. 

Ensure that we do one at a time so we don’t confuse the children. Once we’ve 
established each feeling and its Cree counterpart it’s time to explore the emotional 
connections colours can have. Have a discussion of colours and feelings we typically 
assign to colours: 

o Blue  = Sad  
o Purple = Scared 
o Red = Mad 
o Orange = Excited 
o Yellow = Happy 
o Green = Disgusted 

3. Invite the children to first colour in their colour wheels, familiarizing themselves with 
colour theory. Color theory helps us to express our feelings in an artwork as well as 
helping us describe our emotions. Ask the children if they’ve ever heard someone say 
expressions such as: someone being so angry they were ‘seeing red’ or being ‘green’ 
with envy, or having “a case of the blues.”  

4. Then ask them to reflect on the exhibition and assign a colour on their colour wheel to 
the art pieces they are interacting with. There is no incorrect answer, if for instance they 
align an art piece with “disgust” it is important to ask them why and have them reflect 
on their answers as some may find imagery of tongues unappealing. 

 
Sources: 
Feelings Wheel: https://childhood101.com/wp-content/uploads/2016/03/My-Emotions-Wheel-
v2.pdf 
https://creeliteracy.org/2016/07/18/all-about-colours-in-cree/ 
http://www.creedictionary.com 
 
 
Exploring Feelings & Language Loss with Art Using Cree (Recommended for Grade 9-12) 
 
Objective 

To develop student’s emotional language in connection to art using colour. 



 
Curriculum Connections 

• Examining one’s own feelings and the ability to make connections between colours and 
feelings. 

• Make observations of how their feelings are influenced externally 
• Assign language to externally describe and express feelings inspired by art 
• Explore how colour can be used to heal 

 
 
Materials 

• Black & White Print-outs of Feelings  
 
Concepts 

Assigning a feeling to each piece of art and explore the feelings through the concept of 
language loss 
 
Procedure 

1. Handout a photocopy of the Blank Feelings Wheel found on page 34. This is a standard 
tool many psychologists, counsellors and social workers use to help children 
communicate their feelings. 

o Sad = kâmwâtisiwin 
o Scared = nikostachin 
o Mad = kisôwâsiw 
o Excitement = môcikâyâwin 
o Happy = kamiyawâtamihk     
o Disgusted = wineyihtam 

 

 
 

2. Have each child first write down each feeling using only its corresponding Cree 
translation. Once we’ve established each feeling and its Cree counterpart it’s time to 
explore the emotional connections colours can have. Have a discussion of the theory of 
colours and feelings we typically assign to colours: 

o Blue  = Sad  



o Purple = Scared 
o Red = Mad 
o Orange = Excited 
o Yellow = Happy 
o Green = Disgusted 

3. Invite the children to first colour in their colour wheels, familiarizing themselves with 
colour theory. Color theory helps us to express our feelings in an artwork as well as 
helping us describe our emotions. Ask the children if they’ve ever heard someone say 
expressions such as: someone being so angry they were ‘seeing red’ or being ‘green’ 
with envy, or having “a case of the blues.”  

4. Then ask them to reflect on the exhibition and assign a colour on their colour wheel to 
the art pieces they are interacting with and remind them not to use the English 
translation. This task is not only to develop their understanding of colours and their 
emotional connection but how difficult it can be to convey simple concepts like colours 
and emotions once their language has been removed from their communication toolset.  

5. There is no incorrect answer, if for instance they align an art piece with “disgust” it is 
important to ask them why and have them reflect on their answers as some may find 
imagery of tongues unappealing, specifically in a household where they may get 
reprimanded for sticking out their tongues. 

 
Sources:  
Feelings Wheel: https://baiblog.info/the-best-printable-color-wheel-worksheet/ 
https://creeliteracy.org/2016/07/18/all-about-colours-in-cree/ 
http://www.creedictionary.com 
 
 
The Tour 
 

1. Focus Attention 
 
Provide an opportunity for all members of the group to participate. Ask some questions which 
focus the group’s attention and introduce some key concepts in the exhibition. Invite 
participants to consider their own experiences. 

• How many of you have seen an art exhibition before? 
• What did you see? 
• What do you expect to see today? 
• Why do artists make ART? 
• What materials do they use? 
• How do art works communicate ideas? 

 
2. Introduce the Exhibition 

 
The viewing process often involves dialogue-either a silent one between the viewer and the 

work of art or a verbal one involving two or more viewers discussing an artwork. You are a 



catalyst. Your task is to stimulate dialogue and initiate discussion. You will not tell a group 
about each work. You will supply some information at appropriate points. 
What is the title of this exhibition and where did it come from? 
Today you will be looking at the exhibition Accidental Utopia. The exhibition is touring the 
province through the Organization of Saskatchewan Arts Councils’ (OSAC) Arts on the Move 
touring exhibition program. 
 

Why has this exhibition come to your (our) community? 
 
The exhibition is being toured by OSAC to communities like yours throughout 

Saskatchewan. OSAC is a non-profit organization of groups of volunteers in over 50 
Saskatchewan towns and cities across the province. The vision of OSAC is that the arts will be 
integrated into the lives of Saskatchewan people through assisting the arts council members in 
developing, promoting and programming the performing and visual arts. 
Before we talk about the images, I would like each of you to quietly walk through the exhibition 
and look at all the work. We will take about 5 minutes to do this, and then meet back here to 
talk about what you saw. 
 

3. Questioning Strategy 
 

The purpose of questioning is to set up conditions for learning. Questions can focus the 
group’s attention on specific concepts or ideas. Following are a wide range of questions. They 
are presented to offer you options and stimulate your thoughts. A good questioning strategy 
starts with good knowledge of the exhibition being presented. See background information 
about the artist and the exhibition. 

Questions should be: 
• Clear in their meaning 
• Easily understood 
• Simple 
• Specific 
• Definite and direct 
• Thought provoking and challenging 

 
a. First Impressions 

 
Gather the group together and ask guiding questions that will allow them to describe 

their first impressions of the exhibition. Begin by focusing on one artwork. Ask the following 
questions in order. 

What is the first word that comes into your mind when you look at this artwork? 
Record their answers on a large sheet of paper with a marker. 
Collect as many words as possible. Select one word from the list. 
What has the artist done, specifically, to make you think of the word ______? 
The viewer may describe what they see in the artwork. This will generally lead the viewer from 
an initial impression into a more analytical exploration of details. 



• Subjects 
• Lines 
• Techniques 
• Colours 
• Textures 
• Space 
• Shapes 

 
b. Analysis 

 
Analysis is a process of gathering evidence. This step acknowledges that the artist has 

manipulated the materials (media) and the elements in such a way as to elicit the viewer’s first 
impression. 

The group will compare and contrast visual elements, analyze relationships among 
visual elements and gather evidence that leads to meaning in the work. 
Begin by taking a visual inventory of the formal elements, such as, line, colour, shape and 
texture and describe how the artist has used these elements in the artwork. 
(Refer to Part I: Vocabulary/Glossary.) 
 

Ask the following: 
• What do you notice first and where does your eye travel from there? 
• What other details do you see in this artwork? 
• What techniques and devices (medium) did the artist use? 
• What do you see up close, and what is noticeable far away? 
• What visual elements are repeated? 
• Compare this artwork with another work in the exhibition. 
• What is different and what is the same? 
• What shapes or symbols have you seen before? Where? 
• How did the artist use colour? What effect did the artist achieve through their 

use of colour? 
• To what effect did the artist use line? Do the lines draw your eye along any 

particular path of movement? Do they emphasize any one part of the work? 
• Are the shapes you see geometric or organic? What effect did the artist achieve 

through her choice? 
• What role does contrast play in this work? 

Artists are aware of our expectations and cultural conditioning. They can use them when 
planning the impact of their work. Sometimes they deliberately challenge our ways of thinking. 
Find works that challenge what we believe or know. What looks different than what we expect 
to see? 
 

c. Interpretation 
 



At this stage, you will be asking questions that encourage the group to explain the 
meaning they discover in the works. Comparing works often makes the interpretation process 
flow more easily. 

