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Dear Educators, 

You may be familiar with the Organization of Saskatchewan Arts Councils (OSAC). We tour visual 
arts exhibitions, musical and theatre performances, and school performing arts offerings throughout 
Saskatchewan. Your class may have visited a local gallery hosting our exhibitions, or you may have had a 
performance held in your school that was toured through OSAC. 

We know that outside arts programming has been difficult to access this past year. We decided to create 
a package of visual art posters featuring art works that are currently on tour with OSAC, and send 
them out to schools, free of charge. Each poster represents a different exhibition and comes with an 
accompanying education guide that includes curriculum connections, vocabulary, and age-appropriate 
classroom lessons and activities. This package includes a demo activity from each education guide. 
The digital version with hyperlinks can be found on the OSAC website www.osac.ca. The full education 
guides, and all of our other guides can be found here:  
www.osac.ca/visual-media-arts/417-education-guides 

We hope this package of art posters and educational materials will serve you well, and we can’t wait to 
see you again when it’s safe! 

If you have any questions, please feel free to email or call Zoë Schneider, Visual & Media Arts Coordinator 
(306)586-1252 or zoe@osac.ca 



POSSIBLE CURRICULAR CONNECTIONS

Kindergarten
CHK.1 Investigae arts expressions found in own 
homes and school community in relation to own 
lives
CRK.1 Respond to arts expressions verbally and non-
verbally (e.g. through movement or drawing).

Grade 1
CH1.1 Describe the arts and cultural traditions found 
in own home and school community.

Grade 2
CR1.1 Examine arts expressions to determine how 
ideas for arts expressions may come from artists’ 
own communities
CR2.1 Identify key features of arts and cultural 
traditions in own community.
CP2.7 Create visual art works that draw on 
observations and express ideas about own 
communities.

Grade 3
CR3.2 Respond to arts epressions that use the 
environment (natural, constructed, imagined) as 
inspiration.

Grade 4
CR4.2 Respond throughtfuly to a variety of 
contemporary Saskatchewan arts expressions.
CH4.1 Invesitgate and share discoveries about the 
arts in Saskatchewan through collaborative inquiry.

Grade 5
CH5.3 Analyze and describe how arts and pop 
culture expressions convey information about the 
time and place in which they were created.

Grade 6
CH6.1 Investigate how personal, cultural, or regional 
identity may be reflected in arts expressions.

Grade 7
CH7.1 Investigate how artists’ relationship to place 
may be reflected in their work.
CH7.2 Investigate how Indigenous artists from 
around the world reflect the importance of place 
(e.g. relationship to the land, geology, region, 
urban/rural environments). 

Grade 8 
CP8.12 Solve visual art problems using a variety of 
processes and media.
CH8.1 Research and share insights about arts 
expressions that incorporate social commentary.
CR8.2 Investigate and identify ways that today’s 
arts expressions often reflect concern for social 
issues.

Grade 9
CH9.2 Investigate diversity of artistic ideas, styles, 
and media in contemporary arts expressions 
CR9.3 Investigate and identify how arts 
expressions can challenge thinking about values, 
ideas, and beliefs.

Visual Art 10-20-30
CR10.1 Investigate Saskatchewan art works that 
convey perspectives about topics related to 
Treaties and building of relationships.
CR10.3 Reflect/respond critically to art works of 
professional artists, including Indigenous artists, 
to explore artistic intent.
CP20.4 Use inquiry to create a work of art inspired 
by the work of local and international artists.
CH30.1 Investigate how visual art in Canada can 
support and build relationships and deepen 
understanding thatwe are all treaty people.
CH30.2 Examine how visual art expressions have 
changed over time and/or inspired change in 
individuals, communities and societies.
Visual Art Module 3 Local and Regional Culture, 
Module 16 Visual Art in Canada, Module 18 Social 
Issues and Visual Art

WHAT IS MY RELATIONSHIP TO SASKATCHEWAN?
From the exhibition The Flower May Not look Like the Roots

http://www.doukhobor.org/Romantic-Canada.html 

Inspiration: Sarah Fougere’s painting Flax Pickers 2 in the 
exhibition The Flower May Not Look Like the Roots.

Objective: Learn about the Doukhobors, discuss their 
relationship to the land, and use their history 
as an example and entry point to explore our 
own family’s intergenerational relationship to 
Saskatchewan.

Key Concepts: Family History, Settler History, Agriculture, Living 
off the land, Colonialism

Materials: A means to share the above photograph, 
preferably digitally due to poor image quality. 
Photograph served as inspiration for Sarah 
Fougere’s painting in the exhibition.

Procedure:

1. Ask students, what they think the woman in this photograph is doing?

2. Answer: She is starting the long intricate process of making linen fabric from flax.

3. Simplify the following explanation by putting it into your own words to lay the foundation for a 
conversation of living off the land: “When making linen from flax, a very intricate process was required. 
This included:  growing and pulling out the flax, tying it into bundles and drying them, as well as 
“retting” the flax, which involved immersing the stalks in a lake or slow moving river to break down the 
woody outer part of the flax stalk.  After that, it was set upright, in the sunny fields so it again would dry 
thoroughly.  At that point, it was threshed with wooden clubs so that all the seeds fell out.  The seeds 
were part of the Doukhobor vegetarian diet. The women then spun the flax threads into yarn to be used 
for weaving fabric or linens or crocheting doilies and edgings.” http://doukhoborcis.org/cultural/
history/culthistory.htm

4. The photographer, Edith S. Watson, was interested in documented the every day life of a group of 
people called the Doukhobors. Based on the photo and what we jnust learned the woman in the photo is 
doing, ask the students what they think daily life for the Doukhobors might have been like at the time this 
photo was taken?

5. Explain who the Doukahbors were and how they came to Canada in the early 20th Century: https://
www.thecanadianencyclopedia.ca/en/article/doukhobors

6. Explain that one of the artist’s in the exhibition; Sarah Fougere was commissioned by a Doukahbor-
historian named Johnathan Kalmakoff to do a painting inspired by this photograph, one of his favourites 
of early Doukhobor life on the prairies. They will see her version.



7. Explain that our families and our ancestors all have different relationships to Saskatchewan and to 
Canada. Some of us are descendants of the Indigenous people that lived on this land for thousands of 
years and some of us are descendants of people who immigrated to Canada several generations ago, 
while some of us have, or come from families who have immigrated more recently. We all have a unique 
story and relationship to the land!

8. Respectfully ask students to share what they know of their family history with Saskatchewan. Start by 
sharing your own history with Saskatchewan to set the tone.

9. Remind students it’s okay if they don’t know their family’s history to Saskatchewan but encourage them 
to ask their parents and talk about it at home.

Sarah Fougere, Pulling Flax 2, Oil on linen, 36” x 36”, 2019

NATURE ‘SHADOW BOX’ COLLAGES 
From the exhibition The Flower May Not look Like the Roots

            

Example from:
https://teachpreschool.org/2011/11/12/our-
nature-shadow-boxes-in-preschool/

Objective: Think about the small elements of nature that 
make where we live beautiful. Think about natural 
found objects as potential materials for art making 
but also as smaller elements of a larger eco-system 
unique to our environment.

Inspired by: Crystal Thorburn’s light boxes in the exhibition The 
Flower May Not Look Like the Roots.

Key Concepts: Environment, Nature, Recycling, Composition and 
collage

Materials: Shoebox lid, liquid white glue, found objects 
collected from nature (pinecones, leaves, pebbles, 
twigs, etc.), tempera paint, paintbrush, string, hole 
punch, toothpicks.



Procedure:

1. First thing, explain to students that their materials for this artwork will be found outside, collected 
from our outdoor environment. Before taking a walk in the schoolyard to collect materials, give clear 
guidelines as to what is appropriate to take and what is not. Remind students to be respectful of the trees 
and plants while collecting from them.

2. After materials have been collected, I recommend first thinking about how students will be able to 
hang their shadow boxes. Two holes punched on the top lip of the shoebox lid, on opposite sides of the 
same edge, will allow you to thread and tie a sting through for easy hanging later.

3. Next, carefully cover the bottom of the shoebox lid with a thin shallow layer of white liquid glue. 
 

4. Before placing the natural items collected into the glue, talk with students about planning their 
composition before sticking items down. Explain that once an item is placed in the glue, it should stay 
there to dry permanently. Feel free to add a planning stage prior to extend the length of the activity.

5. Once items have been placed in the glue to dry, students can use tempera paint diluted with water to 
personalize their collages with splatters of color. Give clear instructions on using the paintbrush to drip 
color onto their collage and not to attempt to paint traditionally on the surface of the glue.