Please ask the following questions: 
• If this artwork were the cover of a book, what would the book be about? 
• Do the art works tell stories? Which ones? What stories? 
• What symbols does the artist use? 
• Where do these symbols come from? What do you think they mean? 
• What was the artist’s purpose in creating these works? 
• Do these artworks speak of the past, present or the future? 

• Remember that there is no right or wrong answer to any question! 
 

d. Context 
Information about the artist and the exhibition (found in the exhibition essay of this 

education package) can be shared with participants during the tour as the opportunity arises. 
Split this information up, especially for younger students. Too much lecturing on the part of the 
tour leader breaks the momentum of the tour. 

• If you were able to give this artwork a title, what would the title be? 
• What title do you think the artist chose for this artwork? (Look on the title card 

to see what title the artist chose for the artwork.) 
• Now that you know what title the artist has given this artwork, does it bring new 

meaning to the work? 
 

e. Synthesis 
 

Now it is time to combine all of the information gathered during the stages of: 
First Impressions, Analysis, Interpretation and Context, so the viewer may arrive at a personal 
evaluation of the artwork. Ask the following: 

• What will you remember most about this artwork? 
• What is its significance to the community? 
• What one thing will you remember most about this exhibition? 

 
 
Tour Activities 
 
Description Game with a Focus on Colour (Recommended for Grades K-8) 
 
Objective 
 

To have students engage with art through communication and verbally describe their 
visual studying of the exhibition. 
 
Curriculum Connections 



 
• Identify different colours and lines specifically in the art 
• Observe and identify details of the metaphysical and the feelings of colours and 

create visual representations. 
• Identify and explore many different colors in art works, and identify red, blue 

and yellow as the primary colors. Orange, green and violet are hence called 
secondary colors and tertiary colors like red-violet and blue-violet are derived by 
mixing a primary color with a secondary color. 

• Identify and explore feelings associated with the colours identified. 
• Identify lines of power, lines of communication, lines of movement, etc. (See 

Woodland Art Vocabulary) 
 
Concepts 
 

This activity gives students the opportunity to investigate and view the colours and 
animals depicted in Indigenous art. 
 

1. Students who are describing the artwork must find ways of investigating and describing 
the elements of visual art to their blindfolded classmates. This encourages students to 
engage in conversations about art using terminology applicable to their grade. 
Encourage younger students to focus on lines, colours, patterns and textures. While 
older grades can describe objects in relativity, visual details, shapes and forms. 

2. Students who are listening to the description of the artwork are limited in their senses 
therefor must use their audio skills to understand art. This forces the students to trust 
the student describing the artwork, and to use their imagination to understand the 
painting. 

As well, this activity is a great way of group interaction amongst peers to trust and listen to 
each other. 
 
 
Procedure 
 

1. Sit students in the gallery and have all but one close their eyes. The student whose eyes 
are open is asked to choose and describe a work of art there in the gallery. As this 
describer proceeds, the other children are asked to reconstruct in their mind’s eye their 
own version of the observer’s vision. When the description is finished, everyone opens 
his or her eyes and guesses which artwork has been described. For children a bit older, 
Grades 5+ have students try to describe the animals without using their names, bonus if 
they can use their Ojibwa names. 

2. To guide the description ask questions to the describer what motifs of the Woodland Art 
Vocabulary are used; ex. whether or not X-Ray decoration was used or not, or if lines of 
communication are present. 

 



Carl Jung, a renowned psychiatrist and proponent of art therapy, encouraged his 
patients to use color because he felt this would help them express some of the deeper parts of 
their psyche and Norval Morrisseau, father of the Woodlands Style of Art present in this 
exhibition often talked about his intention of awakening people’s psychic ability through his 
painting and healing through the use of colour. 
 

It is believed that the color choices you make reflect a deeper meaning about your 
personality traits. For example, introverts and extroverts are likely to choose different colors – 
blue and red respectively. The colors you choose to wear might also say something about how 
you are feeling that day. Some days you may feel like wearing something lighter, something 
red, or something blue. These choices are often a reflection of how you are feeling at the 
moment. Additionally, wearing certain colors may cause you to react differently to certain 
situations. 

  
3. Introduce the Meanings of Colours (links below in sources and have students identify 

their favourite piece of work, then have the individual children list the colours present 
and list what feelings they associate with those colours. Explore as a class how the use 
of colour can influence feelings and how particular paintings make them feel. 

 
Sources: 
http://www.arttherapyblog.com/online/color-meanings-symbolism/#.XkL9CWhKjIU 
https://www.northernedgealgonquin.ca/2006/circle/healing-through-colour-shaman-artist-
norval-morrisseau/ 
https://lifehacker.com/learn-the-basics-of-color-theory-to-know-what-looks-goo-1608972072 
 
 
Sensory Y- Chart (Recommended for Grades 4-12) 
 
Objectives 

To have students interpret artwork as a group using a Y-chart to determine what a 
specific piece of artwork looks like, sounds like, and feels like. 
 
Curriculum Connections 

• Explore their sense visually 
• Practice giving detailed observations 
• Responding to and Engaging with the art exhibition 
• Interpret and understand that animals, colours, etc., can hold a variety of meanings 

 
Materials 

• Pencil 
• Paper 
• Y-chart (see "Sources") 

 



Procedure 
1. During the tour, split students into groups of 3 and give each group a Y-chart and a 

pencil. Each group will collectively decide on one piece in the exhibition. They are to 
interpret the piece using their senses. 

2. To help guide the students ask the following questions when filling out the Sensory Y-
chart: 

a. What does the artwork look like? 
These are immediate visuals that you see when looking at the piece of art. 

What colours do you see? 
What shapes do you see? 
What animals do you see? 

 
b. What does the artwork sound like? 

Students ask themselves, “if this piece came alive what would I hear?” 
Would this art piece sound loud, quiet or silent?  
Would this art piece sound soothing or disruptive? 
Would this art piece sound like nature or like a machine? 
 

c. What does the artwork feel like? 
Students will write down what emotions they feel while viewing the artwork. 

Does this art piece make you feel cold or warm? 
Does this art piece make you feel happy, sad or mad? 
Does this art piece make you feel calm or troubled? 

 
 

 
 

3. After groups have filled out their Y-chart the students will gather together. Have the 
group share with the class the piece their group chose and then have each student in 
the group discuss a different section of their Y-chart.  

4. Lastly, ask each group as a whole if it was the colours that made them associate the art 
piece with the emotions they picked or perhaps it was the shapes, it is important when 
discussing art that we evoke deep thinking and so why they came to that interpretation 
and that awareness is more important than what they had interpreted. 



 
Sources: 
Y-chart: https://getting-it-together.moadoph.gov.au/images/graphic-organisers/pdf/Y-
chart.pdf 
https://lo.unisa.edu.au/mod/book/view.php?id=611321 
 
 
Contour Line Drawing (Recommended for Grades 5-12) 
 
Objective 

To develop student’s drawing skills and explore the shapes animals are composed of, 
through the use of contour lines. 
 
Curriculum Connections 

• Examine the forms of animal figures. 
• Explore the importance of contour and outlines in the Woodland Art Style. 
• Make keen observations of detail and render shapes that reflect animals’ 

personality. 
 
Materials 

• Pencil 
• Paper 
• Eraser 

 
Concepts 
 

• Contour drawing is the rendering of outlines, shapes, edges omitting texture, colour and 
tone.  

• This activity will emphasize how lines can convey mass and volume of the subject rather 
than the detail; the focus is on the outlined shape of the subject and not the details. 

• Examination of shape will be integral to rendering accurate contour, so in this exercise 
we will also review how shapes have meanings and can influence the viewer. 