6. If desired, toothpicks could be implemented to create designs in the glue by dragging them through 
the liquid spatters of colour to create designs.  

7. When admiring the collages as they dry, explain that even though we didn’t make a drawing or 
painting of the schoolyard exactly, the shadow boxes still remind us of the schoolyard we share because 
they contain the plants and tiny objects found there.

Crystal Thorburn, Peony, Dandelion & Butterfly, 2018, acrylic, ink, preserved leaves on Yupo 
paper, framed with motion sensor lights, approx. 36” x 24” x 2”. 16 

 

 

 

Objective 

• To create an appreciation of cultural motifs, using the Perler beads, a material 
Catherine Blackburn uses.  
• To explore concepts of self and identity using art. 
• This allows students to engage with the ideas (important words, titles) and physical 
materials of the exhibition, along with the theme of the exhibition: language and 
language loss. 

 

Materials 

• Perler beads (Pre-sorted colours is better and faster) 
• Plastic Perler bead peg boards 

o We recommend that you buy a pack of inter-linkable, transparent square 
pegboards, if you plan to create large designs. 

Or 
• Wide masking tape or lint roller tape 
• Iron (adult should do this for the students) 
• Waxed paper 

o Optional – string to hang word around neck 
o Optional – magnets to turn word/design into magnet for locker, fridge 

Perler Cree Words Identity (recommended for grades 6-12)
From the exhibition I do not have my words 

https://www.catherineblackburn.com/new-age-warriors 
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Concepts 

• The importance of culture and identity reflected in art. 

 

Procedure 

1. Have students think of a word that they feel conveys who they are or a facet of who 
they are. 
2. Have students research traditional Cree 
(https://www.glenbow.ab.ca/media/cree_full_lp_package.pdf), Dene and 
(http://tiny.cc/DeneBeadwork) Metis (https://www.pinterest.ca/macleo11/metis-
beading-)  
o Or 

Print off some templates in advance for students to choose from 
3. Taking the word they've chosen to describe themselves the students create and 
embellish that word with Perler beads using Cree patterns and design. This allows students 
to engage with the ideas (important words, titles) and physical materials of the exhibition, 
along with the theme of the exhibition: language and language loss. 
4. Have students created a template, writing out their chosen word in Cree on the 
non-sticky side of the masking tape with a black sharpie or other dark marker, and then flip 
the tape over to reveal the sticky side. The reversed word shows through. 

Or  
Have them arrange their chosen word and design on the Plastic Perler bead peg 

boards, tape the design and remove from the board. 
o Designs can also be created via digital images here: https://www.beadifier.com 

 
5. Use wide masking tape or the tape from disposable lint rollers, sticky side up, and 
place beads in any direction as long as they are touching one other. For smaller words you 
can use Plastic Perler bead peg boards. 

o Students will find it easier to create the word as you would read it, but then when 
you melt it, the melted side will be the way you read the word. If you prefer the 
melted side to be on the back or wrong side of the word, you would need to create 
the word backwards with flipped letters (as you would for printmaking / stamping).  

18 
 

6. Once they're happy with the design, preheat a dry household iron to its medium or 
high setting.  

o Do not add water to your iron, otherwise the steam will ruin the beads! 
7. Cover the beads with a sheet of ironing paper.  

o Keep the iron level and slowly move it in a circular motion for about 30 seconds 
while pressing the beads very gently. 

8. When you're done with one side, put some heavy books on top of the ironing paper 
to even out the surface. 

o Without the pressure, heated beads may start warping.  
9. Once the beads cool off, gently peel off the ironing paper. Carefully lift the now 
fused beads from the pegboard and flip them over. Cover the other side with the ironing 
paper and iron it evenly. 

http://www.perlest.com/ 

 

 

 

 

 

PERLER CREE WORDS IDENTITY (RECOMMENDED FOR GRADES 6-12) 

SOURCE: visit Catherine Blackburn’s website to see images of her perler bead work in 
the series New Age Warriors https://www.catherineblackburn.com/new-age-warriors 

https://www.catherineblackburn.com/new-age-warriors


19 
 

 

Objective 

• To create an understanding that many languages can connect to the same words, 
using the Perler beads, a material Catherine Blackburn uses in her artistic practice.  
• To explore concepts of self and identity using art. 
• To have students to engage with the ideas (important words, titles) and physical 
materials of the exhibition, along with the theme of the exhibition: language and 
language loss. 
• To learn a form of beadwork to connect students to materials used by Catherine 
Blackburn. 
• To explore the visual aesthetic of Cree in the way the Joi T. Arcand does in her 
work. 

Materials 

• Perler beads (Pre-sorted colours is better and faster) 
• Plastic Perler bead peg boards 

o We recommend that you buy a pack of inter-linkable, transparent square 
pegboards, if you plan to create large designs. 
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Or 

• Wide masking tape or lint roller tape 
• Iron (adult should do this for the students) 
• Waxed paper 

o Optional – string to hang word around neck 
o Optional – magnets to turn word/design into magnet for locker, fridge 

• A device that can access the internet: (http://www.creedictionary.com) 

 

Concepts 

• The importance of language for a sense of culture and identity reflected in art. 
• Connect an artistic activity to the works of Catherine Blackburn & Joi T. Arcand 

 

Procedure 

1. Have students think of a word that they feel conveys who they are or a facet of who 
they are. 
2. Then have the students research the Cree translation for that word 
(http://www.creedictionary.com).  
3. Have students created a template, writing out their chosen word in Cree on the 
non-sticky side of the masking tape with a black sharpie or other dark marker, and then 
flip the tape over to reveal the sticky side. The reversed word shows through. 

Or  
Have them arrange their chosen word and design on the Plastic Perler bead peg 

boards, tape the design and remove from the board. 
o Designs can also be created via digital images here: https://www.beadifier.com 

 

Perler Cree Words Identity (recommended for grades 6-12)
From the exhibition I do not have my words 

Joi Arcand is an artist in 
the exhibition I do not have 
my words. Arcand makes 
jewellery under the name 
Mad Aunty. https://mad-
aunty.com/ 

https://mad-aunty.com/ 
https://mad-aunty.com/ 
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4. Use wide masking tape or the tape from disposable lint rollers, sticky side up, and 
place beads in any direction as long as they are touching one other. For smaller words you 
can use Plastic Perler bead peg boards. 
o Note: students will find it easier to create the word as you would read it, but then 
when you melt it, the melted side will be the way you read the word. If you prefer the 
melted side to be on the back or wrong side of the word, you would need to create the 
word backwards with flipped letters (as you would for printmaking / stamping).  

5. Once they're happy with the design, preheat a dry household iron to its medium or 
high setting.  
o Do not add water to your iron, otherwise the steam will ruin the beads! 

6. Cover the beads with a sheet of ironing paper.  
o Keep the iron level and slowly move it in a circular motion for about 30 seconds 
while pressing the beads very gently. 

7. When you're done with one side, put some heavy books on top of the ironing paper 
to even out the surface.  
8. Without the pressure, heated beads may start warping.  
9. Once the beads cool off, gently peel off the ironing paper. Carefully lift the now 
fused beads from the pegboard and flip them over. Cover the other side with the ironing 
paper and iron it evenly. 
http://www.perlest.com/ 

 

PART IV – THE TOUR 
 

FOCUS ATTENTION 
 

Focusing attention and introducing the exhibition and its key concepts can be done by 
asking questions. Invite participants to consider their own experiences by providing an 
opportunity for all members of the group to participate. 

1. How many of you have seen an art exhibition before? 
2.  What did you see? 
3.  What do you expect to see today? 
4.  Why do artists make ART? 
5.  What materials do they use? 

X-Ray Painting (Recommended for Grades 4-8)

From the exhibition Common Truths by Donna Langhorne

Objective

To connect students with the Woodlands Art Style of X-ray painting and have them explore this style through art.

Curriculum Connections

• Reflecting on the art exhibition and thinking about the symbolism in the style of art.
• Explore the ways in which Woodland Style artists use the X-ray technique to depict a being's inner structure.
• Study animals and people to imagine what we might look like inside physically and meta-physically.
• Apply the Woodland Style technique called X-ray painting established by Norval Morrisseau.

Materials

• Heavy paper or cardboard
• Thick water based paint (Acrylic/tempera/poster paint)
• Paintbrushes & water
• Examples of Woodland Style art, bonus if they are image from the exhibition.
• Images of animals for reference (have a good selection for students or have them pick their own in advance)

Concepts

Have student selection an animal they feel connected to and then explore that animals’ structure similar to that 
of Norval Morrisseau and Donna Langhorne. 