 
Procedure 
 

1. First review with students "Geometric Meanings" or "The Meaning Of Shapes" (links 
below in sources):  

Squares: reliable, gives stability, and suggest order 
Circles: represent completion, wholeness, and harmony 
Triangles: power, direction and tension 

 
2. Have students select an art piece from the exhibition and identify how shape is used. 

Have them study the photo. Ask the class a few thought provoking questions such as: 



What objects are in the foreground, and what is in the background? 
How are the weight and thickness of the lines used? Have the students examine how 
shapes are used to convey feelings and the concept. 

3. Have student sit in front of the artwork with paper and their drawing and draw the 
artwork using only contour lines, because the Woodland style has strong outlines have 
student play with the weight of the lines using a variety of line lengths to recreate the 
feeling the artist is conveying. 

 
 
 
Additional Activity #1: 
Blind Contour Line Drawing 
Have student sit in front of the artwork with paper and their drawing utensil. Have the 
students’ study the piece for a few minutes have them focus on every shape and edge. 
Have students draw the contour lines without ever looking at the piece of paper. It is not 
important to create something realistic or accurate in its depiction but to force your hands and 
mind to work together and strengthen their connection. 
 
Additional Activity #2: 
Gesture Line Drawing 
Have student sit in front of the artwork with paper and their drawing utensil. Have the 
students’ study the piece for a few minutes have them focus on every shape and edge. 
Have students draw the contour lines without ever looking at the piece of paper. It is not 
important to create something realistic or accurate in its depiction but to force your hands and 
mind to work together and strengthen their connection. 
 
Sources: 
https://www.studentartguide.com/articles/line-drawings 
https://visme.co/blog/geometric-meanings/ 
https://vanseodesign.com/web-design/visual-grammar-shapes/ 
https://cdnhistorybits.wordpress.com/2016/08/02/norval-morrisseau/ 
 
 



Post-Tour Activities 
 
Resistance Painting (Recommended for Grades 1-8) 
 
Objective 

To develop student’s understanding of colour. 
 
Curriculum Connections 

• Explore the different themes in Woodland Style art 
• Create Paintings with textures 
• Investigate contrast in colours, materials and textures 
• Explore how colour can be used to heal 

 
Materials 

• Pencils and Erasers 
• Paintbrushes 
• White Craft Glue 
• Black Craft Paint 
• Liquid Watercolour Paint 
• Big sheets of white watercolour (or even regular) paper 
• Water and paper towels 
• Examples of Woodland Style art, bonus if they are image from the exhibition 
• Images of animals for reference (have a good selection for students or have them pick 

their own in advance) 
 
Concepts 

Provide students the opportunity to explore the themes of the Woodland Style of art by 
putting them into practice. 
 
Procedure 

1. Begin by mixing black craft paint with your white glue (right in the bottle), until you have 
a deep, solid black. Set aside. 

2. Review with students the themes of Woodland Style art. 
3. Have students sketch an image of their a favourite animal in the Woodland Art style, 

have students including X-ray decorations, divided circles and the many lines (see 
"Woodland Art Vocabulary").   

4. Using the tip of the glue bottle as your guide, instruct your students to gently squeeze 
out the black glue to flow along their pencil lines. Let dry overnight. 

 
 



 
5. Once dried simply paint inside the dark power and spirit lines. The glue provides the 

‘resistance’ making it difficult to stray outside the lines for even the youngest of 
painters. 

 
 
Sources: 
www.native-art-in-canada.com/woodlandart.html 
https://www.cbc.ca/parents/play/view/kid-made-woodland-style-resistance-painting 
 
 
Crayon Resistance with Animals (Recommended for Grades 3-8) 
 

Objective 
 
To connect students with the animals reflective of Ojibway Doodems and have them explore 
these animals through art. 
 

Materials 
• White drawing paper or construction paper 
• White crayon or oil pastel 
• Tempera or poster paint (must be water-based) 
• Paint brush 

 
Curriculum Connections 
 



• Observe and identify details of the physical appearance of animals and create visual 
representations. 

• Identify and explore many different colors in own surroundings and in art works, and 
identify red, yellow, and blue as primary colours. 

• Identify and explore feelings associated with the colours identified. 
• Identify lines of power, lines of communication, lines of movement, etc. (See Woodland 

Art Vocabulary) 
 
Concepts 
 
This activity gives students the opportunity to explore feelings and colours while rendering 
animals like those depicted in Indigenous art. 
 

1. Students who are describing the artwork must find ways of investigating and describing 
the elements of visual art to their blindfolded classmates. This encourages students to 
engage in conversations about art using terminology applicable to their grade. 
Encourage younger students to focus on lines, colours, patterns and textures. While 
older grades can describe objects in relativity, visual details, shapes and forms. 

2. Students who are listening to the description of the artwork are limited in their senses 
therefor must use their audio skills to understand art. This forces the students to trust 
the student describing the artwork, and to use their imagination to understand the 
painting. 

As well, this activity is a great way of group interaction amongst peers to trust and listen to 
each other. 
 
Procedure 
 

1. Use white crayon or oil pastel to have students draw either one of the animals from the 
Ojibway Vocabulary or simply their favourite animal on a sheet of white construction 
paper or drawing paper.  

*It is important to use regular crayons, not the washable type. Make the strokes as heavy as 
you can so that they show clearly after being painted over. 

 

 
2. Prepare different colors of tempera or poster paint on a palette or in small containers. 

Add water so that the paint's consistency is slightly thin or watery. Mix well. 



3. Have students add lines of communication, or lines of power, allow them to add some 
style using what they've learned from the Woodland Art Vocabulary section. 

4. Have students paint a small section of their picture using colours that they think best 
reflect their feelings or the feelings of the animal. Watch as the white lines magically 
appear against the colored paint. The lines, which were made using wax or oil-based 
crayon, naturally resist the water-based paint. 

 
 
 

5. Continue painting the entire paper to complete your crayon resist picture. When done, 
set your picture aside to dry. 

 
 
 
Sources: 
https://www.firstpalette.com/craft/crayon-resist-lines.html 
www.native-art-in-canada.com/woodlandart.html 
 
 
X-Ray Painting (Recommended for Grades 4-12) 
 
Objective 

To connect students with the Woodlands Art Style of X-ray painting and have them 
explore this style through art. 
 
Curriculum Connections 

• Reflecting on the art exhibition and thinking about the symbolism in the style of art. 



• Explore the ways in which Woodland Style artists use the X-ray technique to depict a 
being's inner structure. 

• Study animals and people to imagine what we might look like inside physically and 
meta-physically. 

• Apply the Woodland Style technique called X-ray painting established by Norval 
Morrisseau. 

 
Materials 

• Heavy paper or cardboard 
• Thick water based paint (Acrylic/tempera/poster paint) 
• Paintbrushes & water 
• Examples of Woodland Style art, bonus if they are image from the exhibition. 
• Images of animals for reference (have a good selection for students or have them pick 

their own in advance) 
 
Concepts 

Have student selection an animal they feel connected to and then explore that animals’ 
structure similar to that of  
 
Procedure 

1. Have your students choose a subject for their painting – a fish, a bird, a turtle, etc. 
2. Students can then sketch the outline of their subject on their paper/cardboard. 
3. Ask your students to seek out symbols in the example of Woodland Style that you 

provided. 
4. Next, students should think about the interior of their subject – the energy and emotion 

inside, have student include the symbols that they identified. 
5. Students can then draw lines, colors and shapes inside the subject, the more the better. 