Procedure

1. Have your students choose a subject for their painting – a fish, a bird, a turtle, etc.
2. Students can then sketch the outline of their subject on their paper/cardboard.
3. Ask your students to seek out symbols in the example of Woodland Style that you provided.
4. Next, students should think about the interior of their subject – the energy and emotion inside, have student 
include the symbols that they identified.
5. Students can then draw lines, colors and shapes inside the subject, the more the better.

Sources:
https://kinderart.com/art-lessons/multic/norval-morrisseau-x-ray-painting/
https://albinger.me/2014/06/08/selwyn-dewdney-norval-morrisseau-the-ojibwe-pictographtradition/

(left) Mishipizheu – a Norval Morrisseau drawing from the early 
1960s. (right) Gather, Donna Langhorne, acrylic on canvas, 36” x 
24”, 2018
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look like full trees. Stick a tiny ball of modelling clay on the bottom of the branch 
to hold it upright or glue it to the inside of your box.  (Note:  

-If you want a more playful look, consider using tree figurines from a 
children's toy set or doll house. These are available separately from the 
packs in some children's toy stores or can be taken from a complete toy 
set. 
-Consider cutting out pictures of trees from printed photos or magazine 
clippings. You can cut a little extra of the paper at the bottom of the tree 
and then fold it backwards so that the paper tree will stay upright when set 
away from the sides/back of the box. 
-Use skewers and paint the sticks brown with marker.  Cut out square 
shapes from green scouring pad (4-5) … and trim into circular shapes.  Cut 
slits all around then crumple and twist.  Push onto the skewers with larger 
piece on bottom and narrow piece on top. 
 

14.  Make water. If you are looking to create the look of water, consider using 
glass, cellophane, paint, or nail polish. To give the look of a small pool, use a 
piece of mirror set on the bottom of your diorama with small pebbles or pieces of 
grass glued around the edges. You can also pour a pool of blue or green metallic 
nail polish and allow it to dry in a puddle at the bottom of your frame. 
 

Dream Journals: An Introduction to Bookmaking and 
Dream Analysis 
Recommended for grades 4-8 - created by Margaurita Spear for Penguin.com  
 
Integrated Lesson 
 
Focus: In this lesson, students will master the simple technique of making a Japanese 
style accordion book and embellish these books to reflect their individual personalities. 
 
Student will use the methods of free-form writing and sketching to record information 
garnered from their own dreams. Students will also reflect upon their dreams to 
discover symbolic elements that may be incorporated into a later creative work. 
 
Objectives: 
Students will: 
• Use available materials to design book covers that are self-representational. 
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• Develop necessary skills to assemble one type of hand-made book, the accordion. 
• Employ free-form writing and sketching to record information in completed 
journals. 
• Self-analyze their recorded dreams to discover symbolism and possible meanings 
 
Resources: 
https://www.penguin.com/static/images/yr/pdf/TotalTragedyofHamletLesson1.pdf  
 
Vocabulary: 
 
Accordion: a type of fold used in bookmaking that resembles the folds of the musical 
instrument. 
Collage: a composition made up of fragments of different materials stuck together. 
Free-form: lacking a rigid or formal structure. 
Imagination: memory or mental imagery. 
Meditation: a method of relaxation, used for clearing the mind and stress relief. 
Self-analysis: a review of information about oneself to reach a conclusion. 
Symbolism: a set of symbols, objects or ideas that represent something else. 
 
Time: 
This assignment will take approximately three fifty-minute class sessions and one week 
of at-home journaling. 
 