 
 
 
Sources:  
https://kinderart.com/art-lessons/multic/norval-morrisseau-x-ray-painting/ 



https://albinger.me/2014/06/08/selwyn-dewdney-norval-morrisseau-the-ojibwe-pictograph-
tradition/ 
 
 

PART III - ADDITIONAL INFORMATION 
 
List of Works 
 
 

 
 
GATHER 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Snapping Turtle 
Subject: suppression of cultural traditions 
 
Culture binds us together and strengthens our relationships. Our identity flows from our 
common language, artistic practices, ceremonies, and way of life. Culture is at the heart of our 
shared values and experience. And so the thinking that led to our culture being banned and 
suppressed is more than hostile, worse than immoral and inhumane, but certainly evil. This is 
the common truth for Indigenous peoples. 
Article 11 of the United Nations Declaration on the Rights of Indigenous People [UNDRIPS] 
affirms the right to practice and revitalize cultural traditions and customs. 
In Ojibway kinship structure, the Snapping Turtle [Mikinaak] doodem is part of the 
Giishkizhigwan group, which specializes in teaching and healing. In this painting the Snapping 



Turtle is gathering together our cultural practices and our people so that knowledge can be re-
established, maintained and passed down to our children. 
For you, the viewer, the title invites you to act in ways that bring people together for 
community activities. 
Also the title “Gather” asks us all to reflect deeply on where we are in the stream of time, 
consider what brought us here, and take action to see that planning takes place for us to move 
forward in a good way. 
 
 

 
 
 
STUNG 
Acrylic on Canvas, 2018 
Donna the Strange 
Totem – Frog 
Subject: Treaty Betrayal 
 
This is the only painting in the series where I venture outside of the Ojibway kinship structure. 
The doodem used here is the frog [Omakakii], which is Potawotomi, not Ojibway. However, this 
is still part of the Giishkizhigwan group in the Anishinaabe clan system. This group has 
responsibility for teaching and healing.  



The painting also stands apart from the others in that I rely on a pre-existing mythological 
narrative – the fable of the frog [Omakakii] and the scorpion [I will use the Navajo word Séigo, 
since there is no word for it in Ojibway. Fortunately, scorpions don’t roam this far north, but if 
they did they would be welcome to feed on our muskateegum].  
From a teaching perspective, we learn much from cultural mythology, which is rooted in truth, 
and this project is all about finding and addressing common truths. In that sense it doesn’t 
matter that the fable is not specifically of North American origin. The familiar story goes 
something like this … Séigo wants to cross the river and begs Omakakii to carry him across. 
Cautiously, Omakakii refuses. “You'll sting me and I'll die”, Omakakii says. Séigo replies 
cunningly, “If were to do that, then I will die too, because without you I will drown”. Thus 
persuaded, Omakakii agrees to help Séigo. But halfway across the river Séigo stings Omakakii 
with a death blow. While dying Omakakii cries out, “Why have you done this? Now we are both 
done for!” Drowning, Séigo replies “I know, I know, but I couldn’t help it. It's in my nature.” 
It’s in my nature! What is the moral or teaching point? For me and for this project, the fable 
serves as a powerful metaphor for the betrayal of the treaties by the white man. In the painting 
we see the white man as Séigo, ready to pounce on Omakakii. The frog clan therefore serves in 
a sacrificial role to warn others to be wary and cautious about dealing with agents of the 
Crown. We must never forget the lessons history has taught us. 
 
 

 
 
FORBIDDEN 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Snake 
Subject: Banning of Indigenous Language 



 
 Calling it “great work”, then Commissioner of Indian Affairs JDC Atkins first banned the 
use of Indigenous languages in 1887 in government-run schools. Over time, enforcement of the 
ban became extreme as authorities recognized the crucial link between language, culture, and 
assimilation. Students were punished through isolation, withholding nourishment, and having 
their mouths washed out with soap. According to The Economist [Oct 2013] in some cases 
students were even given electrical shocks or had their tongues pierced with needles. In this 
way speaking their mother tongue was associated with terrible pain. 
For these reasons, the Truth and Reconciliation calls for action has a whole section dedicated to 
Language rights [TRC Recommendations 13 – 17]. It acknowledges the common truth of 
Indigenous experience in the suppression of our languages, but also the truth of the power 
language can play in revitalizing our cultures. Therefore, the report [14.1] states “Aboriginal 
languages are a fundamental and valued element of Canadian culture and society, and there is 
an urgency to preserve them”. 
In Ojibway kinship structure, the Snake [Ginebig] doodem is part of the Giishkizhigwan group, 
which has responsibility for teaching and healing. 
My painting illustrates this sordid history. Students in the Indian residential schools were 
forbidden to speak their own language, even when they wrote letters to their families, and 
were subjected to brutal punishment for disobedience. The totem snakes are covering the 
young student’s mouth to protect her while she is in that situation, silencing her to avoid 
punishment from the threatening priest and nun that tower over her. At the right moment in 
time, they will loosen their grip and liberate her so she can find her full voice and have her 
Indigenous identity completely restored. 
May we be at that moment in history! 
 
 



 
 
 
HOOKED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem - Catfish 
Subject: alcohol addiction 
 
 Call to Action #33 of the Truth and Reconciliation Commission of Canada addresses the 
impact of alcohol addiction as follows: 
“We call upon the federal, provincial, and territorial governments to recognize as a high priority 
the need to address and prevent Fetal Alcohol Spectrum Disorder (FASD), and to develop, in 
collaboration with Aboriginal people, FASD preventive programs that can be delivered in a 
culturally appropriate manner”. 
Rampant alcohol addiction is a devastating reality common to Indigenous communities 
throughout Canada, with horrific impacts on families. This painting captures the struggle these 
communities face to combat and overcome this ongoing problem. In Ojibway kinship structure, 
the Catfish [Maanameg] doodem is part of the Giishkizhigwan group, which specializes in 
teaching and healing. The painting positions the Catfish to intervene on behalf of those 
individuals and families impacted by alcohol addiction.  



In this vision, the Catfish skeleton is reeling in those hooked on alcohol, reaching hopefully for 
the surface. In opposition, the slimy weeds at the bottom of the lake represent the force of 
addiction that tries to drown its victims, keeping them in the depths of constant desperation 
and suffocation. Those struggling with alcohol addiction may feel like they’re hopelessly stuck 
at rock bottom, unable to extricate themselves from their dilemma, but the Catfish doodem 
leads the way to break free.  
Addiction is like a hook that has snared its victim, inflicting pain inside and out. Its powerful grip 
robs the addict of any sense of hope. Whenever you feel at an all-time low, stuck at rock 
bottom, remember that there is always a way back to the surface. Your life doesn’t have to end 
there. 
ALCOHOL ADDICTION - It’s a battle worth fighting, a war that can be won. As exemplified by the 
Catfish, never give up hope. 
 
 

 
 
 



 
 
SILENCED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem - Lynx 
Subject: residential schools 
 
 “See no evil, hear no evil, and speak no evil”. So goes the Japanese proverb associated 
with the three wise monkeys. It is a cruel historical irony that church and state-run residential 
schools were allowed to perpetrate unspeakable horrors on generations of innocent children 
that had been removed from their homes and families and deprived of basic freedoms. Where 
was the wisdom and conscience of these spiritual leaders? 
The common truth for residential school victims was abuse, trauma, and forcible restriction of 
expression. Silenced.  
The calls for action by the Truth and Reconciliation Commission are completely contextualized 
by the residential school phenomenon: “in order to redress the legacy of residential schools 
and advance the process of Canadian reconciliation, the Truth and Reconciliation Commission 
makes the following [93] calls to action”.  
In Ojibway kinship structure, the Lynx [Bizhiw] doodem is part of the Nooke group, which 
provides leadership in protection and healing. In this painting the solitary Lynx bows in despair 
at the treatment of the children. It draws on its own luminescence to impart energy to them, 



giving them strength to cope, survive, and find their voices. The upside-down crosses testify to 
the failure of the churches to live up to their mission even as they dared to preserve the 
anonymity of the abusers. 
The painting speaks for itself, and for these victims. 
 

 
 
REMEMBER 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Grizzly Bear 
Subject: youth suicide 
 
In Canada’s far north, the leading cause of death is suicide. This grizzly epidemic has particularly 
plagued our Indigenous youth, so many of whom feel completely lost and without hope. As 
reported by Global News, “the suicide rate among First Nations people was three times higher 
than in non-Indigenous populations between 2011 and 2016 in Canada, according to Statistics 
Canada”.  
This is a common truth for Indigenous people in Canada. Appropriately, Call to Action 19 by the 
Trust and Reconciliation Commission calls upon “the federal government, in consultation with 
Aboriginal peoples, to establish measurable goals to identify and close the gaps in health 
outcomes between Aboriginal and non-Aboriginal communities, and to publish annual progress 
reports and assess long-term trends. Such efforts would focus on indicators such as … suicide … 
and the availability of appropriate health services”.  



In Ojibway kinship structure, the Grizzly Bear [Mishimakwa] doodem is part of the Nooke group, 
which provides leadership in protection and healing.  
Despite its fierceness and protective instincts, the grizzly bear is considered an endangered 
species in Canada. Many factors threaten its existence. Notwithstanding, an encounter with 
such a formidable animal is not easily forgotten. The painting calls this to mind through the 
permanence of its footprint. Here we see ones who have been lost to suicide, now at peace and 
no longer in pain or torment. Like the moth and the butterfly, they have escaped their cocoon 
and are soaring freely. Yet the pain they endured remains with their families and communities. 
And so we must remember them and attack with bear-like fierceness the threats to their well-
bring. 
 

 
 
TAKEN 
Acrylic, mixed media on Canvas, 2018 
Donna the Strange 
Doodem - Wolf 
Subject: 60’s scoop 
 
In 1983 researcher Patrick Johnston first used the expression "Sixties Scoop" to describe the finding that 
Indigenous children in Canada were being placed in the child welfare system in disproportionate 
numbers. More insidiously, the deliberate placement of such children in homes and with families unable 



to provide or impart cultural and traditional values served to strategically weaken the lineage of 
Indigenous communities.  
Significantly, the first five Calls to Action by the Trust and Reconciliation Commission address concerns 
for child welfare. In particular, Call to Action 4.iii calls upon “… the federal government to enact 
Aboriginal child welfare legislation that establishes national standards for Aboriginal child apprehension 
and custody cases and includes principles that … establish, as an important priority, a requirement that 
placements of Aboriginal children into temporary and permanent care be culturally appropriate”.  
In Ojibway kinship structure, the Wolf [Ma’iingan] doodem is part of the Nooke group, which provides 
leadership in protection and healing. The wolf is highly territorial and community minded, with 
sophisticated communication tools in support of the pack’s well-being. 
In the painting, the wolves surround the children as a means of protection, and communicate hope to 
them through the symbols. This serves to act as a guide for them to discover the truth of their personal 
history and find their families of origin and the prospect of being introduced to the riches of traditional 
knowledge. 
 
 

 
MISSING 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem - Bear 



Subject: murdered and missing Indigenous women and girls 
 
Among the litany of troubles and common truths that has challenged Indigenous communities 
in Canada, perhaps none has struck at our sensibilities more starkly than the matter of Missing 
and Murdered Indigenous Women and Girls. And understandably so, for at the root of this 
heart-rending phenomenon is the perception that the lives of Indigenous women are 
expendable and that these persons are less than human.  
Call to Action #41 by the Truth and Reconciliation Commission demanded the appointment of 
“a public inquiry into the causes of, and remedies for, the disproportionate victimization of 
Aboriginal women and girls … [including] links to the intergenerational legacy of residential 
schools”.  
In Ojibway kinship structure, the Bear [Makwa] doodem is part of the Nooke group, which 
provides leadership in protection and healing.  
In this characterization, the role of the mother bear as a nurturer is emphasized, imparting 
power through the roots of the feminized tree of life. The victims, suitably attired with 
reference to the ‘red dress’ movement, are at peace in their respective seed pods of life. It 
invites consideration for a broader community healing from deep personal loss and cultural 
trauma, and teaches us the importance of dignifying these vulnerable women who were 
treated by their predators as faceless, nameless, dehumanized objects. In this way we can 
imagine conditions where these women are at peace, their loss not in vain but, rather, serving 
as seeds for a safer, beautifully uplifting future.  
 
 



 
 
 



 
 
BURIED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem - Moose 
Subject: sacred sites 
 
 For 78 days in the summer of 1990, the attention of the Canadian public was galvanized 
by the stand-off that would become known as the Oka Crisis. At the heart of the confrontation 
was the protest by the Mohawk Nation over plans by the town of Oka to expand a golf course 
onto land that included ancient burial grounds. This land had been the subject of dispute for 
over 200 years, particularly as the portion ascribed to the Mohawk Nation had been 
systematically diminished over time. Time has revealed that this practice was no isolated 
incident, and it has become a common truth for Indigenous communities across Canada to have 
to take action to preserve sacred sites. 
 The work of the Truth and Reconciliation Commission called attention also to the matter 
of improperly maintained residential school cemeteries. Accordingly Call to Action 75 called for 
the development and implementation of “… strategies and procedures for the ongoing 
identification, documentation, maintenance, commemoration, and protection of residential 
school cemeteries or other sites at which residential school children were buried. This is to 
include the provision of appropriate memorial ceremonies and commemorative markers to 
honour the deceased children”. 



In Ojibway kinship structure, the Moose [Moozwaanowe] doodem is part of the Bimaawidaasi 
group, which has responsibility for scouting, hunting and gathering. The Moose is a fitting 
symbol for the readiness needed to protect sacred sites. Although generally docile, Moose will 
behave aggressively when provoked.  
In the painting, the Moose is protecting a sacred burial site, drawing on the energy circle to 
communicate with the spirit of the deceased. The Moose tribe therefore serves as a guardian of sacred 
burial grounds at the same time as the settler community tries to bury Indigenous culture and traditions. 
 
 

 
 
HUNTED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem - Muskrat 
Subject: loss of hunting rights 
 
A key provision of the numbered Treaties between the Crown and Indigenous leaders has been 
the retention of hunting, trapping and fishing rights on reserve lands. Increasingly, these rights 
have been threatened or diminished as courts seek to find clarity on how to regulate them. 
Individual seeking to exercise such rights have been apprehended and charged with poaching. 
There has been a proliferation of claims and counterclaims, and First Nations rights have been 
particularly threatened by resource development interests. 



If such matters are to be sorted out in the courts, then it becomes critically important for all 
parties to be fully cognizant of Treaty rights and obligations. As demanded by the Trust and 
Reconciliation Commission [Call to Action 28]: “We call upon law schools in Canada to require 
all law students to take a course in Aboriginal people and the law, which includes … Treaties 
and Aboriginal rights, Indigenous law, and Aboriginal– Crown relations. This will require skills-
based training in intercultural competency, conflict resolution, human rights, and antiracism”. 
In Ojibway kinship structure, the Muskrat [Wazhashk] doodem is part of the Bimaawidaasi 
group, which has responsibility for scouting, hunting and gathering. As a species whose 
behavior is important for maintaining ecological balance, the Muskrat is an important symbol 
for not abusing hunting, trapping and fishing rights. At the same time, it is the muskrat that 
showed the determination and endurance to establish landed territory in Indigenous Creation 
accounts.  
Even as Indigenous people cope with threats to their hunting, trapping and fishing rights, they 
are preyed upon by the dominant society. The muskrat, which in the wild is also a target to 
prevent overpopulation, is a tireless fighter for territorial rights and therefore an apt symbol for 
the struggle to retain traditional rights. This painting depicts the central role of the muskrat in 
upholding both ecological balance and the rights to traditional lifestyle embodied in the 
Treaties and the Canadian Constitution. 
 