Materials: 
• 4.5 x 6.5” Book boards, chip 
boards, or illustration boards 
• 6 x 32” Strips of heavy-weight 
paper, such as Reeves, 
Stonehenge or Bristol 
• Book cloth, heavy-weight 
decorative paper, or wallpaper 
• Wheat paste 
• PVC adhesive 
• Waxed paper 
• Glue brushes 
• Bone folders 
• Spools of ribbon, assorted widths 
and colors 
• Scissors 
• Mod Podge, glossy or matte 
• Assorted collage materials 
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(magazines, photographs, text) 
• Assorted craft scraps (felt, fabric, 
yarn, sequins, etc.) 
• Metallic markers, any colors 
• Yardsticks or rulers 
• Pencils 
 
Preparation: 
• Center area for supplies to be obtained and returned 
• Pre-cut boards and paper strips 
 
Introduction: 
Dreams sometimes hold hidden meanings that relate to our waking lives. Often the 
dream state is a way for our sub-conscious to work out problems or stresses that we 
have when we are awake. The sub-conscious mind and dreams have been sources of 
creative inspiration for many artists, but to be inspired we must first begin to pay 
attention to what our dreams are about. To do this we will record what we can 
remember from our dreams for one week. We will keep these recollections in custom-
made dream journals. To create our journals we will learn the technique of making a 
Japanese-style accordion book. There are many different ways to make hand-made 
books, but the accordion is one of the easiest to learn. 
 
Instruction: 
This lesson will feature activities that promote self-analysis and self-expression through 
the making of personalized dream journals and the free-style recording of dreams. 
 
1. The students will begin by participating in a discussion on the study of dreams 
and their symbolic or hidden meanings. The use of dream imagery within 
artworks may also be discussed. 
 
2. The students will be given two pieces of book board to cover with either book 
cloth or heavy-weight paper. The cover material should be cut ½” larger than the 
board on all sides. Once the board is centered on the material the corners of the 
material should be snipped off so that when folded over to cover the board they 
create a flat corner seam. An optional method is to create a template for the cover 
material that can be traced and cut. The material can then be adhered to the boards 
using a 50/50 mixture of wheat paste and PVA adhesive. The adhesives can be 
used separately if only one of the two is available. Wheat paste dries slower and 
allows time for repositioning. It can also be cleaned off of book cloth without 
leaving much residue if done immediately. PVA adhesive has a much faster 
drying time, so repositioning is not possible. 

Sylvia Ziemann: Playing the Game, Oil on Canvas, 30” x 36”, 2018

From the exhibition Accidental Utopia: Sylvia Ziemann 
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3. While the covered boards are drying, students will select materials with which to 
personalize their journals. They may use craft scraps and collage materials to 
create representational or abstract imagery that best represents their personalities 
and/or dreams. Students should work with the materials without adhering them to 
their book covers at this time. 
 
4. At the next class session, the book covers should be dry and students can now use 
the class time to embellish the covers with the materials gathered at the last class. 
Mod Podge acts as both an adhesive and a sealant. If using a glossy version, the 
students must remember to cover the entire book surface for a uniform look. 
Older students may wish to attach 3-D elements, such as buttons or charms, with a 
hot glue gun. The newly decorated covers will need sufficient drying time and 
should be left to dry for several hours. 
 
5. At the next class session, students will be given long pre-cut strips of heavyweight 
paper. They will use yardsticks or rulers and pencils to measure out 4-inch 
increments and to draw fold lines at each increment. Once the lines have been 
made, students will fold the papers accordion-style to form peaks and valleys in 
the long sheets. The students should end up with eight folded sections forming 
text blocks. Bone folders can be used to achieve folds. The pencil lines should be 
kept on the backsides of the paper strips, so that when the accordions are opened 
the lines are not visible. 
 
6. Students should then select and cut 36-inch lengths of ribbon, which will be used 
as closures for the completed journals. 
 
7. The embellished book covers, the ribbons, and the accordion text blocks are ready 
to be combined to form books. Students should place the back covers wrong-side 
up and center the ribbons through the middles with equal lengths on each side. 
Use adhesive to glue the ribbons in place. Place pieces of wax paper between the 
last two pages of the text blocks to prevent the pages from accidentally sticking 
together. Lightly apply adhesive to the backs of the last pages. Carefully remove 
the wax papers, trying not to get adhesive on the rest of the text blocks. Arrange 
the now-sticky endpapers on the inside of the back covers, covering the attached 
ribbons, lining up the spines (folded edges) with the left edges of the boards, and 
centering the pages on the tops and bottoms. Smooth down the attached papers 
with bone folders and replace the wax papers. Repeat the steps to attach the front 
covers, using the back covers as placement guides. 
 
8. Once both covers are attached, students may wish to add further embellishments 
to the front covers using metallic markers. 
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9. The finished journals will need to dry for several hours before the students can 
take them home. When the journals go home, students will document their dreams 
through free-style writing and small sketches. 
 