 

 
 
POISONED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem - Rabbit 
Subject: lack of clean drinking water 



In 2010 the United Nations General Assembly established that safe drinking water is a basic 
human right subject to binding international law. They also established a Special Rapporteur 
position in order to monitor international progress towards full compliance with this standard. 
These actions underscore the importance of clean water to the health and well-being of our 
communities. And yet, according to the Council of Canadians, here in Canada there are typically 
in excess of 100 drinking water advisories among our country’s First Nations. 
For good reason, then the Truth and Reconciliation Commission called upon “… the federal, 
provincial, territorial, and Aboriginal governments … to recognize and implement the health-
care rights of Aboriginal people as identified in international law, constitutional law, and under 
the Treaties”. 
This demand further requires acknowledgment “… that the current state of Aboriginal health in 
Canada is a direct result of previous Canadian government policies …”  
In Ojibway kinship structure, the Rabbit [Waabooz] doodem is part of the Bimaawidaasi group, 
which has responsibility for scouting, hunting and gathering. The rabbit is likely the most 
anthropomorphized creature on earth, as commonly portrayed in literature, mythology, theatre 
and cinema. As such, it stands in close relationship to human sensitivities and concerns and is a 
strong symbol for the need to develop and implement long-term solutions in improving 
community living standards. 
The painting positions the rabbit [and family] in direct proximity to unsafe water, bound within 
the well of a chain of life. This highlights the fragility of our communities when proper 
infrastructure has not been tended to, and the need for strategically sound leadership to 
address and resolve the source problems. 
The Treaties were to last as long as the sun shines and the rivers flow. These are symbols of life, 
as is the fertile rabbit. The systemic failure to provide safe drinking water on reserve has turned 
the source of life into a death dealing substance. The Rabbit tribe offers hope to improve living 
conditions on reserve. 
 



 
 
JAILED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem - Beaver 
Subject: disproportionate incarceration 
 
Former Saskatchewan Crown prosecutor and award-winning Indigenous author Harold R. 
Johnson has observed that the Canadian criminal justice system is failing Indigenous people, in 
particular through increasing incarceration rates. His argument is that “incarceration is 
contagious”, that “incarceration does not deter crime”, and that “the best predictor of whether 
someone will commit an offence is whether they have ever been incarcerated”. Yet, the 
common truth is that incarceration rates continue to increase. 
The Truth and Reconciliation Commission called for the following actions [#s 30-32] to address 
this conundrum: 
1. Commit to eliminating the overrepresentation of Aboriginal people in custody over the next 
decade, and issue detailed annual reports that monitor and evaluate progress; 
2. provide sufficient and stable funding to implement and evaluate community sanctions that 
will provide realistic alternatives to imprisonment for Aboriginal offenders and respond to the 
underlying causes of offending; 
3. Amend the Criminal Code to allow trial judges, upon giving reasons, to depart from 
mandatory minimum sentences and restrictions on the use of conditional sentences. 



In Ojibway kinship structure, the Beaver [Amik(waa)] doodem is part of the Bimaawidaasi 
group, which has responsibility for scouting, hunting and gathering. As one of the only known 
non-human species that modifies its environment and creates new ecological balances, the 
beaver symbolizes the need for change agents to tackle criminality in new, more effective ways. 
The painting depicts circles within circles, illustrating how all First Nations are impacted by 
restrictive incarceration, and the need for decision-makers to work collaboratively to change 
the justice ecology. 
 
 
 

 
 



 
 
STUCK 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Eagle 
Subject: human trafficking 
 
Although Indigenous people make up only 4% of Canada’s total population, the terrifying 
common truth is that over 50% of all sex trafficking victims in this country are Indigenous. 
According to Diane Redsky, who runs Ma Mawi Wi Chi Itata Centre to advocate on behalf of 
Indigenous women and children, the problem is systemic. She points out that the history of 
racism has created a cycle of violence and exploitation against Indigenous people. As she says, 
“Society is targeting Indigenous women and girls, particularly for violence and abuse … and that 
spills over into sex trafficking”. 
We need wisdom, far-sighted vision, and discernment within our leadership to address 
conditions that imperil our youth, to instill positive and achievable dreams in them. They need 
strong role models and awareness so as not to be wooed, groomed and recruited into this form 
of slavery. 
In Ojibway kinship structure, the Bald Eagle [Omigizi[we]] doodem is part of the Baswenaazhi 
group, which provides leadership in dealing with the outside world. In the painting the Bald 
Eagle is keenly alert to the circumstances affecting the street worker (her red hue is a reference 
to Missing & Murdered Indigenous Women), aware that she is caught in a nightmare bred by 
dreams and exotic promises of a better life. Instead, those dreams catch her in a web of deceit 



and abuse, leaving her literally clutched in concrete and stuck to the streets. Human trafficking 
is nothing more than modern slavery. 
The Bald Eagle therefore symbolizes a hope for a future shaped by a meaningful process of 
reconciliation that roots out racism, atones for generations of systemic abuse, and sets out safe 
options for our youth to succeed on their terms. 
 
 

 
 
RISE 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Thunderbird 
Subject: perpetuation of stereotypes 
 
Some have astutely maintained that the stereotypes we continue to face have their origins in 
the Doctrine of Discovery and terra nullius. These horrific declarations essentially held that the 
colonizing forces had the right to exert sovereignty over North American lands because the 
Indigenous inhabitants were not fully human, and so the lands were deemed to be unoccupied. 
This bred hostility against Indigenous people, leading to intentionally hurtful generalizations 
and stereotypes that continue in our day. 
The preamble to the United Nations Declaration on the Rights of Indigenous People [UNDRIPS] 
therefore affirms that “all doctrines, policies and practices based on or advocating superiority 
of peoples or individuals on the basis of national origin or racial, religious, ethnic or cultural 



differences are racist, scientifically false, legally invalid, morally condemnable and socially 
unjust.” 
Yet they persist! The untruthful and harmful stereotypes incorporated in this painting were 
shared with me by real persons who have experienced hearing them, often on social media. 
This demeaning and traumatic hardship is an ongoing common truth for Indigenous people and 
a barrier to reconciliation. What can help us cope?  
In Ojibway kinship structure, the Thunderbird [Binesi] doodem is part of the Baswenaazhi 
group, which specializes in relationships with the rest of the world. In the painting the 
Thunderbird clan takes action once the Snake clan [Ginebig] sucks up all the hurtful 
stereotypical expressions directed at Indigenous People. Thunderbird gathers them within his 
mighty wings, to protect Indigenous people from being harmed by them by absorbing the pain 
and suffering they cause, rising and soaring above it all. 
Perhaps you too will get a RISE from the subject, having been victimized by such taunting and 
haunting words. It’s a comfort for us to appreciate that the spirit of Thunderbird is there to 
guard and protect us, preserve our dignity and strengthen us to stand proudly above it. 
We too can rise! #endracism #endstereotypes #RISE 
 
 

 
 
ASSIMILATED 
Acrylic, mixed media on Canvas, 2018 
Donna the Strange 
Doodem – Crane 
Subject: Cultural Genocide 
 



The term “assimilation” was used by both John A MacDonald and Duncan Campbell Scott, two 
of the key architects of the cultural genocide perpetrated against Indigenous peoples in 
Canada. They considered our people to be savages who could only advance by stripping our 
youth of their culture and identity – their languages, ceremonies, cultural practices, and 
traditions – and thereby “take the Indian out of the child”. 
I have illustrated this common truth with reference to the experience of Thomas Moore 
Keesick, and have incorporated historical photography that depicts his transformation as a 
result of his enrolment in the Regina Indian Industrial School. As the 22nd individual registered 
in the school, he was even robbed of his personal identity and referred to as No. 22. He died of 
tuberculosis contracted while in the care of the school. His life story was chronicled in a film 
documentary by Louise BigEagle. 
Article 11 of the UN Declaration on the Rights of Indigenous Peoples states: “Indigenous 
peoples have the right to practice and revitalize their cultural traditions and customs.” This 
inherent right was deprived for generations of Indigenous youth, resulting in the tragic loss of 
life for so many, like Thomas Moore Keesick. 
In Ojibway kinship structure, the Crane [Ajijaak(wie)] doodem is part of the Baswenaazhi group, 
which provides leadership in dealing with external relationships. The Crane is a graceful 
creature known for its elegant dances and vigilance. It serves as a symbol of joy, good fortune, 
and peace. Significantly, both parents help with rearing their young. The Crane was considered 
a bird of omen in many cultural mythologies 
What a beautiful and inspiring symbol of the potential of our youth. In the painting the Crane 
cradles the imagery of Thomas Moore Keesick, a tender but firm reminder that we must 
nourish our youth and take responsibility for their well-being. The Crane stands watchful and 
vigilant that never again may our youth be ripped from our families and have their identities 
stolen from them. 
 



 
 
OWNED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Hawk 
Subject: gang affiliation 
 
A terrifying common truth is that many of our Indigenous youth have turned to gangs, leading 
to a life of violence and crime. Once recruited, they are manipulated into criminal activity to 
generate profit for their ‘masters’. 
This subject was hard for me to tackle because I’ve seen a loved one lose it all to the gang life, 
willingly lost not only herself but her young children. She thought she had found “loyalty” or 
“family”, but now she’s in jail, BY HERSELF. The reality is gang affiliation is not family at all, not 
even close.  
In my painting you see the gang leader leading a lost Indigenous boy by chains and cuffs up the 
stairs to the gang life he’s about to be involved and stuck in. The venomous snakes represent 
violence, murder, and crime. His family sheds tears as they see him go down a path he can’t 
escape and realize he’s long gone. Once they own you, there’s no going back without a big price 
to pay.  
Now, I see I have gang members on my Facebook page, which is disappointing, I don’t believe in 
gangs, there’s absolutely nothing “cool” or brave about it. Our warrior ancestors would be 
disappointed and embarrassed. When they tell you to “jump”, you “jump” and follow. But REAL 
warriors make their own path, and follow no one. 
Don’t be owned by puppet masters that don’t give a shit about you, learn to stand up by 
yourself and THINK for yourself. Now that’s a true warrior.  



In Ojibway kinship structure, the Hawk [Gekek] doodem is part of the Baswenaazhi group, 
which provides leadership in dealing with the outside world. The Hawk is acknowledged as 
among the most intelligent bird species, with keen discerning eyesight that perceives the 
ultraviolet spectrum invisible to human eyes. The young are fed by their parents until ready to 
leave the nest, and they migrate in flocks to strengthen capacity to survive. 
Yes, the hawk-like qualities noted above are badly needed in our families and communities. We 
need to show intelligence, discernment, family commitment and community support to ensure 
that our youth are properly prepared to handle themselves and understand that gang life is a 
losing proposition.  
In practical terms, one Indigenous social worker, Steve Koptie, summed it up as follows: "It's all 
about education and employment. If we don't get youth educated and we don't get them … 
participating in the workforce, we're going to continue to watch this deterioration." 
*Dedicated to my sister who listened to our pleas, woke up and broke those chains and got the 
courage to leave the gang life, very proud of her* -#respect #endgangviolence #notogangs 
#gangawareness 
 
 

 
 



 
 
BREATH 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Loon 
Subject: urban experience 
 
Frustrated by lack of on-reserve opportunities for employment and often troublesome living 
conditions, many Indigenous people step out of their comfort zone and migrate to urban 
centers. With the hopes of starting fresh and finding jobs, many are overwhelmed by their new 
surroundings and become susceptible to unhealthy influences and lifestyles. This common truth 
echoes the economic plight experienced by many migrating families, but compounded by 
racism and cultural denigration. 
The Trust and Reconciliation Commission focused on the health impacts and outcomes for 
Indigenous people, demanding [#20] that “in order to address the jurisdictional disputes 
concerning Aboriginal people who do not reside on reserves, we call upon the federal  
government to recognize, respect, and address the distinct health needs of the Métis, Inuit, and 
off-reserve Aboriginal peoples.” 
In Ojibway kinship structure, the Loon [Maang] doodem is part of the Bemaangik group, which 
fosters tribal peace. The haunting cry of the loon is its most distinctive characteristic. This is its 
spirit, its breath. The call of the loon takes a number of forms specific to particular needs and 
circumstances, and serves to protect the well-being of the flock. The loon therefore serves as a 
strong symbol for the advocacy required to promote and sustain community interests and well-
being.  



In the painting the two swirls contrast hope [pink] and anxiety [yellow]. While HOPE gives voice 
to the loon figure embodying the “Urban Aboriginal” experience, ANXIETY attempts to suppress 
the dormant figure. It is a reminder to us to pay attention to the cries for help that can allow 
Indigenous people to succeed in new environments. 
 
 

 
 
SMUDGED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Kingfisher 
Subject: ceremony 
 



Ceremony is of critical importance to the cultural integrity of Indigenous people. It is not 
surprising then, that the common truth of Indigenous historical experience found ceremony in 
the cross-hairs of public policy, resulting in edicts banning ceremony and language. 
Article 12 of the UN Declaration on the Rights of Indigenous Peoples states that: 
1. Indigenous peoples have the right to manifest, practice, develop and teach their spiritual and 
religious traditions, customs and ceremonies; the right to maintain, protect, and have access in 
privacy to their religious and cultural sites; the right to the use and control of their ceremonial 
objects; and the right to the repatriation of their human remains; and 
2. States shall seek to enable the access and/or repatriation of ceremonial objects and human 
remains in their possession through fair, transparent and effective mechanisms developed in 
conjunction with the indigenous peoples concerned.  
In Ojibway kinship structure, the Kingfisher [Ogiishkimanisii] doodem is part of the Bemaangik 
group, which fosters tribal peace. As a bird of prey, the Kingfisher is a creature of habit, and a 
strong symbol for ceremony and ritual. Typically perching in the open with its bright plumage, 
as illustrated in the painting here, the Kingfisher makes no apology for traditional knowledge 
and ways of life. 
In the painting, the Kingfisher carries sage, commonly used for ceremonial purposes. The 
striped branch of its perch represents the journey experienced through ceremony. It is a black 
and white affair – either you choose to benefit from it or you choose not to. The swirls 
encircling the ceremonial experience filter out negativity and promote healing and spiritual 
benefits. 
The stain of cultural repression inflicted on Indigenous communities, where ceremony and 
language was stifled, is cleansed through ritual smudging. The Kingfisher carries the tradition 
from generation to generation, safeguarding it and always on the lookout for signs of danger. 
 
 

 
 
FIERCE 
Acrylic on Canvas, 2018 



Donna the Strange 
Doodem – Partridge 
Subject: Two-Spirited 
 
The subject of this painting touches me deeply. I am dedicating it to the rainbow family, of 
which I proudly consider myself to be a part. This will come as news, and possibly a surprise, to 
some. I can think of no better way to express my feelings on this than through my art. 
Strictly speaking, it’s important to distinguish between what the term two-spirit is intended to 
convey and the sexual identity politics of the LGBTQ+ communities. In Indigenous culture, two-
spirited persons have traditional roles to play and are accorded special honour at Ceremony. 
Sadly, historically they have been judged adversely by mainstream culture and suffered as a 
result. They were even branded by anthropologists with the term “berdache”, the French roots 
for which are insulting and offensive.  
Notwithstanding that two-spirit experience is a common truth shared by members of the 
LGBQT+ community, there is resentment over attempts by some to appropriate two-
spiritedness within the politicized LGBTQ+ agenda. There is a feeling that this disrespects the 
ceremonial role of two-spirited persons in Indigenous cultures and therefore violates protocols. 
My goal with this painting is to try to heal that divide and to broaden awareness and 
understanding in a mutually beneficial way, and in the context of our broader, evolving society. 
In Ojibway kinship structure, the Partridge [Bine] doodem is part of the Bemaangik group, 
which takes the lead in areas that promote tribal peace and harmony. That seemed to me to be 
a good fit for the theme of the painting. And never mind the famous “Partridge in a Pear Tree” 
ditty; the Partridge is a ground-nester, an important “feet-on-the-ground” symbol for this 
subject. In North America, the most common variant, the Gray Partridge, is a relative 
newcomer, introduced in the early 1900’s. The term “Two-Spirit” is also quite contemporary, 
coined as recently as 1990!  
The painting therefore uses the Partridge as a linking point for these common interests. The 
male figure embodied within the Partridge in heels is a powerful warrior, ready for his 
ceremonial role. On the other hand, the fan of tail feathers represents the LGBTQ flag colours 
to showcase the rainbow of gender diversity. Both of these key symbols connect to the teal 
circle that represents bravery, a common shared attribute. For sure in this world it’s still not 
easy [and in many places frighteningly dangerous] to come out or be gay. Complementing these 
symbols is the strawberry, often depicted in contemporary art to represent female genitalia. 
Here it codifies love between women. The painting therefore embraces a broad acceptance of 
gender identity. 
Memo to World: we’re here and not going anywhere. 
 