10. After one week of journaling, students will bring their journals back to class to 
share the symbolic elements they recorded. 
 
Teacher Evaluation: 
1. Did the students create embellished dream journals that were self-representational 
and self-expressive? 
2. Did the students employ relevant skills and care when creating and assembling 
Japanese-style accordion books? 
3. Were the students able to express their dream interpretations through free-form 
writing and sketching over a seven-day period? 
4. Were the students able to uncover and discuss the symbolic elements of their 
dreams? 
 
 

Surrealist Dream Rooms 
A Sculpture Lesson Grades Four – Eight - created by Margaurita Spear for Penguin.com  
 
 
Focus: In this lesson, students will utilize previously completed dream journals to 
develop ideas for three-dimensional clay dioramas that represent Surrealist aspects of 
their recorded dreams. In addition, students will be introduced to the Surrealist art 
movement, artists associated with that movement, and three-dimensional designs that 
were produced at the same time as that movement.  
 
Objectives: Students will: • Practice transferring ideas from the medium of journaling 
to the medium of clay sculpture. • Incorporate additive and subtractive sculptural 
techniques in the creation of their 3-D rooms. • Master the use of the clay slab in 
creating the walls and floors of their rooms. • Further their understanding of the 
Surrealist movement and its tenets. 
 
Resources 
https://www.penguin.com/static/images/yr/pdf/TotalTragedyofHamletLesson3.pdf 
 • Images of surrealist objects: Table with Bird’s Legs, Meret Oppenheim 1939 Mae 
West Lips Sofa, Salvador Dali and Edward James 1938 Mae West’s Face which May Be 
Used as a Surrealist Apartment, Salvador Dali 1934-5  
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Picture a Character  
 
http://www.getty.edu/education/teachers/classroom_resources/curricula/arts_lang_arts/a_
la_lesson10.html  
Grades:  Upper Elementary (3-5) 
Subjects:  Visual Art, English-Language Arts 
Time Required:  Four one-hour sessions 
Author:  Ana Infante, Teacher 
 186th Street School, Los Angeles Unified School District 
 
Lesson Overview 
Students write descriptions and create portraits of characters from the fairy tales of Hans 
Christian Andersen using a variety of media. 
 
Learning Objectives: 
Students should be able to: 
 - analyze and describe selected Getty portraits using the vocabulary of art. 

- identify literary elements that authors use to define characters. 
- create a work of art that communicates the characteristics of a literary character 

visually. 
 
Featured Getty Artwork: 

Maria Frederike van Reede-Athlone at Seven by Jean-Étienne Liotard 
  http://www.getty.edu/art/collections/objects/o833.html 

Prince Charles Louis of the Palatinate with his Tutor by Jan Lievensz 
http://www.getty.edu/art/collections/objects/o660.html 

Portrait of a Woman with a Book of Music, attributed to Bacchiacca 
  http://www.getty.edu/art/collections/objects/o777.html 

Portrait of Leonilla, Princess of Sayn-Wittgenstein-Sayn by Franz Xaver Winterhalter 
  http://www.getty.edu/art/collections/objects/o910.html 

Portrait of the Marquesa de Santiago by Francisco José de Goya y Lucientes 
  http://www.getty.edu/art/collections/objects/o823.html 
 
Materials 

- paper, pencils, crayons, color pencils, pastels, tempera paint or watercolors, paper 
- Come Look with Me: Enjoying Art with Children by Gladys S. Blizzard. Lickle Publishing, Inc., 

1992. 
- The Little Mermaid and Other Stories by Sarah Hines Stephen. Scholastic Junior Classics, 

2002. 
- various Hans Christian Andersen fairy tales 
- Character Sketch Worksheet  

 
Steps 
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1. Read aloud several fairy tales by Hans Christian Andersen. 
2. Discuss how authors and illustrators define their characters by what they look like, say, do, 

think, and feel. Cite examples from the books. Students find examples on their own. 
3. Model how to compose a written character sketch using the worksheet. Describe each 

aspects of a character in the appropriate space. Students then select a character from an 
Andersen fairy tale and write their own character sketch. 

4. Students use their character sketch to write a multi-paragraph composition describing a 
character. 

5. Display various Getty portraits and guide a discussion, using various entry points. 
- Visual Thinking Strategies: What's going on in this artwork? What can you say about this 

person? How can you tell? What do you see that makes you say that? Can you say more 
about that? What else can you find? 

- Formal Properties of the Artwork: What lines, shapes, colors, and textures do you see in 
this artwork? What materials or tools do you think the artist used? What problems 
might the artist have faced along the way? 

- Narrative Quest: What is the story that you see in this work of art? How do the colors help 
tell this story? What emotions seem to be expressed in this portrait? What makes you 
say so? What can you tell from this work of art about the story of the person or the time 
in which he or she lived? 

6. Explain that artists can define people in portraits through the clothing, setting, pose of the 
body, objects, and symbols depicted. Refer back to Getty collection images for examples. 

7. Students make a plan for a visual character sketch of the Andersen character they have 
selected. In written form they plan their choices for their character's clothing, setting, pose, 
objects, and dominant colors. 

8. Students make a quick preliminary pencil sketch of their character. The teacher may need to 
model this, or assist students in solving problems like overlapping, perspective, relative 
sizes, how to draw hands holding objects, and how to show textures, colors, and moods. 

9. Students create a visual character portrait with their choice of media (color pencils, pastels, 
crayons, or watercolors).  

 

From the exhibition Madhu Kumar: The Stories of Immigrant Women

Madhu Kumar, The Daily Grind, Oil on canvas, 36” X 48”, 2018
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The Organization of Saskatchewan Arts Councils (OSAC) is an umbrella organization 
that enables community arts councils and schools to tour and hold live, professional music 
and theatre performances, visual arts exhibitions, workshops and special events across 
Saskatchewan. OSAC is a Provincial Cultural Organization (PCO), funded by Saskatchewan 
Lotteries. A group of volunteers representing eight arts councils across the province founded 
OSAC in 1968. It has grown since its inception into a vital network of approximately 48 
member arts councils and more than 70 school centre associate members throughout 
Saskatchewan. 2018 marks 50 years of OSAC bringing performing and visual arts to the 
people of Saskatchewan.

Stars for Saskatchewan, Koncerts for Kids and Performing Arts in Schools are touring 
programs to help arts councils in organizing performing arts “series” for both adult and family 
audiences and to help schools to organize performances for Kindergarten to Grade 12 by 
assisting with funding, negotiating and contracting performers.

Visual & Media Arts Program
The Organization of Saskatchewan Arts Councils’ (OSAC) Visual Arts Program offers a number of 
opportunities and services to audiences and artists throughout the province.  Our aim is to develop 
an awareness and appreciation for visual and media arts in the province of Saskatchewan, and to 
assist in the creative and professional development of Saskatchewan visual artists.  

Since 1975, OSAC’s Arts on the Move program has provided communities throughout the 
province with visual and media arts exhibitions & screenings. Each exhibition is accompanied 
by education materials that compliment the Saskatchewan Education Arts Curriculum, offering 
arts councils, gallery staff and teacher’s strategies and means of engaging youth and audiences 
with the touring exhibitions.  The program annually tours 15 exhibitions of visual and media arts 
to over 50 arts council communities. Exhibitions are curated and organized from partnering 
institutions, from public and corporate collections and from artist and curator submissions.

The Local Adjudications program, partially funded by OSAC and organized by arts councils, 
provides an opportunity for artists to participate in an exhibition, attend professional development 
workshops, have their work critiqued by an adjudicator, and network with their colleagues. Artists, 
who are noted to be accomplished emerging artists at the adjudication by the adjudicator/s, 
will be invited to submit exhibition proposals to OSAC to be considered for a touring exhibition.  
Submissions from artists are juried by a committee of arts professionals, who select works for a 
solo, two-person, three-person or group exhibition, based on a curatorial premise or determined 
theme for the exhibition.  Artists’ works that are chosen by the committee tour throughout the 
province in OSAC’s Arts on the Move program for two years.

The Visual Arts Program Grants offer arts councils funding for adjudications, classes, 
workshops, professional development seminars, exhibition extension activities in response to 
touring exhibitions and exhibition tour guide training.

For further information about our programs:
visit our website www.osac.ca, email us info@osac.ca or call us at (306) 586 1252

Our office is located at 1102 8th Avenue, Regina, SK  S4R 1C9

Funded by:  

                                          

http://www.osac.ca
mailto:info@osac.ca