 
 
DISEASED 
Acrylic on Canvas, 2018 
Donna the Strange 
Doodem – Black Duck 
Subject: genocide 
 
This final painting is perhaps the most telling, particularly for those who are dismissive of the 
historical experience of Indigenous people in Canada and the common truth of their repression 
and the genocidal intent of the dominant culture. In 1763, while serving as Governor of 
Quebec, Jeffery Amherst proposed in writing to Colonel Henry Bouquet: “Could it not be 
contrived to send the small pox among the disaffected tribes of Indians? We must on this 
occasion use every stratagem in our power to reduce them", and subsequently, “You will do 
well to try to inoculate the Indians by means of blankets, as well as to try every other method 
that can serve to extirpate this execrable race”.  



This individual has communities in Canada named after him [for example Amherst, Nova Scotia; 
Amherst Shore, Nova Scotia; Amherstburg, Ontario]. Ostensibly, renaming efforts are being 
considered in view of this legacy. And yet, these words were penned and these actions taken 
over 250 years ago. Where is the shame? Only in 2019 did Montreal remove his name from a 
street in that city.  
In Ojibway kinship structure, the Black Duck [Makade Zhiishiib] doodem is part of the 
Bemaangik group, which fosters tribal peace. The Black Duck is notably fleet and wary, 
characteristics that serve well to be alert to any cunning efforts to undermine the health and 
well-being of Indigenous communities.  
In this painting, the serpent takes on it mythical persona of the cunning deceiver, devising 
various notorious means to imperil Indigenous people, while cheating them of their land and 
rights.  
The insidious practice by colonizers of offering blankets tainted with disease as "gifts" for 
Indigenous families is heartlessly genocidal in intent. The Black Duck shoulders the infected 
material, forecasting a time when Indigenous communities enjoy the same standard of health 
available to all Canadian citizens. 
 
 
 
OSAC Visual Arts Exhibition Schedule 
 
01-Mar-2020 23-Mar-2020  Route 11 Creative Arts Centre 

Route 11 Creative Arts Centre 
01-Apr-2020 23-Jun-2020  Government House 

Government House 
01-Sep-2020 23-Oct-2020  La Ronge Arts Council 

Mistasinik Place 
01-Nov-2020 23-Nov-2020 Watrous Area Arts Council 

Watrous Art & Cultural Centre 
01-Dec-2020 23-Jan-2021  Last Mountain Lake Cultural Centre 

Last Mountain Lake Cultural Centre 
01-Feb-2021 23-Feb-2021  Shaunavon Arts Council 

Grand Coteau Heritage and Cultural Centre 
01-Mar-2021 23-Apr-2021  Biggar & District Arts Council 

Biggar Museum and Gallery 
01-May-2021 23-Jun-2021  Jasper Cultural and Historical Centre 

Jasper Cultural and Historical Centre 
01-Jul-2021 23-Aug-2021  Yorkton Arts Council 

Community pARTners Gallery 
01-Sep-2021 23-Oct-2021  Melville Arts Council 
    Gallery Works and The Third Dimension 
01-Nov-2021 23-Nov-2021 Leader & District Arts Council 

Council Chambers, Leader Town Office 
01-Jan-2022 23-Jan-2022  Melfort Arts Council 



Sherven-Smith Art Gallery 
01-Mar-2022 23-Apr-2022  Battlefords' Allied Arts Council 

Chapel Gallery 
01-May-2022 23-Jun-2022  Humboldt Area Arts Council 

Humboldt and District Gallery 
01-Sep-2022 23-Sep-2022 Nipawin Allied Arts Council 

Central Park Library/Arts Centre 
01-Oct-2022 23-Nov-2022  Station Arts Centre, Rosthern 

Station Arts Centre, Rosthern 
01-Dec-2022 23-Jan-2023  Prince Albert Council for the Arts 

John V. Hicks Gallery at the Prince Albert Arts Centre 
 
 



 
 
 
Organization of Saskatchewan Arts Councils 
 
About OSAC 
 

The touring exhibition, Common Truths featuring the work of Donna Langhorne is 
OSAC’s Arts on the Move Program.  

The Organization of Saskatchewan Arts Councils (OSAC) is a provincial arts organization 
founded in 1968 by a group of volunteers representing eight arts councils from across the 



province. Since its inception, OSAC has grown and currently has 48 volunteer run arts councils 
and over 100 school centers. OSAC's vision is to be a vital and identifiable arts organization, 
with a purpose to make the visual arts and performing arts relevant to the personal and 
community lives of Saskatchewan people.  

OSAC coordinates three Performing Arts Programs resulting in more than 250 concerts 
on an annual basis. Stars for Saskatchewan is an adult community concert series, Koncerts for 
Kids is a series of performances geared to family audiences and Junior Concerts features 
professional performing artists in entertaining educational school concerts. Saskatchewan 
Showcase of the Arts, OSAC's annual conference, features visual art exhibitions, performances, 
workshops, annual general meeting, display hall and much more.  
 
Visual & Media Arts Program  
 

The Organization of Saskatchewan Arts Councils’ (OSAC) Visual Arts Program offers a 
number of opportunities and services to audiences and artists throughout the province. Our 
aim is to develop an awareness and appreciation for visual and media arts in the province of 
Saskatchewan, and to assist in the creative and professional development of Saskatchewan 
visual artists.  

Since 1975, OSAC’s Saskatchewan...Arts on the Move program has provided 
communities throughout the province with visual and media arts exhibitions & screenings. Each 
exhibition is accompanied by education materials that complement the Saskatchewan 
Education Arts Curriculum, offering arts councils, gallery staff and teacher’s strategies and 
means of engaging youth and audiences with the touring exhibitions. The program annually 
tours 15 exhibitions of visual and media arts to over 50 arts council communities.  

The Local Adjudications program, partially funded by OSAC and organized by arts 
councils, provides an opportunity for artists to participate in an exhibition, attend professional 
development workshops, and has their work critiqued by an adjudicator, and 39 network with 
their colleagues. Artists, who are noted to be accomplished emerging artists at the adjudication 
by the adjudicator/s, will be invited to submit exhibition proposals to OSAC to be considered for 
a touring exhibition.  

The Visual Arts Program Grants offer arts councils funding for adjudications, classes, 
workshops, professional development seminars, exhibition extension activities in response to 
touring exhibitions and exhibition tour guide training.  

Short Term Artist in Residence (STAR) is a recently initiated program to promote visual 
literacy and increase public awareness of the visual arts by linking artists and exhibitions with 
communities. Facilitated by an artist, whose work is currently touring with OSAC, the program 
offers ways of engaging with visual artworks through artist talks and hands-on activities in 
response to an exhibition.  

For further information about our programs:  Visit our website www.osac.sk.ca  
Email: info@osac.sk.ca or call us at (306) 586 1252  
Our office is located at 1102 – 8th Avenue, Regina, SK S4R 1C9 
 




